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ABSTRACT

This study is an investigation into the career aspirations and
expectations of 62 second generation, Afro-Carribean, young
women. The belief that, in a meritocratic society, the
occupational outcomes of the pupils should be a reflection of
their educational achievements, regardless of class, race, or

gender, is subject to critical appraisal.

Investigations conducted in two South London Schools, over a
period of 18 months, explored the occupational choice processes
of 198 male and female pupils aged between 15-18 years. The
results of the investigation suggest that the higher (in terms of
social class) and distinct aspirations of young black women can
be explained by their historically specific and culturally unique

experience of the labour market.

Young black womens’ particular expectations of the labour market
are characterised, in the main, by a cultural disposition that

supports female labour market participation. This participation,
however, takes place within the limited opportunities afforded by
a racially and sexually segregated labour market. The subjectivé
rationalising of labour market limitations explains, in part, the
distinct qualities that characterise young black womens’ career

choices.

Other evidence suggested that these distinct qualities also owed
much to the West Indian female experience of schooling. Schools

were seen to play a crucial part in both structuring and




restricting black female occupational aspirations and
expectations. Access to vital career information, active
discouragement and discrimination, poor educational standards,
leading to poor qualifications, were some of the material
obstacles encountered by young black working class women when

making their career choices.

In conclusion, the evidence suggests that, whatever the
educational level or labour market disposition of these young
black women, their occupational location is subject to a variety
of factors, in particular, labour market structures and
educational resources. Inequalities based on race, gender, and
class remain an integral feature of this society inspite of its

ideology of meritocracy.
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CHAPTER 1

EDUCATIONAI, RESEARCH AND YOUNG BLACK WOMEN: A HISTORY OF NEGLECT

Research investigating the educational experience of young black
people has persistently failed to integrate into its findings the
evident differential achievement of black girls.1 If this
failure to acknowledge black females is considered in the light
of the fact that almost half the West Indian population between

2 jt becomes obvious that this

the ages of 16-19 years are female,
neglect is not just an oversight but a significant omission.

In this chapter, I argue that the failure to recognise the
differential educational performance of black girls has impli-
cations for research on issues of race and education. In order to
assess the effect that this omission has had on established
explanations concerning the nature of black educational
disadvantage, it is necessary to investigate the origins of this
tradition of neglect. It is a revealing exercise to chart the
historical development of the debate on race and educational
achievement. From such an exercise it becomes clear that the
marginalisation of the gender issue is a consequence of the

political undercurrents that have shaped research on race and

education.

1 See Mirza 1986a.

2 For example, females aged 16-19 make up 12% of the West Indian
population in the U.K.: males of the same age make up 15%. See
Brown (1984:30) Table 8.




1958-1970 : ILaying the Ground Work For Neglect

The current neglect of black girls in educational research had
its foundation some thirty years ago, in 1958. The racial unrest
of 1958 was a significant watershed, not only in terms of its
generally recognised political implications, but also for an
influential but much less widely acknowledged reason. These race
riots set in motion the wheels of what Hall (1978) describes as
the, "new and indigenous racism of the post-war period." (p.25).
A consequence of this "structured antagonism between ’colony’
blacks and sections of the indigenous white working class" (p.28)
was that race became the issue and black people a ’‘problem’ to be
contained.? The nature of this new British racism, characterised
by white fear and hostility towards the newly arrived
Commonwealth immigrants, had the effect of determining the terms
of reference that have since shaped the debate on race and
education; the key concepts within this perspective being race

and culture.4

This overwhelming emphasis on race and culture
meant that right from the start gender was not considered to be a
major area of concern. Gender, it was believed, could not lend
any valuable or illuminating insights to a debate whose

underlying premise was about racial differences.

3 carby (1982:183) describes in detail the climate of hostility
and the early educational response.

4 see Parekh (DES 1985, 1986) on the politics of multi-racial
education in Britain and the historical determination of these
terms of reference.



(1)_Politics, Policy and the Terms of Reference
From the early to mid 1960s policy initiatives in the field of
race relations were directed toward the goal of assimilation.>
With little or no academic research on black pupils available,
’commdnsense’ racist assumptions about the inherent inferiority
of non-European languages, family structures and life-styles,
determined the content of the educational developments during
this period.6 In 1964 the Commonwealth Immigrant Advisory
committee 7 advocated that:

"A national system of education must aim at producing

citizens who can take their place in a society properly
equipped to exercise rights and perform duties the same as

those of other citizens ..... a national system cannot be
expected to perpetuate the different values of immigrant
groups".

The role of the education system was made clear, to bring about
the cultural assimilation of immigrant children into the ’British
way of life’. From the very start the black child’s presence was
perceived to be negative. The Commonwealth Immigrant Advisory
Committee recommended that if the number of immigrant children
was not restricted the whole character and ethos of the school
would be altered.

" The presence of a high proportion of immigrant children in

one class slows down the general routine and hampers the
progress of the whole class."

® See Mullard (1982:121) for an analysis of the stages of racial
integration into the U.K.: Assimilation, Integration, and
Cultural Pluralism. A further stage that has been identified is
that of anti-racism (see Troyna 1987).

6 See Lawrence (1982a) who writes on how the ‘pathologising’ of
the black family has come about through the development of a
’commonsense’ ideology relating to black life-styles.

7 Quoted in Kirp (1979:45-6).

8 c1ac 1964: para. 26; quoted in Tomlinson (1983a:17)



Thus began the exclusive focus on the black child as responsible
for his (and not her) educational failure.? What mattered was
not whether they were male or female, but that they were black

and not white.

That little or no academic research had yet been undertaken to
qualify or quantify the nature of immigrant educational needs,
did not inhibit the DES from producing Circular 7/65 in 1965.
This controversial programme aimed at ‘thinning out’ the Asian
and West Indian presence was guided largely by uninformed opinion
as to the nature of the perceived ’‘immigrant problem’. The DES
Circular instructed local authorities to disperse the immigrant
pupil population. This dispersal policy, commonly known as
’bussing’ was racist both in philosophy and in consequence. The
Circular reinforced the general and pervasive view that all
Asians and West Indians, regardless of class and sex, and solely
by virtue of their race, presented a problem for the education
system. Thus, even before any informed academic research had
been undertaken, race and culture were already firmly established
as the terms of reference, and as such was responsible for
shaping the debate on educational research for the ensuing three
decades. Gender became submerged in the highly charged political

exchanges that characterised this early period.

With regard to educational policy and the black child, the late
1960s, unlike the preceeding era, saw a refinement of strategy.

The crude, assimilationist approach of the early 1960s was now

7 'His’ during this and indeed later periods of research on the

black child referred to an undifferentiated sex group: ’his’ in
these contexts are commonly used to mean ‘all’.
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replaced by the more politically sophisticated phase of ’‘cultural

pluralism’.

The birth of multi-cultural education was heralded by Roy
Jenkins’ pronouncement in 1966 that education should not be:
"a flattening process of assimilation but equal opportunity
accompanied by cultural diversity in an atmosphere of mutual
tolerance ...."10
With the inception of multi-cultural education (later to be
called multi-racial education), the fine tuning of racial and
cultural explanations for underachievement commenced. 11 However,
Jenkins’ idealistic vision of a culturally tolerant society was
not to be realised. From 1966 onwards there was a further

escalation of anti-immigrant hostility exacerbated by Enoch

Powell’s speeches on race in 1967 and 1968.

(2)_Educational Testing and the Marginalisation of Gender

In the overall climate of hostility towards black migrants that
existed in the mid-sixties, educational testing was called upon
to measure scientifically the relative educational inferiority of
the black child. During these early days, crude and simplistic

notions of genetic intellectual inferiority were fuelled by

Jensen in the Britain and Eysenk in America.l?

As Eysenk wrote:
"All evidence to date ...suggests the strong and indeed
overwhelming importance of genetic factors in producing the
great variety of intellectual differences which we observe
in our culture and much of the difference between certain
racial groups". (Eysenck 1971, quoted in DES 1985:126)

1YV Quoted in Rose et al (1969:11-25).

11 this period, 1965-70, has been described as the
’integrationist phase’ (Mullard 1982:125)

12 see Mackintosh and Mascie-Taylor (DES 1985:126) for a review
of the arguments of the scientific racists.
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Measuring differences between groups was clearly the order of the
day in academic research on race, and not, it would seen,
measuring differences within groups. The motivation and
orientation of IQ studies, in the context of the race and
education debate, precluded, by their very nature, the

recognition of gender differences.

This early tradition in academic research, emphasising IQ and
intellectual ability by race, has been an influential
undercurrent in the debate on race and education 13 despite being
publicly discredited as " repugnant and insulting to many
people." (Parekh: DES 1985:68). Dr Parekh further observes:
" The low attainment of West Indian children is according to
some commentators, easily and adequately explained in terms
of their genetic intellectual inferiority. This view of
Eysenck and others is far more widely held than is often
realised". (Parekh: DES 1985:68)
Academic research that addressed the specific issue of the
educational performance of the black child in the Britain begun

to emerge in the mid-1960s- 14

Houghton (1966) wrote one of the
earliest studies to acknowledge the existence of a gender
difference among West Indian children. This research, was,
however, very much in the the educational testing tradition that
characterised this era. He carried out his research in eleven
infant schools in English local authorities and focused on
possible racial differences in IQ. The different scores he

attempted to explain in cultural and environmental terms.

Ironically, in this early academic attempt to quantify and

13 swann (DES 1985), for example, still found it important to
investigate the issue.

14 gee Taylor (1981,1985) and Tomlinson (1983a) for a review of
the literature of this period.
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qualify the nature of black underachievement, the author did
divide his sample into male and female groupings. Houghton
tested 71 matched pairs of white and Jamaican children, 36 girl
pairs and 35 boy pairs using an individual IQ test. The results
showed a mean IQ score of 90 for the Jamaican children and 92 for
the English, not a significant difference. However, for the first
time his study did show that Jamaican girls were performing
slightly better than boys on reasoning tests. Houghton noted
that gender differences did exist but never explored this finding

as having any significance in itself.

This was not an altogether surprising omiésion given the
political and social context of research on race during this
time. Nevertheless, what marks out Houghton’s rather modest
work 1% is that it unconsciously set the trend that ensured the
repetition of this oversight evident in so many contemporary
sociological studies*1® The omission by Houghton is
understandable too, given the limitations of IQ studies. To
recognise girls as doing well would upset the well-defined
parameters of research into racial performance. The study, like
those which followed and similar to research in the U.S.A., was
concerned with measuring the comparative ability and performance
of minority group children and indigenous children, and little
else. Houghton’s study was based on the assumption that racial

differences do exist and evidence that suggested otherwise was

19 Swann (1985:133) refers to the research as ’‘modest’.

16 alilen (1982:115) writes : "™ It is now a sociological cliche to
state that the theory methods and ethnographic material
'neglected’, ’‘could not find’ or simply ’forgot’ the gender
element".
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simply overlooked as not being of any significance. The failure
to incorporate the gender issue into the analysis cannot be
regarded as a calculated omission. It is, rather, the outcome of

the intellectual poverty and assumptions inherent in IQ studies.

The most recent research in Britain to address the issue of IgQ,
is a study by Mascie-Taylor and Mackintosh (DES 1985). Written
over twenty years after the Houghton study, it still ignores the
issue of gender differences in educational attainment. 1In a
rigorous and careful consideration of data from the National
Child Development Study (NDCS) and the Child Health and Education
Study (CHES), Mascie-Taylor and Mackintosh continue with the
conventional methodology of comparing West Indian children to
indigenous children. They show that much of the discrepancies in
IQ scores between West Indian and indigenous children appears to
be related to social and economic differences between them, and
point to such factors as parental occupation, income, size of
family, degree of overcrowding, and type of neighbourhood. The
matter of differential achievement between the sexes is never
mentioned. Gender, it appears, was simply overlooked in what was
otherwise seen as a "lucid and cogent exposition of the different

arguments involved in the (IQ) controversy." (Swann:DES 1985:71).

In my discussion so far, I am not suggesting that intelligence
testing can be made acceptable if black girls are included in the
research. What I am proposing is that by recognising that there
is a distinct lack of homogeneity within the black experience, is
in itself an important consideration in educational research on

race and underachievement. As such it points to the need for



14

researchers to explore and find alternative explanations for
black underachievement, other than those which traditional

’gender blind’ analyses have put forward.

Lomax (1980), for example, illustrates the shortcomings of
research that attempts to combine the IQ perspective, albeit
inadvertently, with an analysis of black females. In her study
of West Indian pupils in an Inner London, girls’ secondary
school, she observed that while black girls in her study were
strongly motivated, had a clear belief in the value of schooling
and had positive conceptions of themselves, they were
nevertheless, "...quite definately intellectually more

disadvantaged than other young girls. " (p.36)

Recent trends in the study of black educational performance have,
at their origins, the ideological perspectives established in the
1960s. This is no more evident than in the effect of the 1968
report of the ILEA Research and Statistics Group.17 As Tomlinson
(1983a) remarked, it is this research which:
", .. probably had most impact on practitioners and on
general beliefs about the under performance of some minority
groups in general " (p.29)

The findings of the ILEA working party published in the journal

Race, considered gender sufficiently unimportant to omit it from

17 See Tomlinson (1983a:29). The Research and Statistics report
was published in 1968 in Race (9,4) by its authors Little, Mabey
and Whitaker.
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a summary of its major conclusions. 18

The focus of the report
was clearly to investigate the difference in educational
achievement between ethnic groups, the assumption being that

racial origins affect educational outcomes.

Taken from 52 London primary schools, the sample was organised
according to racial criteria. The pupils were categorised into
West Indian, Indian, Pakistani, Greek Cypriot, Turkish and
Others. This is not suprising, given that the brief of the ILEA
working party, set up in 1966 under the direction of Alan Little,
was to enquire into the educational performance of immigrant
children. They write:
"The main object of the study was to examine the problems of
and effect on schools with a high proportion of immigrant
pupils ." (Little et al 1968:440)
The terms of reference of the report were thus clearly defined.
The immigrant presence was considered problem in itself. Racial
and cultural explanations were underlying assumptions which
determined the conclusions of the report, which suggested that:
"The overall performance of the immigrant child was found to
?g.iig?ificantly lower than that of all authority pupils".

Poor immigrant school performance was attributed to language

problems, cultural and family differences, the ’‘shock’ of

1% It is not known if the unedited report entitled "The Technical
Appendix to the Report of a Working Party of Members of the ILEA
Inspectorate and School Psychological Service", makes reference
to gender. Tomlinson (1983a) does refer to the report as
recognising that black girls did marginally better than boys
except in maths. However, the summary of its conclusions in Race
makes no reference to gender.
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{
immigration and poor contacts between the home and the school.1?

The working party observed a marked improvement in the
performance of immigrant children with increased length of
schooling in Britain, but found the, "low attainment of West
Indian children compared with other groups"(p.446). This they
suggested was :
"somewhat surprising in view of the fact that a greater
proportion of West Indians were English-speaking, and might
have been thought to have an advantage on that account."
(p.444)
Such a conclusion could be regarded as divisive and leads to a
reappraisal of what ’‘English-speaking’ really means to the
authors. The overall outcome of the study was, as Bagley (1968,

quoted in Tomlinson 1983:29) observes, to "..bolster the ideology

that coloured children are intellectually inferior."

Thus, in conclusion, the recognition of gender differentiation
had no place in the analytical framework employed by Little et
al. While females inevitably found their way into the sample by
virtue of their existence in the population, a separate analysis
of their attainment was not considered to be of any value to a

research study that set out to quantify black underachievement.

Following on from the 1968 ILEA Report, was a study by Payne
(1969) which reported that West Indian girls were doing well.
Payne’s study on the mental ability of seven and eight year old

indigenous and West Indian children was designed, "to investigate

17 The fact that second generation black pupils still continue to
experience educational difficulties throws, with hindsight, some
shadows of doubt on the validity of ILEA’s thesis that the
immigrant status of the pupils accounts for educational
disadvantage.
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the differences that may exist in the performance of two racial
groups." (p326). With the emphasis on racial differentiation,
Payne, like Houghton before him, failed to credit the measured
differences in attainment between the sexes with an significant
value. The author’s discussion of his findings , in the context
of his hypothesis, clearly illustrates the way in which women are
deemed invisible, regardless of the weight of evidence suggesting

their importance.

Payne’s hypothesis was that West Indian immigrant children of 7-8
years would show significantly poorer performances on the
vocabulary test, the non-verbal intelligence test and the word
reading test, compared with indigenous British children of the
same chronological age and socio-economic status. He concluded:

"as anticipated, significant racial differences were to be

found between the two racial groups ..... there was no
significant differences between the sexes within either
racial group.....but on the word reading test the British

and West Indian girls were significantly better than their
male counterparts." (p. 326)

This finding, that West Indian girls perform better than their
black and white male peers is completely ignored in Payne’s
analysis. While such an observation could have initiated and
encouraged new avenues of enquiry in the study of differential
academic performance, it was lost in an analysis, whose premise
was the poorer performance of immigrant children, and thus only

concerned with investigating cross-cultural variations.
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1970-1980: A Decade of Consolidation and the Invisibility of
Gender

Gender, having been conveniently and consistently overlooked
every time it emerged in the 1960s, suffered, in the 1970s a
blanket disregard. Gender differences in attainment among West
Indians, previously recorded and now known to exist, were swept
aside during this era in the political undercurrents that
determined the nature of the debate on race and education.
Research in the 1970s continued to refine the idea, already
established in the 1960s, that poor home background, particularly
adverse socio-economic circumstances, contributed greatly to low

achievement among West Indian children.

(1) Government Policy and the National Trend

In response to the increasing inner city unrest during the late
1960s and early 1970s, the Labour government launched a number of
projects aimed at tackling the problem of urban deprivation.

Both the Urban Aid Programme and the Educational Priority
Projects (Halsey 1972) marked a new era in the discussion of race
and underachievement. The emphasis moved away from racial
inferiority towards social and cultural inadequacy. The
government’s Community Education Programmes of the early 1970s
were not directed at alleviating racial inequality, but focused
on the disadvantaged in general. Class now became the central

issue on the research agenda, not race, and least of all gender.

That the value of a gender analysis was to be overlooked in the
1970s was, therefore, apparent from the start of the decade.

This is clearly illustrated by the National E.P.A. (Educational
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Priority Area) Action Research Projects, which completely ignored
the fact, with regard to data collection and data analysis, that
children are not only black or white, rich or poor, but also male
and female. Tomlinson (1983a:31) observes that while the sample
was large enough for immigrant groups’ test scores to be examined
separately, no attempt was made to note differences between boys
and girls. The E.P.A project, carried out in London, Birmingham,
Liverpool, the West-Riding of Yorkshire and Dundee, explained the
lower test scores of the West Indian children in the language of
the Plowden Report (1967) that highlighted social class
deprivation. The reasons advanced for the lower test scores
include the larger family size of immigrants and the use of

creole by West Indian children.

In America the 1966 Coleman Report (Coleman 1969) was influential
in bringing about this apparent shift toward social and cultural
inadequacy as an explanation for the underachievement of the
black child. The Report blamed poor families, particularly poor
black families, for the failure of the school system, because, as
Coleman argued, parental influence and pupil self-concept,
confidence in their own ability and achievement, enables students

to win through and succeed despite all odds.

The Coleman Report pointed towards social psychological factors
as the mechanism for producing working class and black
underachievement in schools. The implications of Coleman’s
Report with its emphasis on these social psychological factors,
were far reaching. It gave impetus to the notion of negative

self-esteem and negative ethnic identity that has since
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dominated the educational research on the black child, a notion

that further established the invisibilty of gender.

The conclusions of Coleman were found to be generally acceptable
in Britain, and in 1967 the Plowden Report made similar
observations. Plowden reported that it was families, and in
particular parental expectations, that ultimately exerted the
most influence on whether or not children succeed in schools.
Those children who lacked parental support and encouragement
were, Plowden argued, deprived. Their parents were also assumed
to be deprived as well. Because they lived in slums, it was
argued that their cultural environment was not the type to
encourage them to take an interest in their childrens’ schooling.
In this thesis put forward by Plowden, can be found the origins
of the subsequent trend in educational research to ’pathologise’

the black family (Lawrence 1982a,1982b).

The idea that black children were failing for psychological
reasons relative, not only to middle class but also to working
class children, became a popular myth in the 1970s (See: Little
1975). It was a widely held belief that black children did not
merely share the disadvantage of the indigenous working class
children but also suffered discrimination, prejudice and
rejection by the dominant group. The ’‘commonsense’ argument,
therefore, was that they must adopt this view of themselves and
as a result, regardless of whether they were male or female, cone

to see themselves as failures and non-achievers in schools.
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Thus, by 1970 the terms of reference established in the late
1950s, race and culture, were still dominant in the debate on
underachievement; only now the emphasis was less on race and
inherent genetic ability, and more on culture and its presumed
negative effects. Gender was buried under the mass of research
on self-concept and ethnic self-esteem that characterised the
1970s. Females, if discussed at all, were only referred to in

terms of their contribution to the pathology of the black family.

Carby (1982a) comments on the unsatisfactory way in which women,
when included, were presented in educational research. She
writes:

" The black family, it is argued, is unable to provide the
conditions for or acts as an inhibitor to, the successful
educational progress of the black child. Most frequently,
in educational reports, the focus is placed upon the black
mother... it has been around black women that pathological
notions of the black family and the responsibility for the
failure, or inability, to integrate have been secured .
Commonsense constructions of the .......dominating Afro-
Carribean wife and mother, who is always out working and
therefore never at home (have been elaborated) into
ideologies that justify increased state intervention into
school and home. Black children were labelled
’disadvantaged’ or ’disabled’ either because their mothers
worked or because they did not." (p.190)

A study by Graham and Meadows (1967) is an example of just such a
pathological perspective. They argue that the poor performance of
the ’‘maladjusted’ black girls in their sample can be explained by

their greater domestic and child-minding responsibilities.

During this period the ability of black girls to consistently do
well, despite the racial disadvantages they encountered at
school, was completely overlooked. This was clearly made

possible by the acceptable and unchallenged tradition within
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educational research to make pathological references to the

black female’s role in the family.

(2)_Lessons From America: Black Women and the Tradition of

Cultural Patholoqgy:

The trend to pathologise the black female in educational research
in Britain was influenced by the conclusions of the 1965 Moynihan

Report (Moynihan 1965, in Rainwater and Yancey 1967). In America

the Moynihan Report, The Negro Family : The Case for National
Action had at the core of its thesis the detrimental effect of
the matriarchal black female within the black family.20 In his
report Moynihan stresses this point. He writes:

" .....social pathology afflicting the negro community can
be traced to the weakness of family structure, "

That weakness, Moynihan informs us, is:

" matriarchy........the reversed roles of the husband and
wife." (Moynihan 1965, in Rainwater and Yancey 1967:76)

The overt pathological explanation presented by Moynihan was
based on an unqualified and subjective assumption about the
relative cultural deprivation of the black community vis-a-vis
the hitherto undefined ’‘rest of American society’. Moynihan
explains how in his judgment the notion of relative cultural
deprivation operates in the lives of the black people to bring
about what he calls a ’‘tangle of pathology’:

"In essence, the negro community has been forced into a

matriarchal a structure which, because it is so out of line

with the rest of American society, seriously retards the

progress of the group as a whole, and imposes a crushing
burden on the negro male and, in consequence, on a dgreat

20 Moynihan recently presented evidence that his thesis on the
black family has been vindicated by the current demise of the
black family in America: See THES 20/2/87. See also his most
recent publication: Family and the Nation (1986).
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many negro women as well". (Moynihan 1965 in Rainwater and
Yancey 1967:75)

It was not only Moynihan who sought to account for the
perpetuation of black disadvantage in an ’ideologically
egalitarian’ America within the pathological framework; it was a
popular and convenient concept and so other writers easily
adopted a similar paradigm. For example, Thomas Pettigrew (in
Rainwater and Yancey 1967) writes :
"The negro wife .....can easily become disgusted with her
financially dependent husband, and in her rejection of him
further alienates the male from family life. Embittered by
their experience with men, many negro mothers often act to
perpetuate the mother-centred pattern by taking a greater
interest in their daughters than their sons." (p.80)
In these clearly ethnocentric accounts that victimised the black
woman, structural black male unemployment in America was
overlooked. By failing to acknowledge the true significance of

racial discrimination in the American labour market, education

took on a special meaning in the Moynihan analysis.

If blacks are perceived to be culturally inferior, then how could
black female academic success be explained? This did not appear
to present much of a dilemma for the cultural pathologists.
Education for Moynihan was the mechanism through which matriarchy
was perpetuated, as he explains:
"The matriarchal pattern of so many negro families
reinforces itself over the generations. This process begins
with education .....for a long while, negro females were
better educated than negro males, and this is true today for
the negro population as a whole:" (p. 77)
Even though Moynihan, unlike any other political or academic
study to date, is prepared to openly recognise and document the

obvious academic success of black women, it is clear why he is

prepared to do this. For Moynihan, black academic success is
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regarded as a negative rather than a positive phenomenon. Black
female achievement, which so often contradicts and upsets the
established tradition of overall black underachievement, does
not, in this case, detract fom the argument. On the contrary,
the recognition of black female academic success appears to
support Moynihan’s thesis. The presence of a dominant female is
seen to undermine the social fabric. Thus in this context the
recognition of black female academic achievement is far from
enlightened. It is unfortunate that in one of the few instances
where black women are highlighted as a central force, their
success should be manipulated to undermine the position of the

black male.

The Moynihan Report had the effect of changing the United States
Government’s thinking with regard to the Civil Rights Movement.
It shifted the emphasis away from law to living conditions
(Rainwater and Yancey 1967). In all the controversy and the
debate that the report aroused, the recognition of the importance
of black female academic success became sacrificed to the wider
political debate on the status of the black American family. As
an outcome of the Coleman Report, The Compensatory Education
Programmes established in America, such as ’Headstart’, ignored
black female achievement and aimed at redressing black
underachievement. 1In America, as in Britain, policy makers
failed to see black female academic success as offering a new

direction in the understanding of black educational issues.

The pathological tradition with regard to black women, however,

is neither confined to the U.S.A. nor to the past. It is a
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belief that remains a clear characteristic of contemporary
educational research in Britain. 1In both its overt form, and in
a less obvious manner,it has found its way into present-day

studies.

In its more subtle version it is present in research perspectives
that stress the centrality of the matriarchal or matrifocal black
family. This approach characterises much of the more

’progressive’ studies on black girls that have been undertaken in

the 1980s.21

Other studies, however, have uncritically accepted the

conclusions of Moynihan. As recently as 1986, a study entitled,

22

’Unequal Stuggle’ (Gibson 1986) not only illustrates the

endemic nature of this causal explanation , but also epitomises
the inadequacies of the cultural pathologists’ arguments. They

suggest that the origins of black underachievement can be found

in the nature of West Indian culture. They claim:23

"A sense of cultural identity is generally lacking in the
people from the Caribbean ....Most West Indians ....see
themselves as culture-less. This amounts to an identity
crisis which has undermined the confidence of West Indian
adults, and they in turn have found themselves unable to
inspire confidence and a sense of identity in the young, who

1l see, for example, Fuller 1982; Dex 1983; Eggleston et al 1986.
These studies are discussed in more detail later in Chapter 2.

22 The author was black and as such the book received a great
deal of press publicity: See Guardian 23/6/86, ’West Indians
Devalued by Society’; ’‘Racism in the Classroom’, Hackney Gazette
24/6/86.

23 Gibson also argues that ’stress’ is also a major cause of
underachievement. Rather than examine economic and social effects
of racial discrimination he emphasises " the stress of living in
a society that devalues them because of the colour of their
skin." (p.93)
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badly need it to help them in their development-especially
in Britain." (p.19-20)

Women, as the guardians of family life, are seen as playing a
central role in damaging the child’s self esteem. West Indian
women’s relationships with men (see their Chapter:’The Unmarried
Mother’) and child-rearing practices(see their Chapter:’A Legacy
of Slavery’), when measured by the yardstick of the indigenous
culture, are seen by Gibson to "....hamper the development of

sound principles and good habits" (p.23)

(3) The Notion of Negative Self-Esteem In The Development of
Multi-Cultural Education

There was other work going on in the field of educational
research during this decade, which, like the reports by Coleman,
Plowden and Halsey, also assisted in steering research away from
a recognition of gender. This body of research belonged to the
now well-established and growing multi-cultural education

debate 24.

In 1971, Bernard Coard published his influential polemic, How the
West Indian is made ESN in the British School System. In this
short book Coard, himself West Indian, in an effort to respond to
the disproportionate numbers of West Indian pupils in ESN
institutions, described the process of the ’self-fulfiling
prophecy’. The concept of the self-fulfiling prophecy implicated
for the first time in Britain. the role of the teacher in

explaining black underachievement. Coard argued that the

<% For a comprehensive review of the literature on the multi-
racial education debate, see: Tomlinson (1983a) and Swann (DES
1985)
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teachers’ expectations and attitudes toward black children caused
them to seriously underestimate the ability of black pupils. The
reason why he explains is because:
"Most teachers absorb the brainwashing that everybody else
in society has absorbed , that black pecple are inferior,
less intelligent than whites.....low and negative
expectations bring about in the child a low self image of
himself and his abilities - If the system expects you to
fail - the chances are you will fail too. If you expect to
fail, the chances are you will."(Coard 1971:32)
Coard’s thesis had an important impact on educational research
and practice. Unintentionally, however, Coard’s analysis
sanctioned, and gave impetus to the work of the self-concept
theorists such as Milner (1975,1983). Milner typifies the
beliefs of this school of thought in the following statement:
"there is overwhelming evidence that minority group
children in England have internalised the racial values of
the society and the accompanying pecking order. As a
consequence they respond to tests in a way that is highly
favourable to the dominant white majority and derogatory to
their own group." (p.137)
In a similar manner, Little (1978) related the underachievement
of black pupils in London to their self-concepts. He suggested
that the low economic and social status which New Commonwealth

immigrants are frequently accorded in this society affect the

identity of these groups themselves.

The self-concept theorists were influential in the shaping of the
multi-cultural education debate. As a consequence of their
input, MCE (multi-cultural education) policy and practice took on
a ’‘remedial’ emphasis. The function of MCE policy and practice

falls within the scope of the compensatory education model, which
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attempts to offset educational disadvantage among children

through the development of special educational initiatives.?2%

The exclusion of gender during this phase was complete. ’Black
identity’ for Coard and the self-concept theorists was an all-
embracing and convenient idea. It was never questioned that male
identity may not be the same as female identity among the West
Indian population. To have probed this issue and to have found
otherwise would have clearly undermined the validity and basis of

their argument. 26

The tendency to refer to black pupils as a
sexually undifferentiated group, was in itself evidence of a
reluctance to see otherwise. Boys and girls were considered one
and the same, and in most cases as male, as Coard’s language in
the following passage illustrates:
" 'He’ is told ’he’ is dirty and ugly, and sexually
unreliable and also intellectually inferior....’he’ is told
on entering school ‘his’ language, ’‘his’ only means of
communication, is second rate. Therefore ’‘he’ is made to
realise ’he ’ and ’'his’ kind are only fit for manual jobs."
(Coard 1971:35, My emphasis)
Here Coard is clearly describing the male experience. The
assumption is clear, black identity is black male identity. Young
women were therefore rendered invisible in both theory and policy

during this era. The prescribed curriculum changes that

42 Mc Neal and Rogers (1971), Willey (1984), Stone (1985),
present examples of the range of critiques against the policy
aims and direction of multi-cultural education. From different
starting points, they all, however, point to the poverty and
futility of MCE. Lynch (1981) and Twitchin (1981) both handbooks
for teachers, describe recommended MCE classroom teaching
practice, which illustrate the limitations of classroom
strategies.

26 1ouden (1978,1981) did undertake such a study and found girls
to have a different self-concept than boys. However, because he
adopted the self-concept paradigm in his attempt to establish
positive identity, his gender findings did not present any real
challenge to the arguments of the conventional theorists.
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provided the mainstay of policy initiatives aimed at alleviating
black discontent, were aimed at enhancing self-esteem, identified

to be source of ’‘the education problem’.27

Carby (1982a) explains that in reality generalisations cannot be
made about the black experience. Young black women are subject
to a very different type of stereotypical image than black men.
This specific image has consequences for the way in which black
females are treated by others and the opportunities available to
them. She writes:
" Young adolescent West Indian women, for example, are
frequently regarded by teachers as ’‘unfeminine’. Accused of
being too ’loud’, of ‘flaunting’ their sexuality as opposed
to being demure but tempting, and of ’talking back’ when
they are being repressed, they fail to reach western
standards of femininity. In practice, in relation to
careers or job opportunities, West Indian girls are not
regarded as suitable for work where an overt but malleable
display of sexuality is required". (p.203)
The self concept theorists completely overlook this very
different experience and hence misjudged their educational
recommendations aimed at redressing cultural disadvantage and
negative black self-image. What is fundamentally inaccurate
about the self-concept theory is its assumptions about the
underachievement of all West Indian pupils. If black female
academic success was taken into account the basic assumption of
negative self-esteem upon which the notion rests becomes
questionable. Thus, in conclusion, we can say that the omission

of gender renders this influential period of research focusing on

negative self-esteem unreliable.

4/ As a ’special educational’ concession to black girls to
enhance their self-esteem was, as Stone (1985:69-70) observes, to
have in addition to the home economics curriculum, ‘Caribbean
flavour cooking’ and ‘hair braiding.’
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(4)_Multi-cultural Education and the Notion of ’Relative Cultural

Deprivation’

An aspect of the race and education debate that contributed to
the general tendency in the 1970s to overlook gender was the
'fashion’ to compare West Indian academic performance with that
of their Asian counterparts. Bhikhu Parekh (DES 1985) argues
that, in general, this movement toward a comparative analysis had
a detrimental effect. He points out:

" ,..the debate was lead astray by two false assumptions,
namely that all West Indian children fail and Asian children
succeed. " (p.69)

The on-going ILEA studies, begun in the 1960s and reported in

28

1973 and 1975, played a major part in fostering this doubtful

assumption. Just how the issue of underachievement was perceived
is illustrated by the following explanation offered by Little:

"The two main ethnic groups that we are concerned about in
race relations are clearly the Asian Community on the one
hand and the West Indian on the other .....there are clear
distinctions in how well different groups are functioning in
the existing school system....".(Little 1978:60)

Little juxtaposes the two different racial groups as follows:

"What the Asian child brings to school is in a very real
sense an alternative culture, an alternative identity, an
alternative sense of and source of personal well-being and
personal strength to the majority culture....They know they
are different : they have a different language, a different
religion, a different culture and a different set of
attitudes, which they think is better. And their response
to indifference or to ethnic or racial hostility is less to
question their own ethnic identity, than to be pushed back
into that sense of identity and well-being, and to derive a
strength from that.......The West Indian is not in that
position ... His position represents a variant of the
dominant culture, and the dominant culture is rejecting, and
therefore there is a danger of community rejection being

% The reports were by Mabey in 1973 and Little in 1975
(Tomlinson 1983a:30).



31

transferred to self-rejection. There is no religion, no
language, no different set of values to fall back on, there
is a sense of cultural separateness as a minority" (Little
1978:62)
This type of pathological account, presented as an explanation
for differential academic achievement, repeated ’‘commonsense’ and
indeed grossly simplified perceptions of Asian and West Indian
cultural attributes. It presumed that there was no commonality
of experience among various ethnic minority groups within the
education system that could otherwise account for obvious
underachievement, such as social class, or racism. It expressed
an adherence to a ’‘divide and rule’ philosophy by suggesting that
there is a hierarchy of ’‘superior’ and ’‘inferior’ cultures.
However, Little’s thesis was nothing new. His explanations were

not dissimilar to the pathological tradition already established

in the U.S.A. since the mid-1960s by Daniel Patrick Moynihan.

Gender, like social class and other ’‘non-cultural’ variables,
received minimal recognition by the cultural pathology advocates.
The focus of those that supported this pathologically-orientated
ideology was differential achievement between groups and by
groups, and not within groups. The emphasis on differences
between groups secured the absence of black girls from this type
of research. However, these accounts, emphasising relative

cultural deprivation of ethnic groups, became popular research
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themes and played an important role in influencing multi-cultural

policy initiatives in schools. 29

The cultural pathological tradition in educational research also
had other implications. It helped to shape the future discussion
on black girls when they did re-emerge as a subject of interest
in educational research the 1980s. The work of Fuller (1982),
Eggleston (1986), while a far cry from the racism inherent in the
Moynihan Report, still incorporated elements of the pathological
approach. This aspect of black female research will be discussed

more fully in Chapter 2.

References To Gender 1970-1980 : A Case of Enrichment or
Consolidation?

The decade of the 1970s was not completely devoid of educational
research acknowledging the presence of black females. Several
studies did comment on the differential achievement of black
girls'30 However, none of the studies can be said to be
particularly significant; for while they did acknowledge gender
differences they failed to employ their findings to explore new
directions in the race and education debate. The reason for
this, it seems, is that none of these studies set out to

specifically address the issue of black female academic

“7 The most recent policy initiatives still emphasise relative
cultural deprivation. For example, Swann (DES 1985) suggests
that there is still some validity in pursuing a ’‘cross cultural’
comparison when they write, "Wherever the truth may lie, the
reasons for different school performances of Asian and West
Indians seems likely to lie deep within their respective
cultures." (p.86-87)

30 See, for example, Allen and Smith 1975; McEwan 1975; Yule
1975; Sharpe 1976; Jones 1977; Phillips 1979.
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achievement. Their references were purely observations of a

general kind about variations in their data.

These studies began to emerge in 1975, after a period of almost
six years during which there was a complete absence of gender
from educational research; six years that were, in effect,
dominated by the work of the self-concept theorists. It is not
surprising, therefore to find that these post self-concept
studies were characterised by a more informed analytical approach
- a perspective that could thus allow for a recognition of
gender. Being better informed did not, however, necessarily mean
more enlightened. Many of these studies drew on the assumptions

and perspectives of previous years.

An example of one such study is the 1975 report by Yule et al.
Grounded in the social psychological tradition of research, the
authors’ concern was to:
"Investigate the probable presence of educational
difficulties in many English children of West Indian
parentage." (p.2)
However the authors were also at pains to stress that:
", ..the study is in no way concerned with innate potential
or possible genetic differences between races but rather
with educational attainment" (p.2)
In trying to explain why children from immigrant families, and
especially those born abroad, should score well below the level
of children from indigenous families in intellectual performance
and educational attainment, the authors moved away from the IQ
emphasis (which they felt had been largely responsible for the

questionable ESN selection procedures). Instead they looked to

school-based factors. However, in this report, as in other



34

studies emphasising the role of the school,31 there is only a
brief and inconclusive reference to female educational
performance. Commenting on their data that shows the main
measurable differences between the indigenous ’‘control’ and the
West Indian groups (i.e. by age, height, IQ, reading and
comprehension etc.), only a passing reference is made to the sex
differences of the sample. They state:

" In all groups girls tend to score slightly above boys on

both non-verbal test and the reading test. The children from

immigrant families do not differ from the indigenous

children in this respect" (p.7)
As to why this difference should occur, the authors fail to say.
It appears they cannot account for this phenomenon within the
context of a school-based analysis, nor do they show any
inclination to do so. 1If, as the authors conclude:

"Children from immigrant families were particularly likely

to attend schools of a kind known to be associated with a
high rate of behavioural problems and reading difficulties".

(p.11)

it seems obvious that the question that should arise is: how is
it that girls are less affected than boys within the same
environment? Yule and his colleagues overlook this crucial
matter, a finding which again, given the proper attention it
deserves, could only serve to increase our understanding of how

schools operate to perpetuate inequality.

The tendency to make references to gender, while at the same time
ignoring its value, 1is common to the other studies of this late
1970s period. For example, McEwan et al (1975:60-63), in their
NFER study on language in the multi-ethnic context, make brief

mention of sex differences. They found West Indian girls to be

>l see studies by Rutter (1979) and Mortimore (1988).
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performing better in reading and writing tests, especially as
their age increased. Nevertheless like Yule et al, they also
make no comment on the reason for, or recognise the significance

of this finding.

Similarly, Allen and Smith (1975) noted that among the West
Indian pupils in schools in Bradford and Sheffield the girls
performed better than the boys in ’0O’Levels, CSE, and ‘A’ levels.
Failure to explore the unconventional directions that this
finding suggests, leads Allen and Smith to conclude, that
language problems and a lack of pupil application were the cause

of overall West Indian lower attainment.

Sharpe (1976), in her study of teenage girls in four London
schools, reported that she found that black girls placed a
greater importance on the acquisition of qualifications and on
education itself than either black boys or white girls. The
ethnocentricity of her feminist analysis prevented her from
discussing this observation beyond the understanding of a white

female experience.

In a study on the sporting activities of West Indian children,
Jones (1977) found, not only better reading ability among the
girls, but also that they have an overall higher achievement rate
at ‘0’ level and CSE. This aspect of Jones’ study, once again,
was not explored. There is a clear tendency in sporting studies
to overlook the matter of differential experience and outcome
between the sexes, which is a consequence of unqualified male

bias evident in such work. The analysis offered by sporting
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32 adheres to an

studies while mentioning female athletes,
essentially androcentric discussion of stereotypes and how they

are assumed to operate.

Research published in 1979 by Phillips exemplifies the gender
blind perspective that characterises all of these studies so far
mentioned. For even though Phillips observes that girls do
better than boys in reading tests (p.122), he fails to attach any
significance to this finding. Unlike any of the other previous
studies, Phillips actually breaks new ground by presenting a
table that contains a detailed breakdown of educational
performance by ethnic group and sex. However, instead of
exploring the notable differences between West Indian boys and
girls, and the remarkable similarities of West Indian girls to
indigenous boys,33 Phillips comments only on the ethnic group

differences.

A study by Rosen and Burgess (1980), was influenced by the
’language and dialect’ school of thought. As a theory to explain
black underachievement, studies that examined the use of non-
standard English became increasingly popular in the late

1970s 34, Testing was essential to establish the influence of
language on educational performance. In administering such

tests, Rosen and Burgess found black girls (who were less likely

3¢ See, for example, Carrington and Woods (1986) and Cashmore
(1982).

33 on the SGR test WI boys scored 78.4; WI girls 82.7; indigenous
boys 84.3.

34 1n the wake of the Bullock Report on language, the work of
Vivian Edwards (1979) established a link between dialect usage
and underachievemnment.
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to speak dialect instead of standard English), to be reading and
writing marginally better than boys, who were more likely to use
dialect. However, as the study’s premise was that the use of
dialect inhibits educational success, no value was attached to
the role of gender in explaining differing performance.
Similarly, because of the inherent shortcomings in the starting
point of dialect studies, Bagley and Verma (1980 - reported in
Tomlinson 1983:42), who carried out reading tests on West Indian
pupils, while finding that girls performed better than boys on
the Brimmer-Wide Span Reading Test, failed to account for this

distinctive performance.

Conclusion

What has been illustrated in this review of the early literature
on race and education in Britain, is that the terms of reference
that shaped the debate on race and education since its beginnings
in the 1950s, remain firmly established. These terms of
reference, being politically defined as ’‘race and culture’,
encourage a perspective that has resulted in gender being
marginalised in the educational analysis of underachievement.
Comment on black female performance is either absent from, or if
noted, simply ignored in such research areas as diverse as IQ,
self-concept, cultural and socio-economic disadvantage. The
consequence of this oversight is more far reaching than is often
acknowledged. By failing to recognise the significance of
differential achievement, research on racial and educational
issues has confined itself to specific avenues of investigation.
Avenues that often perpetuate ill-defined or unsubstantiated

theoretical explanations for West Indian underachievement.
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CHAPTER 2

YOUNG BLACK WOMEN IN EDUCATIONAT, RESEARCH: A REAPPRAISAL OF

CURRENT TRENDS

When studies that actually considered the issue of black females
in schools began to emerge in the 1980s, they were characterised
by a range of distinct ideological approaches. Three trends
stand out in this most recent period of educational research: the
pathological, the indifferent, and the empirical. 1In this
chapter I shall attempt to investigate the relative success or
failure of the major studies that look at young black women’s
educational performance within the context of each of these
perspectives. From such an analysis it is clear that the
acknowledgment of gender in the 1980s represents a move out of
the ’dark ages’ of the previous decade into a new theoretical
ghetto. This is because of the contradictions inherent in an
investigation of academic success against a background dominated

by a preoccupation with underachievement.l

1 It should be noted that Bagley, Bart and Wong (1979) did
attempt to account for the apparent existence of high levels of
achievement among some West Indian children. They did not see it
as a gender issue but attempted to explain it in terms of what
they understood as social class differences. They suggested that
’high achievers’ come from what they defined as materially and
socially better off black families. In their account they
suggested that it is only the more affluent West Indians who are
well-educated, articulate and dissenting who can have a positive
self-image. It is the positive self-image of these parents that
they suggest influences their childrens’ academic orientation.
Such an analysis did not present any theoretical challenge to the
established image of the black as an underachiever, as the
recognition of gender could.
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Opening Up the Debate: Driver, Rutter and the Liberal Tradition

The publication in 1980 of a highly controversial report 2
written by Geoffrey Driver entitled Beyond Underachievement,
signalled the beginning of a new era for the recognition of
gender in the debate on race and education. However, Beyond

Underachievement, while focusing for the first time on black

females, did not offer any new theoretical insights into the
gender process and merely refined the thinking that characterised

the previous two decades.

In setting out to investigate the relationship between sex roles,
social structure and academic outcomes among West Indian boys and
girls, Driver not only incorporated the notions of self-concept
theory in his work, but also employed the models associated with
the theoretical perspective of cultural pathology. This
dependence on a simplistic notion of pathology is clearly
illustrated in the following passage. He accounts for the
’phenomenon’ of black female academic success as follows:
" ...in the Caribbean, there is a marked tendency for
certain families to allocate major socio-economic roles in
their households to women. Not surprisingly therefore this
tendency is complemented by patterns in school performance

in which girls are more successful than boys." (Driver
1980:13)

“ The report was controversial in that it was considered to be
methodologically unsound. (see Taylor 1981:113-122). It has been
suggested that Driver sensationalised his findings in a New
Society article (17th Jan.1980) and that the claims he made could
not be substantiated in his study i.e. that blacks no longer
underachieve. (see Carrington 1981:299)
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To explain the apparent academic success of West Indian girls
(and the relative failure of white girls),3 Driver examines the
respective position of the women in the West Indian and British
social structure. From a brief consideration of the differences?
he contends that in the West Indies women tend to have a higher
social and economic status than men and as such are generally

regarded as the ’guardians of their family’s good name’ and the

providers of its stable income (pp.12-13).

His thesis appears deceptively simple. The success of black
girls in British schools is attributed to the matriarchal
structure of the West Indian family and their cultural life,
which has been maintained by West Indians who have settled in
Britain. He argues that in (white) British culture with its
patriarchal structure, women have a lower status than men and are
socialised to occupy subordinate social and economic roles. 1In
West Indian culture, Driver claims that the opposite is true. It
is the girls rather than the boys who are socialised to occupy
superordinate positions and who are inculcated with values and
expectations generally held to be conducive to educational

success.

In the same way that academic achievement is explained by
cultural factors, underachievement is simply explained away in

terms of the social structure of the the West Indian family, in a

°> He suggests that,"West Indian girls are constrained to perform
well in schools in a way English girls are not." (p.51)

4 see Driver’s introductory chapter p.4.
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manner similar to Moynihan.5 And what of the solution to
underachievement? Driver does not deal with this question as he
was preoccupied with establishing the presence of academic
success. However, the prescription for such a pathological
situation appears as logical as the diagnosis: to reform the
life-style and values of the West Indian and, in particular, the

role of the dominant female.

Inspite of its inadequate and simplistic conception of West
Indian culture, its crude methodology and unsubstantiated claims,
Tomlinson (1983a:40) draws our attention to the one aspect of
Driver’s work that is worth mentioning. She writes that, because
of all the publicity that the study received, attention was drawn
for the first time to the fact that not all children of West
Indian origin were failing or leaving school without

qualifications.

In the wake of Driver and his conclusions came another important
mile stone in the analysis of ’‘race’ and underachievement. In
1982 Rutter and his team in their much publicised DES report 6
found that black pupils, and in particular black girls, were more

likely to stay on at school after the fifth year in order to gain

° The Moynihan report (See Rainwater and Yancey 1967) was
discussed earlier in Chapter 1. The report suggested that the
explanation of black disadvantage lay in the matriarchal
structure of the black family; a structure that was presumed to
be weak and disorganised.

6 as a consequence of an address Rutter delivered at the first
annual IBM/Westminster Community School lecture, the findings
were reported in the Times Educational Suppliment Oct 8th 1982
under the heading ’‘Staying on helps blacks to exam success’.
However, the actual DES report (Rutter 1982) has remained
unpublished.
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qualifications equivalent to those of their white peers. The
main reason for this they suggest was the greater commitment to
education that they witnessed among West Indians. Rutter et al.
argued that the parents’ positive involvement in the education of
their children was what helped the West Indian pupils to overcome
the social deprivation and the negative schooling that they were

more likely to experience.

Unlike Driver, Rutter et al. do not offer any explanation as to
why black girls should be more persitent in gaining their
educational qualifications compared to any of their peers. For
Rutter and his colleagues the gender issue does not appear to
merit any separate attention. The girls’ persitence is seen only
as an extension of the general West Indian commitment to
education, as they indicate:
" A far higher proportion of black teenagers went on to some
form of tertiary education - 17 per cent compared to 3 per
cent of whites. The difference was slighly greater for
girls than boys, but it applied to both." (TES 8.10.80)
Why is it that Rutter makes no attempt to account for the greater
participation of black females in post-secondary education? The
answer lies in an investigation of Rutter’s general theoretical
orientation, which appears to inhibit any satisfactory

7 His conclusion gives some indication of

recognition of gender.
the ideological perspective he employs which has resulted in the
limited scope of his analysis. He writes:

" These findings on black children are a testimony to what
can be achieved with educational persistence and

/ This neglect of gender is apparent in his other studies too.
For example, in Fifteen Hundred Hours because of his
preoccupation with looking at school-based factors he gives only
passing reference to gender (p.99) in relation to delinquency
rates between boys and girls.
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application. The story is an interesting and important one.

In its emphasis on the value and rewards of individual

initiative it provides a complement to earlier findings

which pointed to what schools can achieve..." (TES 8.10.80)
His emphasis on individual initiative and school-based factors
overlooks the fact that schools do not operate in isolation from
the rest of society. While standards of education are important
in an analysis of black achievement and underachievement, as is
the educational orientation of the family, other variables are
just as crucial, such as the social, political, and economic
factors present in society at large. An account of gender
differences in achievement must take into consideration such
influences, and in particular should examine the
interrelationship of schooling and the cultural construction of
masculinity and feminity which is fundamentally linked to the
world beyond the classroom. It is with little surprise therefore
to find that Rutter and his team, with their school-based

explanations, are unable to do any more than acknowledge that

gender differences do exist.

These two studies had little in common but for the fact that they
both highlighted the presence of black achievement in schools.
What they did have in common was the media interest that greeted
the publication of their respective findings. The political
implications of West Indian achievement were clear. That blacks
were doing well was not only controversial but was also regarded
as highly ’suspect’ by the differing political camps, both
radical and conservative. This period in educational history was
marked by a mixture of hostility and indifference towards the

academic performance of young black women.
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Black Female Achievement: The Official Response

The ’‘official’ government and local authority responses to gender
and race in the 1980s were characterised by both insincerity and
neglect. ’Lip-service’ was paid to the issue of differential
achievement among black male and female pupils but nothing more
was done; no ‘official’ research was commissioned nor was
existing evidence of black female achievement integrated into

policy documents and reports.

The 1981 Rampton Report, West Indian Children in Our Schools made

no secret of the fact that gender was of little significance to
their investigation. The authors write:
" Our concern is that West Indians as a group are

underachieving in our education system..." (DES 1981:p.10,
my emphasis)

The Rampton Committee, in its decision to focus on the effects of
both intentional and unintentional teacher racism, dismissed
Driver’s conclusions as unsound, and in so doing rejected the
possibility of West Indian achievement. The message of the
Rampton Report was clear; underachievement, not minority
scholastic success was the issue to be explored. With Rampton’s
emphasis on negative self-esteem and the notion of the self-
fulfiling prophecy, teacher stereotypes and the operation of
institutional racism, the recognition of gender would have

clearly upset their well-defined paradigms.
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Taking up the recommendations of the Rampton Report, not so much
in word but in deed, the ILEA policy statements made in 1983 8

emphasised the eradication of teacher racism. However the ILEA’s
definition of racism precluded the satisfactory incorporation of

black girls into their policy initiatives. 1In a political rather

9

than academic consideration 7, the ILEA suggested that racism and

sexism are separate but parellel experiences. They write:

" The moral, legal and self interest arguments about racism
and racial equality are similar to those surrounding another
concern in modern society, that of sexism and sexual
equality." (ILEA 1983 no.3, p.7)

In their ethnocentric account of sexism 1° the black female

experience is overlooked as it is in their androcentric analysis

1

of racism in society.1 For the ILEA gender was distinctly a

® See ILEA (1983). Six policy documents were issued by the ILEA
in 1983 under the direction of the then leader of the ILEA
Frances Morell, and were sent to all the educational institutions
in the area. These policy documents outlined the authority’s
thinking on matters of race, sex and class.

° Troyna and Williams (1986) suggest that much of the ILEA’s
multi-racial initiatives were politically inspired. For example,
‘understanding’ the problem was not so much a consideration as
’'containing’ growing black unrest in the classroom (i.e.
truancy/ESN etc). They suggested that MRE would provide the
solution to their problems and that anti-racism would provide a
unifying ideology. The challenge of inequality was in effect an
effort at re-establishing the ILEA’s slipping control over its
schools.

10 1n their discussion of negative sex-role stereotyping (ILEA
1983; no.l) they fail to recognise that black females are not
marginalised in the classroom in the same way as their white
peers, many of them often attempting to take up subjects deemed
to be in the ’'male’ preserve. (See Ainley 1985; Griffin 1985;
Riley 1985) Nor does the simplistic analysis of the ILEA
acknowledge that attitudes toward marriage and a career are not
universally shared.

11 Black females are not discussed separately in any of the
documents. When race is discussed West Indians are presented as
a homogeneous group. In a brief mention of the work of Driver
the issue of differential achievement is dismissed. (ILEA 1983:
no.1l)
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white issue and race clearly a male matter. In outlining their
theoretical position the ILEA wrote:

" The ILEA initiative focuses on three areas that
particularly concern the education system: the achievement
of children coming from working class familieg; the
achievement of girls; and the achievement of children from
different minorities." (ILEA 1983 no 1. p.6, my empahsis)

Because black females transcend all three areas of ’‘concern’ -
black, working class, and female - they become invisible by
failing to comply with the rigid race, class and sex
categorisation set up by the ILEA team. As Troyna and Williams
(1986:35) suggest, this reactive approach to multi-racial
initiatives was not inspired so much by ’‘pedagogical foresight’
but was impelled rather by more immediate political and social

considerations.

The 1985 Swann Report entitled Education for All, like it’s

predecessor the Rampton Report, investigated the problem of West
Indian underachievement in British schools. Its authors make
clear, right from the start, that an association between gender
and achievement is not a link that they wished to pursue. 1In one
of their few references to gender they make the following brief
observation:
" To complicate matters yet further unexpected differences
within groups have often been noted. 1In some studies for
example, West Indian girls have been found to be performing
at a higher level than West Indian boys." (p.59)
After making this minimal comment on the issue of gender the

authors of the Swann Report proceed to ignore the subject in

their study. In the entire 806 pages of the report only 18 pages
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make any direct reference to girls, let alone to the wider gender

issue (Mirza 1986).12

Sheila Allen observes that the overt neglect of gender in social
research is not an uncommon trend. She writes:

" Tt is now a sociological cliche to state that the theory,
methods and ethnographic material ’neglected’, ’‘could not
find’, ‘cannot incorporate or simply ’forgot’ the gender
element.”" (Allen 1982:155)

By suggesting that there may be a gender variation in academic
performance, while simultanously casting it aside, both Rampton

and Swann are indeed guilty of such an omission. 13

12 In the Swann Report Peter Green’s paper ‘Multi-Ethnic Teaching
and Pupil Self-Concepts’(p 46-53) recognises the importance of
gender, albeit in the limited context of teacher-pupil
interaction. The ’DES School Leavers’ Survey’ (pp.110-116)
presents one table with a breakdown by gender. Verma’s three page
summary of a longitudinal study he carried out on the effects of
ethnicity on educational achievement (pp.167-170) concludes
without further explanation, that "the influence of the mother in
West Indian families was particularly strong and this seemed to
provide a dynamic model for the girls." (p.169). N.B. In the full
length report of this study (see Verma 1986) the operation of
what he calls the ’maternal interest ’‘is never fully
explained. (See pp.103-4,110-11,120,144).

13 1t was hardly surprising that these official government
reports who defined the problem for the West Indians in Britain
to be underachievement should have identified it as a male
problem. These reports, it must be remembered, were written in
the wake the black action in Brixton, Toxteth, and Bristol, in
the early 1980s in which both the media and sociologists, black
(see Dhondy et al 1974; Gilroy 1981,1982; Sivanandan 1982; Race &
Class 1983) and white (see Cashmore and Troyna 1982) alike, were
responsible for establishing the marginalisation of black women.
In the explanations for black ’‘disaffection’ and ‘alienation’,
the image of ‘youth’ that was presented was invariably ’‘young,
black and male’. In this context, it was hardly surprising that
these official reports should assume that the black issue was
overwhelmingly a male issue. Recent literature investigating
’‘urban unrest’ continues to employ this androcentric perspective
(See, for example, Benyon and Solomos 1987)
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From Subcultures to Subordination: Black Girls and the Analysis
of Mary Fuller.

Another landmark in the attempt to explain black female academic

success came in 1980. Mary Fuller’s 14

study of black girls in a
London comprehensive school is one of the few attempts to analyse
the bearing which a pupil’s sex and race might have on academic

aspirations and achievements.

Fuller confirms in her study, like those before her, the finding
that differential academic outcomes exist between black boys and
girls. She writes:

" puring their fifth year, not only were the girls confident
that there was much they could do to avoid job
discrimination, they were also confident of their ability to
achieve the academic qualifications integral to their plans.
At least by the time the study was complete their optimism
seemed well founded in that they had obtained a mean of 7.6
passes at ‘0O’level and CSE (compared with a mean of 5.6 for
the black boys in the academic band) and generally with
creditable grades. " (Fuller 1982:9).

Fuller, in explaining why it should be that black girls were
orientated toward academic achievement, looked at the experiences

of a small group of black girls 15

in their final year of
compulsory schooling (i.e.15-16 year olds). To account for these
differences, she argues that these girls formed a discernible
sub~culture within the school. The characteristics of this
subculture Fuller describes as:

" ,..a group of black girls at one and the same time

apparently disaffected from schooling yet seemingly in their
successful pursuit of paper qualifications locked into an

1% Mary Fuller published two articles on black girls in schools
(Fuller 1980, 1982). These articles were based on the findings
of her unpublished PhD thesis " Dimensions of Gender in a
School." (Bristol 1978)

15 There were eight girls in all. They were of West Indian
parentage, though most of British birth.
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uncritical accepta?ge of a conventional justification of
schooling." (p.92)

This subculture, according to Fuller, was determined by the
experience of ’‘double subordination’, that is inequality based on
the fact that they were both black and female. She states that
her analysis:
" _.illuminates the ways in which female subordination of
being black and female structures the consciousness of a
specific group of adolescent girls in the specific context
of a school." (Fuller 1982:87)
Fuller argues that the forms of action by the black girls in the
school were strategies for trying to effect some control over
their present and future lives by proving their own worth through
their academic success (p.96). Thus the structure of the
subculture, she argues, emerged from the girls’ positive
acceptance of the fact of being both black and female. She
acertains that its ’‘particular flavour’ was the outcome of the
girls’ critical rejection of the negative connotations with which
the categorisations female and black commonly attract. Thus:
" The conjunction of their positive identity as black but
the knowledge of racial discrimination in Britain, their
positive identity as female but the belief that in Britain
and the Caribbean women are often accorded less than their
due, meant that the girls were angry at the foreclosing of
options available to them. This might be supposed to
engender apathy and despair whereas in practice it elicited
persistence and resourcefulness." (p.95)
While at school these girls were unified in their efforts to

achieve their academic qualifications, and as such, Fuller

argues, the sub-culture was only school-based. Within the

1% cecile Wright (1987:183) describes a similar phenomenon among
the Afro-Caribbean girls in her study. However, it should be
noted that unlike Fuller she concludes that with regard to
teachers’ reactions the experience of the girls was not
dissimilar to the boys. Thus both male and female West Indians
ended up being denied educational opportunities. (see also
Chapter 8 ’School Processes - An Ethnographic Study’ by Cecile
Wright in Eggleston et al 1987).
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context of the school the black female ’subculture’ had peculiar
characteristics. She claims that it was neither one of resistance
nor of conformity to the school.
" In terms of their expressed values and behaviour in the
school, the girls manifested contradictory aspects of the
good and bad pupil stance." (p.95)
In terms of classroom behaviour, this meant that the black girls
gave all the appearances of being dissaffected, stating that they
saw the school as ’trivial,’boring’ and ’‘childish’. Yet the
girls when interviewed or observed away from the classroom were
seen to be strongly committed to some aspects of schooling. With
regard to future jobs, Fuller indicates that the black girls of
the subculture were determined, whatever their domestic

circumstances, to achievement through the job market to a much

greater degree than other girls.

The situation as Fuller sees it is that although the girls knew
their self-worth they believed this was often denied, and because
of this denial, the pursuit of educational qualifications takes
on special meaning. The girls did not need qualifications to
prove their own worth to themselves, but rather as a public
statement of something which they already knew about themselves
but which they were certain was not given sufficient recognition.
Fuller documents in detail her interpretation of how this denial
is seen within the West Indian family (i.e.through an
underestimation of girls’ potential by their parents), and also
evident among their male peers (i.e. through ridicule). The
effect of this apparent ‘denial’ is:

" Confirmation of the girls’ sense of identity could come

neither from their general peer group nor from adults, but
only from their own efforts. In short this was a low key,
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covert, rather than celebratory subculture of resistance."
(p.96)

Fuller suggests that the girls’ resistance and reaction to the
’double subordination’ of racial and sexual domination creates a
belief among them that secrecy was essential, characterised by
’going it alone’ attitudes. This belief, Fuller further assumes,
had an isolating effect on the girls, in that within the
classroom there was none of the visible solidarity which is
typical of certain school-based subcultures that have been

identified for boys.

While Fuller’s study is both a clear and stimulating account of
black girls in schools, it is necessary to take issue with some
of the fundamental assumptions she makes with regard to the
structure and function of the ’subculture’, and in particular her
description of the influence of the black family, male peers and
the role of what she calls ’‘double subordination’ for the black

girls concerned.

The culturalist framework in which Fuller constructs her
inherently ethnocentric argument causes her to highlight the
centrality of the oppressive nature of the black family.17 In
discussing the major influences on the construction of the girls’
consciousness, Fuller’s emphasis on the low value of domestic
work in the home, compounded by her assumption of negative

relationships with black male peers, lends itself to the belief

1/ The culturalist tradition in sociology tends to emphasise the
importance of family/kinship patterns, household organisation,
marital arrangement and child rearing practices of the black
community in a pathological context (see Lawrence 1982 for a
discussion of the work of Fitzherbert 1967; Foner 1979; Khan
1979; Pryce 1979.)
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that cultural obstructions to fuller participation in society are
reproduced within black families by black people themselves. She
presents little sociological evidence to substantiate her claim
that the way in which black girls interact with their families

results in isolation and anger.18

Such assumptions are clearly
the outcome of ’‘commonsense’ ideas about the black family and
ethnocentric and inappropriate definitions of sexism which have

been imposed on to the black experience.

At this point it is important to stress that there are degrees
and kinds of culturalist accounting, and also, as a direct result
of the methodology used, differences in understanding of the same
phenomena. Driver (1980), for example, addressed his thesis to
the differential academic achievement and attainment of ethnic
groups. Yet Driver interpreted the positive aspirations as
Fuller recorded as the outcome of special encouragement and
status for black females in West Indian society, which is
practiced at the expense of their black male peers. Fuller on
the other hand, and in complete contrast to Driver, argues that
the academic success of the girls is a statement of their self-
worth in the face of sexual oppression and denial within the
family. Riley (1985) also gives a different interpretation to
her findings than that provided by Fuller. She found that Afro-
Caribbean girls looked forward to relationships with men,
expecting help with domestic chores and child rearing with
partners of their own choice. She reported that the girls in her

study felt that parents encouraged boys and girls equally but

1% See literature of the West Indian women in the family e.g.
Sutton and Maikesky-Barrow 1977; Barrow 1986, and as discussed in
Chapter 6.
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that girls had a greater sense of responsibility to their
families. It was this sense of responsibility, and not the need
to establish their self-worth, that Riley suggests gave them

their stronger commitment to education.

The clear emphasis in Fuller’s analysis on the psychological
orientation of the girls further illustrates the weakness of her
conclusions. She writes:
" The black girls’ behaviour within the classroom is, I
suggest, intimately connected with their positive identity
as black and female." (Fuller 1980:61)
....the girls come together through each of them trying to
cope with the difficulties of proving their own worth,
especially as girls.. (Fuller 1982:97)
What she is in effect saying is that positive ethnic and sexual
identity and positive self-esteem, however it is derived, can
explain the academic achievement of young black women. 12 It holds
therefore that poor or negative ethnic identity and self-esteem
must be responsible for underachievement. In this respect
Fuller’s argument appears to be a restatement of the thesis of

the 1970s: that of the detrimental educational consequences of

negative ethnic identity and self-esteemn.

Fuller’s emphasis on ‘cultures of resistance’?9 is another
problematic aspect of her thesis. She employs a similar

analytical framework to others in this tradition (Willis 1977;

17 This assumption made by Fuller is challenged by the
conclusions of Delroy Louden (1978). He suggests that,"boys are
significantly higher in self-esteem than the girls within all
three ethnic groups (i.e. English, West Indian and Asian)."
(p.226)

20 The very use of the term ’subculture’ implies deviation from
the ’'norm’ and emphasises the subjective reality of the group as
an explanation in itself, devoid of any wider political, social
and historical considerations.
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Griffin 1985), but in relation to black females it is necessary
to incorporate not just an understanding of the girls’ ’‘lived out
experiences’ of racism in the classroom, but also an analysis of
how the ideology of racism structures opportunity and limits
economic horizons. It is not sufficient to demonstrate how the
ideology of racism and sexism is constructed in the consciousness
of individuals or groups but to show how the ideology of
sexually-structured racism, as a dynamic and persistent ideology,
maintains disadvantage by its effect on economic assumptions and
values. Thus it is important to investigate the mechanisms of
racial discrimination beyond a mere discussion of the dominant
ideology and the subsequent creation of ’‘cultures of resistance’,
and to include an explanation of its operation through the
various agencies, such as the school, the careers service, youth

schemes and other institutions.

Hall and Jefferson (1976) argue that to emphasise the subcultural
features of youth is to divert attention away from the issues
which they see as determining the quality of the experience of
those being studied. They choose a more pragmatic approach to
the study of social issues:
"There is no subcultural solution to working class youth
unemployment, education disadvantage, compulsory
miseducation, dead-end jobs, the routinisation and
specialisation of labour, low pay and the loss of
skills...They ’‘solve’ (i.e. subcultural solutions) but in an
imaginary way problems which at the concrete material level
remain unresolved." (pp.47-8)
The notion of ’subculture’ also employed by Fuller implies the
central importance of ’‘cultures of resistance’. In Fuller’s work

as in other studies, the notion of subculture has been employed

because it appears to offer some understanding of creativity,
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activity and resistance. It seems, however, inadequate to
formulate assumptions with an analysis where as Allen (1982)
explains:
"... resistance and creativity boils down to the sheer
expediency, cleverness and dexterity which guileful human
beings display and turn an inhospitable environment to their
advantage". (p.152)
Fuller’s use of the concept of ‘cultures of resistance’ results
in an unrealistic, ’‘romantic’ reappraisal of black girls’ actions
and decisions. For example, Fuller writes:
" The high value placed on education and educational
qualifications as a necessary preparation for work was
consciously related to their knowledge of high local
unemployment levels and the distinct possibility that they
would encounter sexual and racial discrimination." (Fuller
1982:92)
Fuller’s belief that these girls were highly politicised at this
point in their educational career, and planned their actions as a
defiant gesture to the world, does not stand up to closer
scrutiny. Research by Ullah (1985) indicated that young black
women, at the point of entry into the job market, were the least

aware of the groups in the study of the racism they would

encounter in the work place.

In addition to her subcultural analysis, Fuller employs the
concept of ’double subordination’ to describe the ‘unique’ social
and economic position of black women in the economy. I shall
only briefly discuss this aspect of her thesis here, as I will
look at it in more detail later (See Chapter 3). Fuller’s model
of ’‘double subordination’ does not consider the validity of
culturally-specific concepts for describing the way that racial
and sexual oppression operates for black women. Thus she

presents an argument for looking at the inequalities encountered
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by young black women where the racial oppression is simply

superimposed on to sexual inequality. Lawrence (1982) makes the

following observation with regard to the analysis of black women

when inappropriate and culturally-specific definitions are used:
" patriarchy does not always correspond simply to white
patriarchy, and it is necessary to consider also the gender-
specific characteristic of racism, which oppresses and
exploits black women as black women." (Lawrence p.134)

Thus the idea that racial and sexual experiences interact in the

way Fuller suggests is both inappropriate and misleading in a

study of young black women in Britain.

In conclusion, Fuller’s attempt to explain the academic
performance of young black women, despite its theoretical
shortcomings, was both poineering in its efforts and thorough in
its analysis. It marks a watershed in educational research,
indicating the richness and value of a gender-orientated
perspective to the study of black academic performance. It has
been almost a decade since Fuller first published her findings,

yet in these years little innovative research has been undertaken

to further explore the value of differential gender achievement
among West Indian pupils or to investigate the racial dimension

of female studies.

From Matriarchy to Motherhood: Black Girls in the Eggleston
Report.

The concept of the strong role model of the West Indian mother

appears to have become an established part of ’commonsense’
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mythology concerning the black female.?21 Though Fuller herself

refers to this image of black women 22

, the use of this concept
in the Eggleston Report 23 jjlustrates more aptly how this
misrepresentation of black girls, originally instigated by

Moynihan, has become integrated into everyday sociological

thinking.

What has become known as the the Eggleston Report 24, a study
under the direction of Professor Eggleston, with Dunn, Anjali and

Cecile Wright, published under the title Education for Some, is a

general investigation into the vocational and educational
experiences of young people from various ethnic minority groups.

In their conclusion, in which they assert that social processes

<l Bryan, Dadzie and Scafe (1985) state the following about the
'well intentioned’ attempts at analysing black women: " They have
tended, however, to portray black women in a somewhat romantic
light, emphasising our innate capacity to cope with brutality and
deprivation, and perpetuating the myth that we are somehow better
equipped than others for suffering. While the patient, long-
suffering victim of triple oppression may have some heroic
appeal, she does not convey our collective experience." (p.1-2)
Staples (1985) suggests that the myth of black matriarchy is a
’sinister ideology’,"...a cruel hoax ...to label her a matriarch
is a classical example of what Malcolm X called making the victim
the criminal." (p.335-6)

22 Fuller (1982) in referring to the matrifocality of the black
family states the following: " Matrifocality may allow women to
develop with a definition of femininity that includes strength,
competence and so which enables them to challenge patriarchial

relations of sexual domination..." (p.98)

23 There is an earlier and original version of the report in 1984
submitted to the DES entitled The Educational and Vocational
Experiences of 15-18 Year 0ld Young People of Minority Ethnic
Groups. (Dept. Education, University of Keele). The report is now
published: see Eggleston et al 1986.

24 The report’s release two weeks after the Tottenham Uprising
was met with a substantial amount of publicity. See: Guardian Oct
17th 1985, ’‘Schools Hamper Hopes of Young Blacks’: Guardian Oct
17th 1985, ’The Teachers at the Heart of the Crisis’: Guardian
Oct 31st 1985, ’‘Low Achievement of the Young Black Pupils is
Often the Consequence of The System’.
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in schools and society work against the efforts of young black
people in Britain, the authors acknowledge that there is also a
situation of differential achievement among black boys and girls.
They state:
" Afro-Caribbean girls achieved grades similar to the white
boys, but Afro-Caribbean boys received the lowest grades in
the cohort even though they were only half as likely to be
entered for any GCE ‘0O’ level as other groups." (Eggleston
et al.1986:281)
Within their analysis the authors fail to give any account of why
this difference should occur. Because they do not confront the
issue of gender in the report,25 they in fact present confused
and contradictory statements about the orientation and

experiences of young Afro-Caribbean people in their final

examinations as the following examples show.

Firstly, one major finding in the Report claims that obstacles to
equitable examination entry are an important factor in explaining
the maintenance of black underachievement. However, as the
statement above indicated the performance of black females in
their final examinations was acknowledged to be far higher than
black males and equal to, if not as good, as white males. By
black underachievement Eggleston et al. must surely, by their own

criteria, mean black male underachievement.

The Report, does however, fail to address the gender aspect of
differential achievement. To have asked the questions of why

Afro-Caribbean girls should be more likely to be entered for

2 In this substantial 300 page report, gender is given a three
page mention in Chapter 2 and a one page reference in the
conclusion. A breakdown of their findings by gender is given in
a few tables.
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specific examination subjects than boys, or to have investigated
the way in which the black male experience of racism differs from
that of the girls, would surely have been appropriate in an
investigation of young peoples’ educational and vocational

situations.

Another oversight has been the absence of gender in the
explanation of why young black people, compared to whites, wish
to stay on at school. The Eggleston Report does note that it is
the Afro-Caribbean girls who are most persistent in this respect
(p.221,282). However, this observation is not integrated into an
analysis in which determination at school is of major importance
to the debate. This is clearly shown by the authors’ account,
which appears inconsistent when we examine it in the light of the

black female experience.

The reason they suggest for this tendency to stay on among young
black people is their hope that by doing so they would avoid
racial discrimination in the labour market. They explain:
" It is probable that some of the enthusiasm to continue in
full time education sprang from a lack of confidence about
employment and a desire not to face a negative experience."
(p.282)
However, if this is the motivating factor then why should black

girls, who as Eggleston et al. suggest suffer less disadvantage

at school 2® and in the labour market,27 be more likely than boys

<% Eggleston presents his own evidence showing that girls did
better at school in terms of results, being more likely to be
entered for exams than their male counterparts (p.281).

27 Eggleston indicates that Afro-Caribbean boys, rather than
girls, were more likely to experience unemployment upon leaving
school (100% for the boys ;70% for the girls. p.241).
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to stay on? The logic of the argument does not stand up to
examination. Gender, while being acknowledged, clearly has been
overlooked in an obviously androcentric analysis of racial

disadvantage.

The aspirations of the young women in the Eggleston Report,
unlike the subject of their academic attainment, is given some
marginal consideration. 1In a two page (pp.93-94) analysis the
concept of motherhood and the strong black female role model is
implied when accounting for the incidence of high occupational
aspirations among the 38 Afro-Caribbean girls in the study 28,
" Among the girls it was the Afro-Caribbean group which
expressed the highest aspirations in terms of our table 29,
potential social workers, nurses and teachers being
predominantly represented......there seemed a common desire
among pupils to ’‘better themselves’ in some way. This
tendency seems to be particularly noticeable among the Afro-
Caribbean girls. Lest this be dismissed as ’unrealistic’ it
must be recalled that the mothers of the Afro-Caribbean
young people appear to have by far the highest occupational
levels of all the mothers in our sample." (p.93)
This statement is again confusing and contradictory. The authors
state that high aspirations are the outcome of pupils wishing to
’'better themselves’. How could West Indian girls be engaged in
the process of bettering themselves if as Eggleston et al. argue,
many of the mothers had already achieved a high social status at

work? This problem is not addressed as the analysis does not

“® The numbers of Afro-Caribbean girls was relatively low
compared to the numbers of males and females in other ethnic
groups (140 white girls; 93 Asian girls; 64 Asian boys and 72
Afro-Caribbean boys; 155 white boys.p.65) The authors of the
report do recognise this shortcoming and note its drawback with
regard to the strengths of any conclusions.

29(N.B. My footnote) Table 13 (p.92) showed that 67.7 % of Afro-
Caribbean girls aspired to SC1 & 2 (N=34); while 32.6% of white
girls aspired to the same level of occupation (N=129); (Afro-
Caribbean boys = 31.7% )
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attempt to explain the aspirational characteristics of the girls

in a ’gendered’ analysis.

There also appears to be an unqualified assumption being made
about the central influence on Afro-Caribbean girls’ occupational
aspirations. The authors point to a link between the mother’s
occupational status and that of their daughters’ aspirations.
However, in making such a connection they are acknowledging the
thesis that black females exhibit a form of cultural strength and
resourcefulness that they transmit to their daughters who wish to
emulate the strong role model provided. This emphasis not only
marginalises the male, it also fails to investigate the influence
of the labour market structures that determine the job
opportunities for migrant women and their children. It is also a
thesis that does not recognise the centrality of black, working
class characteristics in accounting for the aspirations of black

young people in general.

A further common misrepresentation made by Eggleston et al. in
their report, concerns the notion of West Indian girls’ attitudes
toward their own motherhood and careers. They suggest that
because Afro-Caribbean girls are more likely than any of their
peers to take as little time off work as possible when having a

child 30, they are more ’‘careerist’. By suggesting that such a

Y See table 14 (p.94). Here they showed that while 38.9% Afro-
Caribbean girls would take as little time off work when having
children, only 21.6% of white girls would and 27.3% of Asian
girls. Only 13.9% of Afro-Caribbean girls said they would stay at
home until their child grew up, compared to 34.1% of Asian girls
and 27.6% of white girls.
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response indicates that they are ’‘careerist’ is inapproriate for

several reasons.

Firstly, I would like to take issue with the authors’ choice of
emphasis on motherhood. To associate child-rearing patterns with
higher or lower labour market aspirations is to suggest that
there are cultural influences which inhibit or increase the

likelihood of female labour market participation.

Secondly, the authors’ interpretation of the girls’ desire to
remain at work as ’‘careerist’ implies that they consider that
there is a singular, universal orientation to work shared by all
the girls irrespective of their racial and class background. It
should be noted that black girls may not regard having children
and continuing to work in the same way as their white peers. For
many West Indian women to work and bring up children is not so

much a ’careerist’ choice as a historical necessity.

In conclusion, the Eggleston Report while occasionally refering
to young women in its statistical data, does not attempt to
integrate a gender analysis into the investigation of ethnic
differences. Thus Eggleston et al. present a thesis whose clains

to investigate black youth cannot be verified as the experiences

of black females are overlooked.

Gender and the Work of the Black ’Self-Concept’ Critics.

In the late 1970s and early 1980s another trend emerged in
educational research that made black girls more visible. The

studies of two black sociologists in particular, Delroy Louden
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(1978,1981) and Maureen Stone (1985)31, included the experiences
of black female pupils in their work. These writers in their
efforts to challenge the ’self-concept’ theorists’ notion of
negative black self-esteem employed evidence provided by the
actions and beliefs of black girls. However, because Louden and
Stone were attempting to refute an established school of thought
they had little choice but to adopt the traditional premise of
'race and culture’ from which to launch their own attack. This
fact, more than any other inhibited the extent to which black
females could be incorporated into their studies. Thus both
authors, rather than integrating gender into their analysis, used
their findings on girls to demonstrate the point that high black

self-esteem does exist among all black pupils.

Maureen Stone’s treatment of black girls illustrates this point
clearly. While she makes several references to gender, she does
not attempt to explain why the girls in her study should give
different responses or indicate different aspirations to those of
their male peers. For example, from the results of the Piers-
Harris Self-Concept Test and the Ziller Self-Esteem Item Test she
concludes:

" In terms of future jobs the girls seem to have a clearer
idea of what they want to do." (Stone 1985:119).

32

Stone makes many other such observations and provides, inspite

of her lack of analysis, strong qualitative evidence regarding

>l Maureen Stone’s work was first published in 1981.

32 gee Stone 1985:126.
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the nature of the differential aspirations among black boys and

girls.33

Because Stone is interested in looking at the effect of poor
teaching on black pupils, her classroom observations appear to be
free of the pathological interpretations that have coloured the
work of other writers investigating the actions of black girls in
schools. Thus her descriptions of classroom activity where black
pupils, both male and female, are present are illuminating in
themselves, as the following extract shows:
" My general impression of the class was of mild
indiscipline among the pupils and a great tolerance or
indulgence on the part of the teacher. For example one boy
used the tape recorder in the classroom to listen to taped
music...another group of boys played cards and one girl
plaited her hair...it was as if a bargain had been struck
whereby the teacher would be allowed to teach if certain
pupils were allowed to follow their own interests..(p.106-
107)
Fuller (1982), in her account where she puts forward the notion
of ’subcultures’ to explain similar classroom behaviour describes
a parallel scene as follows:
" In terms of classroom behaviour the black girls gave all
the appearances of being disaffected...they neither courted
a good reputation among teachers, nor seemed to want to be
taken seriously by the staff or other pupils." (p.90)
However, while Stone fails to develop the value of her insights
into gender, Louden does. He suggests that the differential

scores he found between the girls of the various ethnic minority

groups in his study was due to the variations in socialisation

33 gtone documents the way in which the responses of boys in her
study differed from the girls. For example she shows that in
reponse to the question,’Some day I would like to be?’ Boys
replied, ’‘drive; make children and work; be my own man and do
what I like.’ Girls, on the other hand, made what Stone
describes as more ’‘realistic and achievable’ comments such as,
'To be a social worker and visit the world’; ’Be a telephonist
and lead my own life.’(p.120)
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practices that females received within their respective cultures.
For example, he implies that Asian girls’ low self-esteem is due
to parental restrictions which West Indian girls do not have to
contend with (1978:226-227). Such assumptions he makes purely on
the basis of ’‘commonsense’ thinking and not on informed

knowledge.

Louden does not consider the issue of why differential self-
esteem scores exist between boys and girls, he only registers
that they do occur. He only acknowledges gender in the
restricted context of a discussion about differences between
girls, which he does using the predictable and ethnocentric
paradigm of ’‘negative sex-stereotyping’. While there is little
evidence to support his assumptions about sexual socialisation,
his research is important as it demonstrates differences between
boys and girls of the same racial origin, which were so often
been ignored in the work of the self-concept theorists of the

1970s.

Statistical Surveys and Empirical Evidence.

Although not specifically aimed at West Indian girls, empirical
and statistically-orientated research has dominated the most
recent efforts to investigate the black female situation.
National surveys and large scale empirical studies provide
further evidence that young black women have differential
experiences in education and the labour market which contrast
with those of either their male or white female peers. The
ongoing Labour Force Surveys (OPCS 1985,1987; Employment Gazette

1985,1987) and the Policy Studies Institute (PSI) studies (Brown
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1984), for example, show the educational and occupational
characteristics of young black women on a nationwide basis.
Reports by the DES 34 , the DOE 35, and the ILEA 36, which
include a breakdown of their results by gender, provide detailed
studies suggesting that generalisations about the outcomes for

all black pupils cannot be made.

There has been much concern within the black community about the
collection and use of empirical data on racial matters, and not
without cause 37, While the issue of ethnic monitoring is
recognised as problematic, and misrepresentation in statistical
fact-gathering is often common 38, the data that has been
collected on black females are rich sources of information,
revealing patterns that many of the more interpretative studies
we have discussed so far have failed to acknowledge. The patterns
emerging from the figures show black women of all ages to be
committed to further and continuing education, to be better

qualified than black males and to be more active in the labour

market than their white female counterparts.

3% gchool Leavers Survey: see Swann Report (DES 1985).

35 The West Indian School Leaver: Sillitoe and Meltzer 1985.

36 Ethnic Background and Examination Results: Research and
Statistics Report 1987 (ILEA/RS/8766)

37 see GLC (1982) Ethnic Minorities Committee Report: Equal
Opportunities and Ethnic Monitoring’. See also Burney 1988:19.

38 gee Mirza 1985,1988 and my later discussion in Chapter 5 on
black women as heads of households.
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The findings of the DES School Leavers Survey 1981/82 (DES
1985:110) with regard to gender are clear. From their
statistical presentation the authors conclude:
" West Indian children, more especially the girls, also tend
to stay on longer than other children...they also tend to go
more frequently than the average child from school to some
form of full-time education course - but not to university
or to pursue a degree course - and to have obtained a lower
general level of academic achievement at school." (DES
1985:116)
Similarly the ILEA Research and Statistics Report on examination
results and ethnic background (ILEA 1987:7,19.) observes that in
all ethnic groups girls did better. Afro-Caribbean girls were
notably performing much better than Afro-Caribbean boys and even
the ESWI boys 39 (mean performance score for Afro-Caribbean girls

was 15.9 compared to 11.2 for the boys and 13.6 for the ESWI boys

and 16.9 for the ESWI girls).

Although Sillitoe and Meltzer (1985) employ a more interpretative
account in their study of West Indian school leavers in London
and Birmingham, the statistical information they provide with
regard to gender is useful. For example in their examination of
general attitudes toward work and vocational training they
compare in detail the responses of the boys and girls. They
found that the outlook of the West Indian girls corresponded
closely to those of the boys, both being concerned with making
progress in their jobs, unlike the white girls who felt domestic

happiness was as important as their career (p.37).

37 ESWI refers to the countries of the British Isles; England,
Scotland, Wales and Ireland.
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Their investigation into career aspirations also shows the
similarities and differences between West Indian males and
females, indicating that while West Indians in general were more
ambitious than whites, the girls showed a marked preference for
non-manual work compared to the boys’ desire for skilled manual
work (p.46). Sillitoe and Meltzer also note that in conjunction
with ’high ambitions’, black girls showed a ’striking enthusiasm’
for part-time, further education, especially in contrast to white
females, and taking into consideration the difficulties they
encountered in getting time off from work to undertake such

studies (p.98).

That the value of the Sillitoe and Meltzer survey lies in its
data and not its analysis is made clear when we examine their
attempts at understanding their observations. They provide the
following explanation for their findings with regard to the
positive orientation to work and school among black girls:
"The general tendency for West Indian women to go out to
work more frequently than Whites is probably in part a
cultural trait which, as will be observed later, was also
reflected in their daughters...However,the lower earning
capacity of their husbands and the expenses associated with
settling in Britain undoubtedly put additional pressures on
them to supplement their family incomes. Such pressures are
naturally the most acute during the initial years of
residence here, which probably accounts for the exceptional
industriousness of the Later Migrants’ Mothers." (sic) (p.30)
In this classic example of a poorly-informed pathological
explanation, Sillitoe and Meltzer make many of the ’‘commonsense’
assumptions that we saw earlier in the Eggleston Report. Links
are made between mothers’ work and daughters’ aspirations purely

on the basis of an ’educated’ guess rather than considered

investigation.
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The third PSI Survey Black and White  Britain (Brown 1984)
gives a detailed and informative account of living and working
conditions for black people in Britain. In so doing it is one of
the few studies that gives substantial consideration to the
characteristics of West Indian female experiences. With regard
to education it declares:
" It is notable that West Indian women are involved in part
time study to a greater extent than Asian and White
women....the spread of qualifications pursued by West Indian
women is very broad: 18 per cent of them are studing for
'0’level, 25 per cent for clerical or commercial
qualifications, 10 per cent for a degree, ten per cent for
City and Guilds exams and six per cent for nursing exams."
(p.136)
Evidence such as this shows not only the levels of commitment but
more importantly the results of restricted access to educational
opportunity (i.e. black women have to return to get basic
qualifications and few actually achieve the privilege of a
University education)4°. The PSI evidence also helps dispel many
myths, such as the belief that nursing is a preferred profession
among skilled and educated black women. As such it confirms the

influence of the labour market in shaping the destinations of

many black women in contemporary Britain.

The 1985 Labour Force Survey (OPCS 1987; Employment Gazette 1987)
gives a picture of overall statistical trends for black people in
general but also provides a useful breakdown according to gender.
It shows the extent of disadvantage encountered by West Indian
men and wohen when compared to their white counterparts of

equivalent qualifications, age and sex. The survey also reveals

%U see Tomlinson 1983b who notes that the black female
undergraduates in her study, who were mainly from working class
backgrounds, had struggled against all the odds to be there, but
in so doing saw themselves as neither superwomen nor victims.
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the reproduction of disadvantage within the second generation
males and females by examining their high and disproportinate
rates of unemployment in the context of their improved levels of
education. For example, West Indian females aged 16-24 had an
unemployment rate of 33%. West Indian males aged 16-24 had a rate
of 35%, while their white male peers only experienced 18%, with
white females 15%. The employment experience of the parents of
these West Indian youths, who, as the Labour Force Survey points
out were less qualified than their children, is clearly
determined by different labour market demands over time. West
Indian males 45-64 years old had an unemployment rate of 18% and
West Indian females 45-59 years old had a rate of 10%. This still
compared unfavourably to their white counterparts’ experiences:

white females over 45 had an unemployment rate 6%, and males 8%.

The data provided by the Labour Force Survey is useful as it puts
the black female experience into a comparative context. It shows
that regardless of qualifications or aspirations, black women
(who often had the higher and more determined record of attaining
such qualifications) like their male peers suffered substantial
disadvantage and discrimination in the job market. At the same
time it also shows that their experience differed in kind from

their black male and white female peers.%l

%1 Tables on qualifications and rates of unemployment and
occupational levels (Employment Gazette (1987:26-27), show that
young black females are represented in different parts of the
labour market than their male peers. They also appear to need
different types of qualifications to sustain employment. It also
shows that black females receive different treatment in the
occupational sectors reserved for women compared to their white
counterparts.
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Thus it is clear form our discussion of empirical research, that
while black females struggle to do well, the constraints of the
economic and political environment in which they live severely

curtail whatever achievements and aspirations they might have.

Conclusion

Studies of the 1980s that do take account of black females,
though they vary in substance and in kind, all agree that black
girls not only have high aspirations but also higher levels of
academic attainment than their male peers. However, because
underachievement has remained the overriding concern of
educational research with regard to the black child, this
observation, as indeed the whole matter of gender, has been

marginalised in the academic debates.

In studies that do address the issue of black scholastic success,
boys are clearly overlooked. For example Eggleston and Driver
associate high aspirations among West Indian girls with the
strong role model of the mother. Fuller on the other hand,
suggests that positive orientation to education can be explained
by a black female subculture of resistance. Boys, who it is
assumed are not affected by their parental orientation, least of
all by any maternal influence, are thus not regarded as part of
the equation. Unlike the girls, who are seen as part of a
privileged and select club, they remain subject to the injustices
of institutional racism and victims of the self-fulfiling

prophecy of failure and underachievement.
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Finally, the question remains as to why the gender issue should
be perceived so negatively?42 The answer appears simple. The
spectre of achievement among some blacks, or blacks up to a
certain age, or in particular schooling environments, would
suggest that a radical reappraisal of contemporary thinking on
the subject is essential. Rather than focusing on the family,
parental social status, economic and social disadvantage, IQ,
poor self-concept and ethnic self-esteem, commentators on the
issue may have to address the far more controversial matter of

the fundamental social inequality in British society.

%<4 This, however, does not mean that there has not been any
’public’ interest in the issue. Recent years have been
characterised by a ’sensational’ media curiosity with regard to
the academic achievement of black girls. For example, a report
in the TES (3.4.87) which suggested ’Black Girls Flying High in
Reading and Writing’, was referring to the findings of a recently
published report (Tizard, Blatchford, Burke, Farquhar and Plewis
1988), which among its many conclusions makes only mention of the
fact that black girls at the end of infants’ school were ahead in
their reading and writing skills (p.180).
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CHAPTER 3
FROM MIGRANT MOTHERS TO BRITISH DAUGHTERS: BLACK WOMEN IN THE

LABOUR MARKET

This chapter is an investigation into the economic status of West
Indian women in Britain from their first significant arrival 1 in
the early 1950s up to the present day. I aim to do this in three
parts. In Part I I ask the questions; who were these women, what
role did they play in the migrant process, and what types of jobs
did they find in Britain? Part II examines the experiences and
aspirations of their daughters and considers to what extent, if
any, does the second generation’s occupational opportunities
differ from that of the first. 1In an effort to draw this
information together, Part III looks critically at the
theoretical attempts that have been put forward to explain the

black female’s experiences in Britain.

PART I: MIGRANT MOTHERS

(1) _Workers or Wives.

It is a common assumption that men leave home for foreign parts
while their womenfolk trail behind them (Foner 1979:56). This,
however, was not the case for many West Indian women. Rose

(1969) writes:

+ There are records of a black African presence in Britain as
early as 1555, but the first significant numbers of West Indians
were brought to the U.K. in 1650 (Fryer 1984:14). However, the
first migrant movement to the U.K from the Caribbean began in the
late 1940s with the arrival of the Empire Windrush on June 22nd
1948. The first West Indian women (15 in number) arrived a few
months later in Liverpool on the Regina del Pacifico in October
1948 (Fryer 1984:372).
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" West Indian migration has been peculiar in that the
percentage of women migrants was remarkably high." (p. 119)

Unlike any of the other migration movements to the U.K., West
Indian women arrived in substantial numbers. Between 1952 (the
peak period of migration) to 1962 (when immigration restrictions
were first imposed) 108,600 West Indian women migrated to the
U.K. compared with 142,620 men (Rose 1969). After the 1962
restrictions the numbers of females arriving in the U.K surpassed
the number of males.? Between 1962-1966 the ratio of West Indian
males to females was 65:100; this ratio remaining constant in the
years 1967-71 (Lomas 1973). In the years 1972-77 twice as many
women were arriving as men, and by 1982 though entry was now even
more restricted, it levelled out to equal numbers of men and

women. 3

However, inspite of this evidence, the assumption persists of
migrant movements being essentially male-inspired and thus male-
headed, which includes this West Indian migration to Britain (for
example: see Peach 1968,1986; Rose 1969). That labour migration
theory is inherently androcentric, that is, presumes that women
play a secondary and/or dependent role in the process of
migration, is made clear in the work of Godula Kosacks. Kosacks
(1976) observes that there are two types of migrant women. Those
that go to join their husbands and those (single women) who go to

work for themselves. For Kosacks migrant women are either

% During this period the general intake of both men and women
coming from the West Indies slowed down with only very small
numbers arriving after 1972. (The Labour Force Survey 1983 and
1984 (OPCS 1985:33) shows that a total of only 8000 men and women
were allowed entry between 1975-79).

3 See Brown 1984:27.
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workers if unmarried, or wives (and hence not workers) if they
are. A migrant woman’s relationship to the labour market is thus
ascertained by her marital status alone. Marriage, Kosacks
assumes, cuts across any solidarity they might develop as women
in the labour process. She makes the following observation with
regard to the relative positions of ’‘workers and wives’:
" Although both share the inferior living conditions of the
immigrant stratum of the working class, they have a
different position within the production process, and their
understanding of society and of their own position within it
vary accordingly." (p.369)
Kosacks dichotomous classification of migrant women as wives on
the one hand and wage earners on the other, while theoretically
convenient, has the effect of presenting women in a narrow and
ethnocentric light. The structure of marriage, patterns of
childrearing, and levels of female participation in the labour
market are not universal. In some cultures being married or
having a male partner does not necessarily imply that a woman
becomes economically dependent on her husband (Collier and
Yanagisako 1987). Women can and do migrate in order to find work
whether or not they are married or have children. Being a wife
and mother does not necessarily negate the importance of having

to earn a wage nor does it affect a woman’s ability or desire to

work.

That this was the case for West Indian women coming to Britain
was clear. Though much of the traditional literature fails to

acknowledge West Indian women as primary workers in the migrant
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process 4 an examination of other evidence reveals a movement of

people in which women, on a par with men, played an equal role,
as Fryer (1984) observes:
" The great majority of the West Indian settlers were in
their twenties and they had plenty to offer Britain....of
the men a mere 13 per cent had no skills; of the women only
5 per cent. In fact one in four of the men, and half the
women were non-manual workers; and almost half of the men
(46 per cent) and over a dquarter of the women (27 per cent)
were skilled manual workers." (p. 374)
Clearly the women were arriving in the U.K. with levels of skill
that surpassed those of their male counterparts; they had indeed
come to work 2. To support this claim is the fact that in the
West Indies there has been an historical tradition for the women
to migrate to look for work. Since the end of the nineteenth
century rural Jamaican women have migrated to the towns in search
of work (Rose 1969). This century has seen major migration
movements of females to Cuba, in 1920, and the U.S.A in 1960.
Foner (1975:58) notes that in the village that she studied in

Jamaica it was the women rather than the men that left, often

% Studies such as Rose (1969) and Peach (1968) refer to the
migrant worker as male. For example, Ceri Peach (1968) argues
that West Indian migration had a greater effect on the men than
on women and children who he argues tend to follow. The evidence
he presents for making this unqualified assumption is that the
migration patterns of the women tended to lag slightly behind
that of the men, mirroring the rise and fall of the men’s
arrivals. Even though there is no evidence for making such an
assumption, Peach claims that this showed that the pull factor
determining the the West Indian woman’s movement to Britain was
her husband’s previous departure.

3 Francis (see Rose 1969:51) in his analysis of the 1943 and 1960
Jamaican census data showed that the main occupations of woman
emigrants from 1955-62 was dressmaking and personal service work.
There were also some non-manual workers among them (630 clerical
workers; 210 teachers and 162 nurses.)
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sending for children and husbands once they were settled 6,
Sutton and Makiesky-Barrow (1977) make a similar observation in
their study of Barbados village life. They write:
" Both women and men seek to go abroad to England, Canada,
or the United States, and for the same reasons - primarily
financial but also for ’experience’. The relative
proportions of the male to female emigrants have been
determined more by the nature of job opportunities in these
countries than the woman’s marital status or domestic roles.
A woman with children may leave them with relatives until
she can send for them to join her abroad. Like male
emigrants she has obligations and responsibilities to
support and assist relatives at home through remittances."
(p.321)
If we regard migration to be more the outcome of the ’push’
factors eminating from the ’‘home’ country than a function of the
‘pull’ of the metropolis, it becomes clear why women equally, and
often more than men, make a rational and conscious decision to
migrate. Elizabeth Thomas-Hope (1986:29) suggests that in the
post-war era emigration from the West Indies was considered a
means of self-advancement as economic opportunities for the
growing mass of the population were severely restricted (see,
also Tidrick 1973). Foner (1979) and Davison (1966) in their
studies of Jamaicans in Britain found that most women gave as the
most important reason in their decision to migrate, the education
of their children. Men, on the other hand stated that job
improvement was a major motivational factor. Though reasons were
different between men and women, it was the women far more than

the men who were concerned about improving the long term

conditions of their families.

® similarly Rose (1969) observes that it is common in the West
Indies for, "women from an early age ....to manage their own
lives and leave the children to the care of others." (p.48).
Prescod-Roberts (1980) also notes that women make better migrants
because they are more closely ‘locked into familial
responsibilites’ and can therefore be relied upon to send
remittances.
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Mills and Roberts (1958) in their analysis of the occupations of
Jamaican emigrant women indicate that by far the majority of
women had been active in the labour force prior to their
departure. Thus we can assume that the reason for leaving ‘home’
for most women was the hope of a better life for themselves and
increased opportunities for their children, and not necessarily
to escape the hardships of unemployment or destitution. Evidence
of upward social mobility among women several years after
migration, who moved into occupational sectors not available in

Jamaica, bears this out (Foner 1979:62,86).

With substantial evidence indicating a tradition of female-headed
migration in the West Indies, why then do studies in the U.K
continue to present a picture of a migration movement that is
essentially male-headed?’ There appears to be two explanations.
Firstly, the time lag factor of West Indian female to West Indian
male migration 8 has contributed to the assumption that many
women followed their husbands as economic dependants. The second
factor concerns the collection and presentation of data in
migrant analysis. Immigration law based on the receiving
countries’ definitions of what constitutes a ’dependant’
determines the entrants’ status rather than their own self-
assessment of their status. I shall now turn to an examination

of these two problematic aspects of migrant labour analysis.

/ see, for example, Peach 1986. In his discussion of ’Patterns of
Afro-Caribbean Migration’, ’West Indian migration’ is never
discussed in terms of differential gender experiences.

8 This has already been discussed, see footnote 4.
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The more reluctant and therefore seemingly male-determined
pattern of female entry into Britain can be adequately accounted
for if what Foner (1979:56) calls ‘other factors’ are taken into
consideration. Foner observes that it was more difficult for
women to leave home with the child-care responsibilities that
they had. She reports that women were more hesitant about
leaving ‘home’ while men were anxious to go. More importantly
she notes that women had greater difficulty than men in raising

the considerable funds to pay for their passage.9

The 1962 Immigration Act established the system of vouchers for
workers coming to the U.K., restricting the entry of unskilled
workers, and allowing entry mainly to the ’‘dependants’ of those
already settled here. The increase in the number of women
migrants during this period of ’‘dependancy allowance’ could be
said to provide evidence to support the conventional position
that women migrate in order to follow their men folk. However,
the term ’‘dependant’ is a misnomer that has confused the issue of
West Indian female migration. Women who entered the U.K. as
’dependants'10 were only allowed to enter categorised as such
because they had a relative or spouse already here and not

because they were ’‘non-working wives’ as the term implies.

7 She provides evidence to support her case. Skilled men who, as
Foner notes (p.12), came early in the migration were more likely
to have the resources to fund their trip; male unskilled farm
workers characterised the later entry as did women.

10 Not all women entering Britain were dependants, though the
majority were. Some entered as skilled and professional workers
under the discriminatory voucher scheme that militated against
West Indian men in particular (Rose 1969).
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Though many more women than men managed to gain entry during this
period of restrictions (1962-67) the majority of dependants were
actually children and not female spouses. In 1962, 57% of all
dependants were children. By 1967 this figure had increased to
92%. What was happening was that women migrants were sending for
their children to join them, rather than men sending for their
wives.1ll As Rose (1969) comments:
" Tt is customary for the mother to preceed her children in
the emigration, sending for them after a number of years,
and we are now seeing a backlog of children coming to join
their mothers who entered the country two years before
control." (p.90)
This evidence, together with the unexpected patterns of child
birth, marriage, female labour market participation, and
relatively balanced sex-ratios of West Indian men and women

12

settled in Britain, indicates that the West Indian migration

13 Women played a major part which

was unique in many repects.
has had undeniable effects on their working experience in the

U.K., a consideration to which I now turn.

(2) Working Lives

The majority of women coming to Britain heard of jobs through a

relative or friend, many arrived to find that by making chance

+l This was, however, the dominant pattern among other migrant
populations in the U.K., such as the Pakistanis and Indians.

12 see Rose 1969; Runnymede Trust 1980; Lomas 1973; Brown 1984.
These studies all show that traditional interpretations of
migrant settler patterns are not applicable to the West Indian
case. Notions such as ‘family building phases’, age and rates of
marriage etc. are inappropriate as the family structure and in
particular the position of the female does not comply with rigid
Eurocentric definitions of the family.

13 1n contrast to the Pakistanis and Indians whose more
conventional pattern of migration has resulted in men
outnumbering women 2:1 (Brown 1984:18), with high birth rates and
high post-arrival marriage rates.
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applications they could easily secure a job (Davison 1966). In
the peak period of migration, the period often referred to as
having a ’laissez-faire’ approach to the entry of immigrants
(Rose 1969; Deakin 1970; Sivanandan 1976), the ’grapevine’ systen
of recruitment together with uncontrolled entry to the U.K worked
as an efficient method for locating workers in those sectors of

the economy that required labour. 14

Half of the women migrants found themselves in unskilled and
semi-skilled manual occupations while the other half were
recruited as non-manual workers.l® This dichotomy of job levels
for black women as either non-manual workers or unskilled and
semi-skilled workers has persisted from the 1950s 16 to the
present day,17 and in this respect broadly reflects the
experience of white female labour. In the two major conurbations
where West Indians settled, Birmingham and London, the
proportions of women in each occupational sector does however

vary (Rose 1969; Deakin 1970; Brown 1984). Evidence such as this

1% Recruitment of workers from the West Indies was not organised
or structured. Rose (1969:78) writes: " no effort was made to
match employment vacancies to the supply of migrant labour."
Britain unlike her European counterparts did not have any
official or semi-official recruitment schemes and undertook no
responsibility for passage, accomodation or the welfare of
immigrants (Rose 78-79). Various employers however were
interested in taking on such workers upon arrival, such as the
National Health Service, London Transport, British Hotels and
Restaurants Association, etc.

15 This roughly corresponded to the skills and qualifications
that the female migrants brought with them (see Labour Force
Survey 1983-1984: OPCS 1985:475).

16 see 1966 census data (Rose 1969; Deakin 1970).
17 see PSI survey (Brown 1984) and 1985-6 Labour Force statistics

(OPCS 1987). The levels are approximate: 52% non-manual workers
and 37% semi and unskilled workers.
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indicates further that labour market demand determined, to a
great extent, the occupational location of West Indian females.
The West Midlands show a concentration of black women in semi-
skilled manual occupations while in London more West Indian women
found jobs as non-manual workers. These patterns were clearly a
reflection of the industrial sectors of the West Midlands which
had many vacancies for female labour in its heavy manufacturing
industries and those of London that required female service,

white collar, technical and professional workers.

However, common assumptions about the dynamics that determine the
location of black migrant workers in unpleasant and low paid
jobs, do not adequately account for the experience of many black
women entering the British labour market. Rose (1969) in the
following passage provides an example of the traditional and
acceptable explanation for why immigrant labour was needed:
" Usually it was an industry that was losing ground as far
as pay and status was concerned, or in those jobs that were
considered unpleasant by the host community, or that
entailed long and awkward hours. In general, the employment
most easily available for the newly arrived coloured
immigrant was the sort of employment that the English worker
did not want." (p.79)
While this might explain the experiences of male migrants it does
not address those of the female migrant. Black women, because

they were entering a highly developed, sexually-segregated labour

market (Dex 1985), were placed in female orientated unskilled and



83

18 More

semi~-skilled manufacturing and service occupations.
significantly, however, as a consequence of sexual inequalities
in the host society, they found themselves required also to take
up jobs in those sectors where not enough qualified indigenous
women could be found to fill the growing number of vacancies (i.e
non-manual service occupations). Thus it was not so much the
case that-white women were abandoning certain jobs because of low
pay and bad conditions, but rather that there was an insufficient

number of trained women in the workforce to satisfy labour

demand.

The presence of sexual divisions of labour , does not however
mean that black woman and white women have more in common as
workers than black men and white men, who are often observed to
have greater levels of social and economic inequality between
them. A common assumption made by many sociological commentators
such as Smith (1977) is as follows:
" ...that for those who already suffer the disadvantage
(in terms of earning power) of being women, there is little
scope for racial disadvantage to have a further, additive,
effect." (p. 88)
However there is little actual evidence to support such a belief.

Black women are as likely to experience racial discrimination in

the labour market and the work place as their menfolk.

1% The case is often made that woman are drawn into low-paid,
insecure work as a consequence of the material relations of the
family and in particular the subordination of woman to men
(Beechey 1979; Hartmann 1979; Barrett 1980) However this
explanation becomes redundant when we consider the very different
position of the black female within her family. As Carby
(1982b:214) points out the concept of patriarchy becomes
"contradictory when applied to the lives and experiences of black
woman".
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As manual, semi-skilled and unskilled workers, being black has
many consequences for female workers. Black female workers
employed in this sector (particularly the food and clothing
industry: Mama 1984) are more likely to be engaged on a full-time
basis than white women who tend to work part time (Brown 1984).
Whereas white women work to supplement the family income, black
women work in many cases to support their households (Stone
1982). On the factory shop floor further evidence of
discrimination is apparent. Within manufacturing industry, 38%
of white women are doing unskilled and semi-skilled tasks,
compared to 66% of West Indian women. White women within this
industry are clearly more favoured as non-manual employees. 40%
of white women compared to only 19% of West Indian women are
engaged as non-manual workers in the manufacturing sector in

Britain (Brown 1984).

A similar picture presents itself when we look at the black
female experience in the service industry. What appears on the
surface to be a similar distribution by industrial sector is in
effect far from equal. 72% of West Indian women work in the
service sector as do 70% of white women. However the majority of
white females are concentrated in professional and non-manual
occupations whereas black women are found to be more downwardly
skewed in the non-manual, semi and unskilled jobs, particularly

in the catering industry (Runnymede Trust 1980; Brown 1984:203)

There also appears to be roughly similar numbers of white and
black women located in non-manual occupations in the U.K. But if

we examine in detail the black woman’s actual location within
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this occupational sector, the effect that race has on women’s
employment opportunities becomes obvious. In the ’‘white blouse’
occupations that tend to dominate the non-manual sector for white
women, black women are significantly under-represented as
clerical, sales, administrative, and professional workers

19, particularly in the

relative to indigenous white women
private sector, and notably in such areas as banking and
insurance. This under-representation as Rose (1969:166) notes
cannot be accounted for in terms of unsuitable black female
educational qualifications. Migrant black women were as well

qualified as their white counterparts.20

As public sector employees, non-manual black women workers are to
be found in the National Health Service (NHS) and local

authorities. 62% of black women in the NHS are non-manual

19 Rose in examining the 1966 census data shows that while only
10.2% of West Indian women were in clerical occupations, 35.7% of
white women were. Virtually no black women were to be found as
typists or secretaries (compared to 13.9% of the rest of the
population). Black women were also less likely to be working in
shops or as cashiers (1.4% compared to 10.0% of other women).
Smith (1977:120) in the P.E.P. report showed in his ‘actor
studies’ that employers were reluctant to employ black women in
office jobs.

20 Brown 1984:133-134. Tables show black women aged 44+ to be on
a par with whites educationally. '
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workers,21 the rest, 37%, maintain the hospitals as cooks,
cleaners and ancilliary staff (Brown 1984:209). Whereas 25% of
all white women in the hospitals in Britain are in supervisory
and administrative positions, only 5% of black women are to be
found enjoying such positions (Brown 1984:164)22.

There are further fundamental differences between black and white
woman which are clearly observable if other aspects of their
labour market participation is examined in detail. For example
black women’s participation in the labour market is far greater
than their white counterparts. Rates of economic activity for
black women are nearly twice as high as for white women: 74% for
West Indian women and 46% for white women (Brown 1984:186).
Furthermore black women are more likely to be employed as full
time workers than white; 41 % compared to 21%. Migrant black
women, as it has been shown, in the historical tradition of woman
in the West Indies, came to Britain to work and are as such

committed participants in the labour market.

<L Many, though not all, of these workers would be nurses. While
many women came over and worked as nurses, the nursing profession
is less popular among black women especially now than is often
supposed (with many women 40+ now retraining to go into other
social care professions e.g community and social work).
Rose(1969:158) indicated that only 13.5% of all women workers in
London were nurses and 16.3% in the West Midlands. Black women
working as nurses have found it difficult to secure promotion,
are confined to more junior positions on the wards than their
white colleagues, and experience generally poor pay and
conditions (particularly with regard to night work). Black nurses
often found themselves over-represented in low status sectors of
nursing such as geriatric and mental health, and confined by
their differential training opportunities to SEN rather than SRN
nursing (Phizacklea 1982; Mama 1984; Bryan, Scafe and Dadzie
1986)

22 1t should be noted that a much higher percentage of black
women work in the NHS and local authorities than their white
colleagues - 48% compared to 25% of white women.
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It is often implied, because of the parity in earnings between
white and black woman, that there is greater equality in the
female labour market than among the males (Smith 1977; Farley
1984; Cross 1986). However the figures reveal that while the
black woman’s gross take home pay may be more than that of their
white counterparts they have in fac£ worked longer (and shift)
hours to achieve their earnings (Brown 1984:181,215). This
situation prevails inspite of the more positive uptake of trade

union membership among black than white women. 23

In conclusion, it is clear that the black female occupational
location in the British labour market is distinctive. Black
women were required to fill vacancies in the female labour market
that either white women did not want or were unable to do.
Employed as either non-manual workers or semi and unskilled
workers they have encountered racial discrimination that has
further determined their precise occupational destinations as

woman workers.

PART II: BRITISH DAUGHTERS

(1) Patterns of Change

The experiences of the second generation, West Indian women in
the British labour market show markedly different patterns from

those of their mothers. The differences, however, appear to be

<3 57% of West Indian women are trade union members compared to
34% of white women. Black woman were also far more likely to
attend meetings than white woman (Brown 1984:217). Phizacklea
(1982:112) suggests, however that black women are ’powerless’
within trade unions.
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associated with the dynamic nature of the British economy in the
1980s rather than any fundamental change in the economic and
political status of British-born, black woman. For while there
has been clear changes in terms of higher unemployment,
converging job levels and better qualifications for the second
generation, black woman still remain a uniquely disadvantaged

group vis-a-vis their white peers.

The striking differences in rates of economic activity between
mothers and daughters reflect the degree of change they have
experienced in the economy. The 1985 Labour Force Survey (OPCS
1987; Employment Gazette 1987), show that while 80% of West
Indian woman aged 45-59 were economically active, only 64% of
those aged 16-24 were in employment. The difficulties young
black woman encounter in the job market in trying to find
employment account for this decline in rates of economic activity
among the second generation. That youth unemployment has
disproportionately affected blacks is clear in the figures.24
Young black woman are twice as likely as young white woman to be

unemployed 25 in spite of their determined efforts to find work

(Banks et al 1984).

<% Brown (1984) makes the following observation: " When
unemployment rises nationally it rises much faster for black
people, and the gap between blacks and whites widens." (p.174).
The rates of unemployment among young black males and females is
significant. 35% of West Indian males aged 16-24 are unemployed
as are 33% of females. The overall youth unemployment rate for
this age group is 34% compared to 16% for the whites.(LF 1985:
Employment Gazette 1987)

25 The unemployment rate for young white women is 15% compared to
33% for young black women (LF 1985:Employment Gazette 1987).
Unregistered unemployment (4% compared to 2% for whites) is also
greatest among black females - nearly half of these woman are
one-parent families. The rates of long term unemployment for
black women is double that of white women (Brown 1984:155)
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Education is also no insurance against unemployment for young
black women, as Dex (1983) comments:

" West Indian women were more disadvantaged in terms of
their employment status than similarly educated whites."

(p.64)
The 1985 Labour Force Survey (Employment Gazette 1987) shows that
West Indian women with equivalent levels of qualifications had an
unenployment rate twice that of their white counterparts: 24% of

26

black women with general levels of qualification were unable

to find work, compared to 10% of white women. 27

Eggleston et al
(1986) found evidence in their study to support this finding,
suggesting that:
" ,..at each level of examination results achieved, black
respondents were far more likely to be unemployed than
whites." (p.254)
There are differing explanations as to why black females should
be so vulnerable to high rates of unemployment. Dex (1983)
suggests that the higher unemployment frequencies of the young
black women in her study can be regarded as in part reflecting
the greater difficulties they encountered in keeping jobs, as
well as obtaining them. She writes:
" If there is a queue for hiring and for firing, West
Indians seemed to be behind the whites in the hiring but in
front for firing." (p.64)

What Dex argues is that because black women fared worse in a

downswing of the economy, but benefited from an upswing, they

4% j.e. all qualifications other than higher qualifications.

These were classified as ’other’ qualifications.

27 1ikewise black women with no qualifications were much more
likely to experience unemployment than their white peers of a
similar educational status. 19% of black women with no
qualifications were unemployed compared to 9% of white females
(LF 1985).



90

were not so obviously located in a segmented labour market sector
as the white women. 1In effect, they were:

" ...a more dispensible reserve army of labour being kept to
£fill the gaps." (p.65)

This position is, of course, open to question. The employment
patterns of second generation, non-migrant black women, like
their mothers before them, are characterised by similar
occupational divisions as their white female counterparts.
Differential experiences within these occupational sectors, that
they clearly encounter, being more appropriately explained in
terms of the endemic racism that pervades the recruitment and

promotional practices of employers.

Cross (1986) puts forward another explanation to account for the
disproportionate levels of unemployment among black people. He
suggests that, "unemployment is a function of race but much more
of location." (p.95) He goes on to qualify his statement as
follows:
" ,..while age structure may have some effect, the crucial
factors are associated with the concentration in industries
in massive decline ...Blacks are located in the occupational
structure where they were required, not where they were
qualified to be." (p.95)
An analysis that has as its central argument the concept of
industrial decay, while it accounts more for the male and female
skilled and semi-skilled manual experience, clearly does not

address the distinctive location of black female labour in the

non-manual sector of the inner city.28 Brown (1984) points out

<% This argument should also be approached with caution. For if
unemploymnent can be put down to the economic decline and decay
of the inner city, then as the politicians suggest, an injection
of capital into the inner city can be seen to solve the crisis of
structural black youth unemployment.
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that, on a national level, there is little evidence to suggest
that the regional location and geographical distribution of
ethnic minorities can explain the gaps in equality between black
and white. He writes:
" The high rates of unemployment among black people are only
partially associated with the residence of a relatively
large proportion of black people in the inner conurbation
areas (p.153)...if Asians and West Indians had the same
regional distribution as whites then their unemployment
rates would be even higher than they are already."(p.152)
On the matter of unemployment the issues are clear. Racial
inequality does exist between white women and black young women,
with the latter being severely discriminated against in the
labour market. The situation, however, appears to be somewhat

different when we look at the experience of black and white

females who are at work.

Like their mothers, young black and white women in employment are
both still being located in the traditional sectors of the female
labour market: the non-manual, on the one hand, and the semi-

skilled manual, on the other. 2?2

However, there now appears to be
a ’‘convergence’ of job levels, illustrated by the similarities in
employment patterns among young black and white women. For
example, 72% of West Indian women under the age of 25 are to be
found in non-manual occupations, as are 69% of white women. 14%

and 15% of white and black women respectively were in semi-

skilled manual occupations (Brown 1984:226).

<7 compared to their mothers, however, the situation has changed
slightly for the second generation. Between 1974-82 there has
been a 10% shift among women away from skilled and semi-skilled
manual work toward more non-manual work (Brown 1984:175). This
has been part of a general movement among new black entrants into
the labour market in the years 1974-1982 (Brown 1984:177).
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Brown (1984:180) argues that the convergence of occupational
levels evident among young black people in general, and young
black women in particular, creates an ’‘illusion’ of equality. He
suggests that the coming together of job levels (accompanied by
high rates of unemployment), is largely the result of the erosion
of opportunities for young black people now unable to obtain the
manual jobs in manufacturing industry where older black people
tended to be located. This has meant, among those who could get
jobs, that there has been a disproportionate increase of blacks
working in the growing service sector. The majority of jobs for
both the non-manual and semi-skilled manual women, under the age
of 25, are in fact to be found in the growing service sector of
the economy. However this trend, as Brown reminds us, should not
be taken as evidence of a narrowing of the gap between black and
white. He writes:

" Within the service sector the types of jobs done by black

people agg very different than those done by whites."

(p.180)
Wilkie (1985) using American data argues that this trend, the
decline in occupational segregation between black and white

women, has been more the outcome of changes in the occupational

structure than decreasing segregation within occupations. She

3V For example, black women in the white collar jobs are more
likely to be found in no-growth areas of the economy, such as
local government and welfare offices, compared to their white
counterparts who are more often found in expanding areas of
industry, such as banking, finance and telecommunications (Mama
1984). The impact of ’‘new technology’ on white collar jobs has
had a significant impact on women’s work but on black women in
particular. The changing nature of clerical work and increased
office rationalisation brought about by the introduction of word
processors and computers, has created a whole new area of low-
grade, office jobs that offer little job security, no promotional
prospects and greater health hazards, all of which have
disproportionately affected young black women. (Crompton et al
1982; West 1982; Crompton and Mann 1986; Post Sixteen Education
Centre 1988).
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observes that in America, between 1940 and 1970, the growth of
white collar jobs, especially clerical work, created a rising
demand for educated women workers. In this period, black women’s
educational attainment increased more rapidly than that of white
women. Black women became a potential pool of workers that

employers could no longer afford to ignore.

In contrast to Wilkie, Farley (1984) in his consideration of the
employment changes for black women in the U.S. since 1960,
concludes that racial segregation in female occupations has
declined. He writes:
" In the past, black women faced the double problem of
racial and sexual discrimination. Apparently this is no
longer the case. Black women have nearly caught up with
white women in school enrolment and educational attainment,
and the change in occupational distribution of black women
has been more substantial than that of white women." (p.127)
Farley points to the two major causes of what he calls ’black
female progress’. Firstly, he argues that Equal Employment
legislation has benefited the black woman disproportionately
compared to either white women or black men. Secondly, he
suggests that the ‘economic’ necessity of often being the family

breadwinner has encouraged black women to maximise both their

education and earnings.

This account is an example of the type of analysis that chooses
to present the apparent decline in black and white female
occupational segregation as evidence of achieved equality. What
is called ’black female progress’, is believed to be the outcome
of black female tenacity, resourcefulness, and good fortune.

Such accounts clearly overlook the experience of racism that
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affects black women in the type of jobs they are restricted to

within occupational sectors.

The evidence presented here suggests that the changing structure
of the economy has had a significant impact on opportunities for
young black women. In contrast to their parents, new entrants to
the labour market are faced with disproportionatley high levels
of unemployment. For those in work, there has been an increase
in non-manual opportunities, mostly in the service sector. The
impression of equality that the decrease in occupational
segregation between black and white women gives, is, however, not
substantiated in reality. Racial inequality clearly persists
among black and white women who continue to share the same

sexually-defined sectors of the labour market.

(2) Occupational Aspirations and Expectations.

It is only recently that the high and distinctive occupational
aspirations of young black British women have attracted the
attention of sociologists and social psychologists. Previously

the preoccupation of commentators was with what were considered
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to be the low and unrealistic aspirations of young black people

in general.31

The literature indicates that black girls, while choosing high
social class occupations (relative to their white peers), were

also selecting distinctively female jobs.32

Eggleston et al
(1986) observes:
" Among the girls it was the Afro-Caribbean group which
expressed the highest aspirations....potential social
workers, nurses and teachers being predominately
represented." (p.93)
In the Eggleston Report 67.7% of the Afro-Caribbean girls chose
jobs classified in social class 1 & 2, compared to 32.6% of white

girls.33

The jobs being selected by the black girls in social
class 1 & 2 were wide-ranging; the paramedical professions were
especially mentioned, such as physio and occupational therapy and
pharmacy. Many social welfare and technical occupations were

also aspired to. Running their own business had become an

increasingly popular choice among young black women.

31 See, for example, Beetham 1967; Gaskell and Smith 1981. Many
have challenged the notion of ’unrealistic aspirations’ in view
of clear evidence of racial disadvantage (Nandy 1967; Fowler
1977; Stone 1985; Verma 1986). Nevertheless, as Griffin (1985;30)
found in her study of young black and white women, the idea of
'unrealistic aspirations’ remains ’‘an integral part of classroom
mythology.’ Teachers and career officers still having pre-
conceived notions about what is was appropriate for black girls
to do. The recent idea that "Blacks are More Choosy About Jobs"
(TES 7.9.84) appears to be a reappraisal of the old concept of
'unrealistic aspirations’. The slight suggestion of greater
selectivity in job choice among blacks (Banks et al 1984;
Eggleston 1986) has been interpreted by the media as evidence of
blacks ’‘over-aspiring.’

32 gee Dex 1983; Fuller 1982; Griffin 1985; Riley 1985; Stone
1985; Eggleston 1986,

33 In contrast 41.1% of white girls, compared to 17.7% of black
girls, chose jobs classified in social class 3. Office work and
sales assistants being popular choices for white girls.
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There has been speculation as to why black girls should choose
female type occupations. Riley (1985), for example, suggests
that the black girls in her study did not regard the jobs they
selected as women’s work, often challenging the assumption of
what a traditional female job was. For example, one girl chose
pharmacy as a career, arguing in no uncertain terms with Riley
that it was not a ‘female type’ job. Riley suggests that the
decision to do nursery nursing, a popular choice among the girls,
was rationalised in the same way. Unlike secretarial work,34
nursery nursing was not considered woman’s work and was
realistically chosen in the context of limited schooling
opportunities. She explains:
" Annette, for example, who had described secretarial work
as boring, wanted to be a nursery nurse. She argued that it
would be far more interesting than any of the occupations
suggested to her by the careers teacher. She explained
that, while she liked working with children, she also
regretted the limited range of opportunities that her
schooling had provided. She particularly would have liked to
have done woodwork..." (p.66)
Griffin (1985) also comments on the situation of the Afro-
Caribbean preference for traditional female jobs. She puts
forward the following explanation:
" T was surprised to find so many young women choosing
traditionally female occupations...I assumed that men’s jobs
would present an attractive prospect for most young working
class women, because it offered a chance to earn a
reasonable wage and to learn a recognised skill....but

getting a man’s job was not necessarily seen as the path to
equality and liberation. Most young women had realistic and

3% Griffin (1985) argues that the attraction of office work for
white girls, and not for black women, was that it represented an
idealised form of ’essentially white middle class femininity’ and
as such was seen as a means of ’‘getting on’ to many white working
class girls. It offered the opportunity of meeting eligible men
and was a secure well-paid job. Parmar (1982) argues that black
women are often not considered for such jobs as they do not ’‘fit
into’ the general stereotype of office femininity.
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pagmatic reasons for preferring women’s jobs...men’s jobs
were associated with brother’s or father’s experiences of
hard manual work in dirty noisy conditions, doing long hours
of overtime in order to earn a ‘living wage’. Going to such
a job would mean being a token woman in a predominantly male
work place, and this could be lonely and miserable."
(pp.80-81)
It has also been suggested that while black and white girls were
similar in that they both aspired to ’‘gender appropriate’ jobs,
they differed radically in their attitude toward their careers.
Young black women gave what Eggleston et al (1986:94) describe as
more ’‘careerist responses’ than their white counterparts
regarding their future intentions to work if they should have a
child. Similarly Fuller (1982) observed that, whatever their
future domestic circumstances, the girls in her study stated that
they would still want to work. As one girl explained:
" I want a proper job first and some kind of skill so that
if I do get married and have children I can go back to it;
don’t want just relying on him for money, cause I’ve got to
look after myself, there must be something I can do...."
(Fuller 1982:91)
Studies that describe the positive black female orientation to
education and the labour market, tend, however, to locate the
black mother as the central force in shaping their daughters’

aspirations.35

This emphasis, as already discussed (see Chapter
2), is inherently problematic. In the context of career
aspirations it is no less so. The ’strong black female role
model’ as an explanatary framework for the higher aspirations of
young black women is, at present, both ill-conceived and
underdeveloped in educational and labour market research in the

36

U.K. The ’superwoman’ image of the black woman it presents,

rarifies the black female experience, suggesting that it is

°>2 See, for example, Dex 1983:67; Eggleston et al 1986:93.

36 See, Wallace 1978.
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exceptional. Such a perspective implies that the dynamic which
structures the black female experience is unlike that of their
black and white peers. While black women do have traditions of
work and marriage that play an important part in understanding
the characteristics of their labour market participation, this
should not be confused with what is essentially a situation
determined by the dynamics of an economy with a sexually-

differentiated labour force, fundamentally distorted by racism.

PART III

RACE CIASS AND SEX: SOME THEORETICAIL CONSIDERATIONS CONCERNING
BLACK WOMEN IN THE I.ABOUR MARKET.

To date there have been few attempts that consider the
theoretical implications resulting from the issue of black women

in the British labour market. Those that do, offer essentially

additive models,37

38

implying that race, class, and sex are

39 40

rintersecting’, ’interpenetrating’, are

carried out in ’harness'41; or can be ’fused

’simultaneous’,

142 op ’synthesised'

to explain the ’‘matrix’ of black woman’s lives.%3 The

37 The additive model referred to here differs fundamentally from
the original model employed by Westergaard and Resler (1975) who
marginalise the significance of both gender and race when they
argue that each simply reinforces class inequality.

38 phizacklea (1983:7)

39 Allen (1987:177)

40 Carby (1982b:213); Brittan and Maynard (1984:7)
41l pyller (1982:88)

42 anthias and Yurval-Davis (1983:68)

43 Amos and Parmar (1984:18)
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44

problematic concepts of ’‘double’, ’‘triple’ or even ’‘four-fold’

45 subordination, which appear to dominate present theoretical
accounts of black women in the labour market, have been largely

the result of such an additive approach.

The concept of double subordination, it can be argued, has at its
roots the dual systems, or multi-dimensional, approach to social
stratification where gender, age, race etc. are seen as
independent dimensions which cut across each other, giving rise
to a complex structure of inequality (Hartmann 1979). However,
as Crompton and Mann (1986) argue the problem with such
approaches is that societies are not built up of independant
dimensions or levels:
" ’Capitalism’,’gender’ and ’‘race’ are not homogeneous
totalities interacting externally with one another...(it) is
wrong to see capitalism as producing the places; gender and
race the persons." (p.5)
Carby (1982b) makes a further point with regard to the white
feminist interpretation of the black female experience. She
directs our attention to the fact that existing assumptions made
by white feminists in their use of such terms as gender
oppression, and in particular their notions of what constitutes
patriarchy, the family, dependency and reproduction, become

problematic when applied to the lives and experiences of black

women.

%% See, for example, Fuller who writes: "The facts of racial and
sexual disadvantage in Britain mean that...whatever their social
class, black women and girls are doubly subordinate in the social
formation." (1982:52). Similarly Phizacklea (1983:7) states that
black women are,"placed at the intersection of two processes,
gender and racial discrimination."

45 Morokvasic (1983:26) employs a further dimension that of self-
oppression.
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Bhachu (1986) makes an further important point with regard to the
ethnocentricity inherent in the concepts of double and triple
subordination. She argues:
" The double and triple subordination theses ignore the
strengths of cultural forms that can be liberating for Asian
or Black women in the West...the debate has been focuses too
much on what seems, from an ethnocentric perspective, to be
static and unchanging traditions." (p.283)
The analysis of Phizacklea (1982) illustrates many of the
misrepresentations of black women engendered by a thesis bound by
the contradictions and limitations of the concept of ’double
subordination’.In the following extract she clearly lays out her
position:
" In sum I am arguing that West Indian women occupy a
subordinate position in the socio-legal and ideological
relations, a position (shared by the vast majority of black
female migrant labour) which is in many respects similar to
indigenous women but is sufficiently dissimilar and distinct
to warrant a class fraction. " (p.106)
Phizacklea indicates that what she actually means by a ’class
fraction’ is a permanent migrant class. This class, she argues,
constitutes the most disadvantaged and vulnerable section of the

female labour market, supplying cheap and flexible labour power

where and when it is needed 46

%2 phizacklea in her contribution appears to place her theory in
the Marxist tradition of labour market analysis. There are
several theoretical models that attempt to account for racial
disadvantage in developed, industrial, capitalist societies. The
dual labour market theory (Doeringer and Piore 1971; Blackburn
and Mann 1981), for example, argues that the labour market is
segmented into two sectors, blacks and women being caught in the
secondary sector. The split-labour market theory (Bonacich 1979)
suggests that conflict is rooted in the different price of
labour. Internal colonialism (Blauner 1972) emphasises
historically-determined, black and white economic relations. The
Marxist explanation suggests that blacks and women form part of a
‘reserve army of labour’ drawn upon by the needs of capital
(Baran and Sweezy 1966).
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The reductionism of Phizacklea’s thesis causes a major oversight
within her analysis. Phizacklea presents an image of the black
female labour experience in which they are over-represented in
unskilled and semi-skilled manual work, and under-represented in
white collar, non-manual work. Though black women are severely
discriminated against in the work place, and do suffer
disproportionately from the effects of unemployment, this is not
an accurate account of the black female experience in the labour

market, either in the 1950s or in the 1980s.

As seen in the previous sections investigating black female
labour market participation, black women are located almost
equally in non-manual and semi-skilled manual occupations. A
structural feature largely determined by the dynamics of a
sexually-segregated labour market which affects black women in

employment.

Phizacklea not only offers an inaccurate account, she also
presents us with a confused analysis. For while she sees black
women as a doubly disadvantaged (in terms of gender and race)
class fraction on the one hand, on the other, she resorts to the
culturalist argument of a black female ’‘tradition of self-
reliance’ to account for differences associated with black and
white female working class labour. She explains:

" Their subordinate position in economic, politico-legal and

ideological relations is to some extent shared by women

generally, but is nevertheless distinct. Racial

categorisation, and its concrete effects, is the most
obvious difference, but socialisation in a culture with a
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different interpretation of gender roles and in pa;ticular
'motherhood’ is also highly significant". (p.115)4

She claims that black female socialisation within this ’culture’
works in their struggle to counteract some of the disadvantages
inherent in their ’fractionalised’ class position.
" Life in the Caribbean is tough for women, and migration
offers an escape route from persistent poverty ...fifteen to
twenty years later she instead finds her living standards
increasingly eroded ...some might expect in these
circumstances West Indian women would react with withdrawal,
possibly return to their homeland, but neither strategy is
in keeping with their tradition of self-reliance." (p.1l15)
What appears to be happening is that Phizacklea, while giving an
essentially economistic explanation for black female labour
market disadvantage, resorts to notions of self-determination and

individualism to account for any unexpected behaviour that is out

of character for a doubly disadvantaged class fraction.

Dex (1983) offers a similarly confused analysis when she writes
that West Indian women were unique in that they:
" were indicating their intention to resist filling a
permanent migrant’s position in the economy, drawing where
it seemed useful on their West Indian roots and the British
econonmy’s institutions." (p.69)
Dex argues that second generation West Indian women benefited
from both the positive and negative lessons of their migrant
mothers economic and cultural experiences. For example, she
suggests that the shift toward non-manual work among the second

generation is a reaction to their mothers’ undesirable position

in the economic hierarchy. Dex concludes on a celebratory note:

%7 What Phizacklea calls "the distinct conception of motherhood"
among the West Indian women combined with access to waged work
(which she argues was not previously available in the West
Indies) is the what accounts for black women supporting their
families. (p.109)



103

",..their positive responses, however, learnt through the
migration process of their parents and in facing for
themselves discrimination in the labour markets, may provide
them with a useful resource with which to be active in
facing the future." (p.70)

This unsuccessful attempt to include the celebratory tradition of

black womens’ writing 48

appears to account, in part, for the
confusion evident in the work of both Dex and Phizacklea. 1In the
context of a labour market analysis, such a perspective appears
inappropriate. The effect has been, despite claims to the
contrary (Phizacklea 1982:115), to entrench even more deeply the
’commonsense’ myth that black women possess internal and natural
strengths that explain their unique labour market position and

‘allow them to endure and overcome certain aspects of labour

market disadvantage.

%% For black women writing in America, see: Ladner 1972; Lerner
1973; Noble 1978; Davis 1981; Hooks 1982; Giddings 1984. In
Britain, see: Bryan, Scafe and Dadzie 1985; Grewal et al 1988.
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CHAPTER 4

METHODOLOGY

The aim of this thesis is to investigate the factors that
influence the career aspirations and expectations of second
generation, Afro-Caribbean young women up to and at the point of
their entry into the labour market. Working on the assumption
that both home and school influences contribute to their
occupational choice l, it was decided that a multi-dimensional
approach to the research would be the most appropriate
methodology to employ. For my purposes the multi-dimensional

strategy consisted not only of an analysis on several sites, but

also included the use of a variety of methods of investigation.

A Multi-Dimensional Approach to the Study of Young Black Women.

The decision to use a multi-dimensional research strategy; one
that, within a framework including several different sites,
employs both qualitative and quantitative research methods, was

the outcome of several considerations.

Firstly, there was the recognition that the shortcomings in the
existing research on black women have been largely the result of
the limited methodological frameworks employed by the authors of

2

these studies. Secondly, the conventions of what is often

called, ’career research’ studies that investigate the transition

1 Looking at the relative influences of the home and the school
has been an established tradition in the literature that
investigates the transition from school to work. See, for
example, Veness 1962; Carter 1962; Douglas 1964; Verma 1986.

2 See the review of the literature in Chapters 2 and 3.
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of young people from school to work, show the importance of
investigating the inter-relationship between a multitude of
factors that influence occupational choice. Thirdly, it was felt
that a strategy that employs many varied methodological tools
enhances the quality of the data collected and thus the value of
the conclusions drawn. I shall now turn to a more detailed
consideration of these three factors.

(1) Black Women in Research

Research on black females has fallen broadly into two
methodological camps. On the one hand, it has been characterised
by the ethnomethodology of Fuller (1982) and Reily (1985),3 and
on the other hand the studies by Driver (1980) and Eggleston
(1986) have been more strongly influenced by the positivist
traditions that have dominated much of educational research

4 The inherent shortcomings of each

during the last twenty years.
of these methodological approaches have influenced the findings

and conclusions of these different studies on black females.

Fuller, for example, interpreting the behaviour and actions of a
few girls, and projecting her own beliefs of motherhood on to
them as a causal explanation of their behaviour, falls into an

endemic trap of the symbolic interactionists, that of

3 Ethnomethodology, developed in the work of Garfinkel (1967),
represents the subjective extreme in the methodological
continium.

4 The positivist tradition which has been referred to as
’empirical methodology’ by Karabel and Halsey (1977) involves a
quantitative approach to the study of educational inequality and
seeks to find patterns and trends employing often large-scale,
cohort analyses or longitudinal studies.
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5 6

ethnocentricity. Driver and Eggleston et al.,” while offering
small-scale, statistical evidence of patterns of performance,
are, because of their methodological shortcomings, unable to
offer any satisfactory explanation for these observable patterns.
As a consequence their findings are left open to speculation and
‘commonsense’ interpretation. Thus it is not surprising to find
that their conclusions, relying on secondary sources, are not
dissimilar to those of Fuller and Reily, and therefore suggest
that motherhood and the role of the strong black woman is a

central causal explanation for positive black female aspirations

and attainment.

There has been recognition of the fact that research on the black
pupil has been methodologically wanting. For example Troyna
(1984) has indicated that grossly oversimplified empirical
studies have given a distorted and uniformly bleak view of black
children’s educational achievement. In the same vein Brewer and
Haslum (1986), acknowledging the methodological impoverishment of
research on black pupils, call for a more sophisticated approach
that will investigate:

",..how the social matrix of particular ethnic minority
groups affects their educational attainment." (p.20)

What the existing studies do illustrate are the limitations of

employing a unidimensional research approach to the study of

®> Driver’s study has been the subject of much criticism vis-a-vis
his method of investigation and has been accused, among other
things, of bias in sampling technique (see Taylor 1981). He does
acknowledge, however, the need for ethnograhic data to complement
his ’performance data’.

6 Eggleston et al. do include an ethnographic account in their
study (see the chapter by Cecile Wright). However this study is
not directly related or integrated into the rest of the research
data (see the account of their own methodology p.55)
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black female educational performance and labour market
orientations. Clearly neither approach, the ethnomethodological
or empiricist, as currently employed, has satisfactorily
succeeded in describing or explaining the socio-economic position
and experience of young black women.

(2) ‘cCareer’ Research

The second reason for adopting a multi-dimensional research
approach was an evaluation of the collective experience of
researchers in the field of ’school leaver’ research. These
researchers clearly recognise the need for a multi-dimensional
research approach by acknowledging the complexity of the
situation, as Carter (1962), writing over 25 years ago,
illustrates:

"The varying influences of the home and the school and the

local environment have seen to result in differential aims

and achievements. " (p 64)
Verma (1986) writing more recently in a multi-ethnic context,
suggests that what is lacking in most studies of differential
aspirations is an adequate treatment of the way in which
aspirations are constructed. Thus, he attempts to develop a
multi~-dimensional research model for the analysis of his
longitudinal data. This model consisted of three levels of
analysis (see p.79). The first sought to establish the wider
social situation of ethnic groups in Britain, including social
class, degrees of employment, underemployment, housing etc. The
second level was an attempt to establish the ’immediate
environment’, focusing on such factors as family, school and peer
groups. The third and final level was concerned with the
psychology of the individual pupils - self-esteem, motivation,

attitude and language use were examined. Interaction of cultural
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factors was emphasised at all three stages of Verma’s model. The
composition and ‘core’ values of various cultures and the

individual’s own perception of his/her group membership was also
a central focus. Verma’s model of ’levels of analysis’, despite

7 offers a useful framework for

its ideological shortcomings,
investigating the complex interaction of the many variables that
influence career choice.

(3) The Objective Value of a Multi-Dimensional Approach

Webb (1966) states that:
"If a proposition can survive the onslaught of a series of
imperfect measures, with all their irrelevant error,
confidence should be placed in it." (p.3)
A final consideration for employing a multi-dimensional strategy
was the benefits such a methodology has to offer with regard to
developing a sound theoretical argument. Logan (1984) observes
in his study of young people’s transition from school to work
that it is very easy to build up a research design using pre-
existing categories and thereby foreclosing the existence of
equally significant explanations that might have emerged from the
data. For example, he argues that his work was conceived around

old notions about the transitions from school to work, i.e. ideas

about dissatisfaction and motivation.

The use of a multi-dimensional strategy moves some way towards
avoiding falling into the trap of replicating old paradigms.

With its emphasis on both qualitative and quantitative data

/ Verma’s emphasis on a cultural causation is a problematic theme
in his model (see Chapter 2). It is developed essentially as an
ahistorical and apolitical, and hence static model. He fails to
incorporate any understanding of the dynamics of social change
within or between generations.
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collected from a variety of sources, alternative causal links can

be investigated.

Feminist researchers also question the application of traditional
research methodologies to the study of social phenomena in
general.8 Their debate centres around the validity of so-called
’objective’ research, which they argue reflects an androcentric
tradition in research methododlogy. Stanley and Wise (1983), for
example argue that the distinction between ’‘objective’ and
’subjective’ research is a false assumption that arises from the
masculine experience of the world. They suggest that the
traditional male emphasis has been on objectifying experiences
and getting away from the ’personal’ to some transcendental realm
of ’knowledge’ and ‘truth’. They put forward the point that
women’s experiences constitute a different view of reality and
that feminist perspectives form an untapped source of knowledge

about the world.

The multi-dimensional strategy employed here can take into
account, and indeed has at its foundations, the subjective
experiences of young black women. Aspects of the model, in
particular the various methods of social investigation, allow for
a wider interpretation and understanding of black, female,
subjective rationalisation. Moving beyond merely a consideration
of the ’personal’, and away from attempting to objectify the
findings, this multi-dimensional strategy offers a practical

approach that can illuminate the relationship between

® gSee, for example, Rich 1976; Roberts 1981; Bowles and Duelli
Klein 1983; Stanley and Wise 1983; Currie and Kazi 1987.
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consciousness and the material world, which, for the study of the

black woman is a vital link to make (Mirza 1986b).

I. The Proiject.®

The project was a longitudinal, qualitative and quantitative
study undertaken in two secondary schools during the academic
year 1983-4. Its purpose was to establish the factors influencing
the career aspirations and expectations of young black women in
the schools. The sample population consisted of 198 black and
white male and female pupils, aged between 15-19 years of age. In
addition there was also a smaller sub-sample of 27 younger
pupils, aged 13-14 years and several young women were also
interviewed independently. A follow-up study was undertaken in
1987. The project also involved several other sites, as well as
various methods of data collection. The following diary time-
table summarises the 18 months spent in the field.

Summary Time-Table

1983-1984

June-August 1983: Contact the ILEA:seek permission to
enter the schools for fieldwork.
Contact the Heads of schools:interview
about proposed research.
Continue building up community contacts
(social/youth workers etc.)
Visit and observe local FE colleges
(MSC/YTS)
Investigate local labour market
opportunities: local careers office and
local authority economic resource units.

September-October 2-4 weeks preliminary observation: Pilot
study. (Set back: schools withdraw
permission)

November-December: Contact ‘new’ schools and begin
preliminary observation and
familiarisation.

“ This research project was funded by a three year Economic and
Social Research Council (ESRC) Studentship.
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December-March 1984 Main period of observation: Administer
questionnaire to, 5th and 6th years.
Collect data from school records.

March-May: Continue observation: classroom and
staffroom.
Attend Staff meetings;Conduct pupil
interviews.

Identify girls for case studies.
Interview careers officers and careers
staff.

Classroom teaching.

May-July: Interview 3rds on options:’spot’
questionnaires.
Continue with class & staffroom
observation.
Attend parents’ evenings.
Give short essays.
Concentrate on case studies: home visits

July-August: Continue with case studies (school
holidays)
Visit community/youth groups in
locality.

August-September: Trinidad, West Indies: Structured and

informal interviews with 6th form.

September-December: Collect exam results: Follow-on informal
staff interviews: Investigate early
destinations.

Begin analysis of data so far.

1985:

January-June: Analysis of research results using
SPSS-X.

1987:

September: Administer postal questionnaire on
destinations.

(1) The Sample

A random sample was drawn from the fifth and the sixth form
pupils in both the schools. 128 black and white male and female
pupils were taken from St Hilda'’s, 70 (35%) from St Theresa’s.
They were all aged between 15-19 years,10 of which 62 (31%) were

Afro-Caribbean young women; 13 (7%) were Afro-Caribbean young

1Y When age was further broken down 75% were 15-17 years old and
25% 18-19 years old.
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men; 77 (39%) were ’‘other’ young women; and 46 (23%) were ’‘other’
young men (see Table 1 below).
Table 1.

The Sanple: distribution bv Race, Sex and School

Black Female Black male Other Male Other Female ALL

St Hilda'’s 25 12 45 46 128
St Theresa’s 37 1 32 0 70
TOTALS 62 13 77 46 198
% of group 31% 7% 39% 23% 100%

The sample, it must be stressed was an ’‘observed’ sample (i.e.
specific in its location) and therefore is not necessarily
representative of the ’accessible’ target population.11 However,
the characteristics of this sub-population of the fifth and sixth
years did reflect the various characteristics of the pupils in
general, in terms of their age, ability ranges, gender and ethnic
groupings. Thus the sample had not only large numbers of girls
(one school was an all-female school), but also few black males
(st. Hilda’s, the co-educational school was situated in an area

of lower ethnic concentration).

The category ’‘other’ in the sample included a wide range of
ethnic and racial groups, both black and white i.e.’other
female’and ’‘other male’ referred to young men and women in the
sample who were not of Afro-Caribbean origin. Because the place
of birth of 94% of the sample was the U.K (99% of black girls

were British born), the ethnic origin of pupils was gauged by

11 Inferences drawn from this data therefore relate only to the
population at hand and are not meant to lead to generalisations
about the population as a whole.
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looking at the mothers place of birth.l2 The following table
gives an indication of the ethnic origins of the sample,
including those classified as ‘other ’ male and female.

Table 2

Ethnic distribution of Sample by Mother’s Place of Birth

Black Black Other Other Row

Female Male Female Male Total
Britain 0 0 38 17 27%
WestIndies 62 13 0 0 38%
Ireland 0 0 28 21 25%
Asia 0 0 3 1 2%
Africa 0 0 2 3 3%
Sth.Europe 0 0 4 4 4%
Far East 0 0 2 0 1%

It was felt that second generation, non-white pupils (i.e.Asian,
African etc.) in the sample were not present in sufficient
numbers to justify separate categorisation in the tables

investigating the career aspirations and expectations of Afro-

14 Even if the pupils were of mixed racial origin the mothers’
place of birth was always taken as the definer of the pupil’s
ethnic status . It should be stated that in this study there was
only one pupil of mixed origin in which the father was the black
parent. This girl was therefore classified as ’other’ female.
The decision to classify girls of mixed origin accordingly was
made on the basis of the literature that indicates the importance
of the mother’s influence on educational and career aspirations
of their daughters (See Chapters 5 & 6).
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Caribbean girls and were thus placed in the group ‘others’.13

However, it is recognised that ethnic differences are substantial
and distinctions between groups are important to make. Thus, in
the qualitative discussion of the data, non-white and white

’other’ males and females are discussed separately (see Chapter 6
where Irish, second-generation and Afro-Caribbean are examined in

a comparative context).

Establishing the social class background of the sample was
complex (See discussion in Chapter 5). The conventional procedure
is to take the social class of the male head of household as
representative of the social class of the family. However, for
my purposes this was not an acceptable precedent as it offered no
accurate way of measuring the social class of many West Indian
families which were often headed by a female, even when a male
was present. It could be argued that because West Indian women
so often fulfil the criteria established by conventional
stratification analysts being consistant and sustained
contributors to the family income - that they qualify as being

eligible to define the social class status of their families.

It was assumed, therefore, in this study that either the mother

or the father, whoever could most appropriately fulfil this

13 These ’other’ black pupils did not have sufficient in common
(culturally) to be classifed in the group ’black’ females and
males, which was specifically looking at the Afro-Caribbean
experience. It was also felt that the numbers of these other
black pupils were too small to justify setting up another
classification grouping in such a small overall sample. It was
also recognised that the diversity among these other non-white
groups were such that it would be difficult to make a separate
classification meaningful.
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criterion, should define the social class of the family according
to the classification system used by the Registrar General (OPCS
1980). If both the male and the female contribution was assessed
as ’‘equal’ by this criterion (i.e. both worked full-time;
travelled to work etc. See, questionnaire: Appendix No.1l, for how
this was assessed), then the earner with the higher social class
was taken to be the indicator of the family’s social class, be
they male or female. It has been argued elsewhere in this thesis
(See Chapter 5), that, rather than introducing bias into the
study, this method offers a more accurate reflection of the
social and economic experience of the West Indian family. The
following table shows the social class of the pupils in the study
as defined by their parents’ social status according to their
mother’s or father’s occupation.14
Table 3

Social Class of Head of Household by Race and Gender

Black female Black male Other female Other Male

(48) (9) (55) (29)
SC1 & 2 44% 33% 13% 0%
SC3NM 8% 11% 13% 10%
SC3M 33% 22% 44% 55%
SC4 & 5 15% 22% 20% 31%
unenpl. 0 11% 9% 3%
unpaid 0 0 2% 0

1% The details of the occupations of the parents were reported by
their children in the questionnaire. This accounts in part for
the missing number of cases where the children did not know or
wish to answer. A more satisfactory way would be to ask the
parents directly, however this was not possible.
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Clearly what appeared to be a completely working class West
Indian cohort if measured in terms of paternal social class (see
Chapter 5), is by a culturally-valid redefinition, now no longer
’objectively’ classified as such 15, with many mothers located
in social class 1 & 2 occupations these families are upwardly
placed in the occupational hierarchy. However the working and
living conditions of West Indian women in these professional
occupations do not imply that they enjoy the same standards of
living as whites, and in particular men, who are classified in
similar occupational groupings (i.e.qualified and well-educated
nurses are in social class 2 yet paid very poorly). However, by
other social class criteria the West Indians did show differences
to their white working class counterparts, for example they

tended toward home ownership.

The sample also reflected the various ability ranges that were

present in the school.l® The table 4 shows the distribution of

the pupils in the study according to the ILEA banding system.17

1% It should be noted that within a redefinition of social class
the family background of the ‘other’ male and female pupils
remains almost unchanged.

16 A recent report on examination performance (ILEA 1987:11)
shows that Afro-Caribbean pupils are disproportionately
represented in the lower streams.

17 The TLEA banding system is used in conjunction with parental
choice in the allocation of pupils to secondary schools. On the
basis of primary school judgement and performance in verbal
reasoning (VR) and mathematics tests, pupils are divided into
three ability band groupings, high, medium and low; band 1, 2 and
3 respectively. The pupils’ ability in the study was calculated
on the basis of their VR test scores to which I had access on
their school records.
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Table 4

Ability Allocation by Race and Gender

Black females Black males Other females Other males

Stream (62) (13) (77) (46)
High 23% 0 44% 20%
Medium 24% 21% 26% 46%
Low 53% 77% 30% 34%

other characteristics of the sample, such as family size,
numbers of brothers and sisters, place of residence, male/female
guardian, type of house, and experience at primary school were
also investigated.
The Third Year Sub-Sample
In addition to the main sample of fifth and sixth year pupils, a
random sample of twenty seven third year students was interviewed
from both schools. The pupils at St Hilda’s were asked to fill
in short ’spot’ questionnaires on career choice . The five spot
questions enquired about their aspirations and expectations. 1In
both schools the third year pupils contributed to the study by
participating in informal discussions regarding their subject and
job choices.

Other Sub-Samples

In the school in Trinidad thirty young women of various ethnic

backgrounds 18

aged 16-18 years participated in semi-structured
interviews concerning their career choices and attitudes to

marriage and relationships.

1% In Trinidad the multi-racial population was reflected in the
sample of which 55% was of East Indian extraction, 30% Afro-
Caribbean. The others (15%) were of mixed race including several
young women of Chinese origin.
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In youth clubs and community centres several young women (16)
participated in a pilot study. 1Informal discussions and
exchanges with these women, aged 18+ provided additional
information on the Afro-Caribbean, British, female post-school

leaver attitudes’ to and experience of the labour market.

(2) The Schools

School 1, st Hilda's,19 is a co-educational, Catholic school
situated in the inner London Borough of Southwark. School 2, St
Theresa’s, is a single-sex (girls only), Church of England school

located in the neighbouring borough of Lambeth.

The two schools were finally selected on the basis of their
willingness to co-operate in the research project, many schools
in the locality having declined to take part.20 The schools were
also selected because of their situation in inner city areas
known to have a high concentration of West Indians living there.
Previous research sets a precedent for selecting schools on the
basis of criteria other than their randomness, suggesting that

access, good relationships and familiarity with a school can be

1 The names of the two schools in the study have been changed.

20 70 gain access to the schools researchers must apply, by
detailed application forms, to the ILEA ’‘Research and Statistics
Branch’. A list of several schools was sent compiled on a quota
sample basis, the criteria being that (1) they were state, non-
denominational, co-educational, comprehensive schools, (2) that
they had a high intake of Afro-Caribbean pupils, (3) That they
were located in South London (for accessibility). Because of the
sensitivity of the research topic (gender and race: the project
also had to go through several committee stages and amendments
were made before it was approved by the ILEA,R&S). Several
schools declined outright, one school, however, did accept but
after a period of two weeks withdrew amid adverse publicity over
accusations of racism among the staff.
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an enormous advantage in field research. Shipman (1981), for
example, indicated how convenience determined the choice of one
of his projects conducted in 1967. Burgess (1983) showed how the
headmaster’s willingness to co-operate influenced him in choosing
Bishop McGregor school for his study. When researching schools
Burgess states that there are five aspects to consider when
selecting a site. He lists them as simplicity, accessibility,
unobtrusiveness, permissibleness and participation. Since most
of these criteria were satisfied by the two schools concerned

they were finally selected as research sites.

Both of the schools were of a similar size. They were average
sized comprehensives with approximately seven hundred pupils, and
class sizes of about 25-30 pupils. Both schools also drew their
pupils from the locality and, despite their religious
orientation, the intake appeared to reflect the social and ethnic
make up of the boroughs in which they were situated. St. Hilda’s
pupils came from the Catholic community of Southwark and in
particular the Camberwell area. (90% of the pupils from St
Hilda’s came from the local area). St. Theresa’s had as its
catchment the Brixton and Norwood areas of Lambeth (84% of its
pupils came from the local area), and although nominally a Church
od England foundation, had a mixed intake of all religions and

ethnic groups.

Both Southwark and Lambeth are areas of high ethnic
concentration. Lambeth has the highest concentration of West
Indian families in London; 10.6% of all West Indians in London

live there, and 13.9% of the borough’s households are headed by a
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West Indian (GLC 1985b). This concentration was reflected in St
Theresa’s were 53% of the schools population was of West Indian
origin. Southwark, however, had a slightly different ethnic
make-up, which was also reflected in the school’s population.

The concentration of West Indians was far less, with only 6.1% of
all West Indian households in London residing there, making up a
total of 9.1% of all the households in the borough (GLC 1985b).
As a result, and in contrast to St. Theresa’s, only 18% of the
school’s population was of West Indian origin. Because of its
Catholic emphasis, St Hilda’s had a fair proportion of ‘white
minorities’, such as the Irish and Southern European (Italian and

Spanish).

The two schools were also situated in boroughs characterised by
all the social and economic indicators of inner city decline and
deprivation. 1In terms of housing, unemployment 21, educational
deprivation and restricted labour market opportunities for men
and women, these two boroughs scored highly (see GLC 1985a;

London Borough of Lambeth 1985;London Borough of Southwark 1986).

The schools themselves were examples of the contrasting standards
in building stock that characterise inner city comprehensive
schools. St. Hilda’s was situated on a busy main road, next door
to a large bus depot. The school itself was enclosed by a high
fence made of wire. The school entrance, surrounded by unwelcome
metal bars and a heavy metal gate, opened on to a path flanked on

either side by tarmac play areas. The lack of any grass or trees

4l For Lambeth, the rate of unemployment was 18%; and for
Southwark, it was 19%.
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added to the schools austere and dilapidated appearance. The
building itself consisted of a series of dull pink and yellow
pre-fabricated extensions around a main modern building. Several
of the pannels that made up these buildings had been vandalised,

many being ‘kicked in’ or painted on.

St Theresa’s, in sharp contrast was situated in pleasant ’green’
surroundings. The front of the building was dominated by the
facade of an old trust house. A dual drive way swept up to the
front entrance and carefully tended gardens and the large green
playing fields gave the impression that the school was far away
from the reality of its immediate location. The school, despite
its environment, was situated near to several, large, post-war
and modern council estates and within walking distance of the

city centre of Brixton.

Because the schools in the sample were not randomly selected ,but
chosen within the context of a restricted situation, it could be
argued that this system produces an unrepresentative sample. At
no point in the study do I claim that it is a totally
representative sample, nor do I suggest that any conclusions that
I draw from the data are necessarily true for all the ethnic
groups concerned. However, rather than introducing any negative
bias, the sample schools contributed positively to the outcome of
the study. The schools’ religious orientation, instead of being
a drawback was found to be of immense value. St Hilda’s, because
of its specific ethnic intake drawn from the local Catholic
population, provided a unique research opportunity to compare the

white, ethnic minority, second-generation female experience
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(i.e.Irish) with that of their black counterparts. Likewise the
single sex-school situation also enabled me to observe, as a
control on the co-educational position how black females
construct their career choices without the influence of male

peers.

(3) In the Field: Some Observations on the Researcher’s Status
Most anthropologists refer to ethnographic research as doing
’fieldwork’. The field method, often known as participant
observation when adapted for school-based research , relies
heavily on an observational approach involving a relationship
between the researcher and those who are being researched. As
Hargreaves (1976:198) points out, it is the nature of this
relationship that is of utmost importance in ensuring the quality
and reliability of the material obtained. The participant
observer he states should be able to accept a role within the
situation he or she studies. She should be able to participate
as a member of the group as well as observing it. This procedure
should be carried out, as Adelman (1985) suggests, with as little
deception as possible to those involved in the study. The moral
and practical dilemmas of such research are recurring themes for
the ethnographer (Powney and Watts 1987). It is my purpose here
to discuss my position in relation to some of the issues that
’'being in the field’ raises. It is an important consideration,
for the researcher’s position, status, and relationship with the
repondents can, and must, affect the validity of the findings

(Berreman 1962).
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It was a coincidence that both schools in the study had a recent
history of being involved in educational research projects.22 As
a consequence the staff in particular were familiar and at ease
with the presence of a researcher and the research situation,
often commenting on their own interest in educational

research 23. Because of their positive relationship in the past
with outside educational researchers, the headteachers of both
schools felt uninhibited about giving me permission to carry out

my research project in their respective schools.

As Powney and Watts (1987) observe, the relationships in
ethnographic situations are often asymetrical, that is both sides
benefit from the project. The headteachers felt that my presence
could be advantageous to their schools in several ways. In
interviews both headteachers indicated that because I was young
and black I could be regarded as a positive role model to the
girls in the schools. I was also found to have other uses. The
schools often asked me to ’£fill in’ or take lessons if a teacher

was absent.

Just as Wakeford (1969) had been a student at one of the schools

he investigated, so too had I attended St Theresa’s six years

42 gt Theresa’s was involved in a research project conducted by
the local Diocese (the ArchDeacon was himself, black) on the
destinations of successful black students. St Hilda’s was part
of a well known longitudinal study (Fifteen Hundred Hours
undertaken by Rutter and his team) which investigated the
influence of the school on educational outcomes.

23 geveral members of staff in both schools were doing post-
graduate (M.A’s) or other forms of in-service training that
required critical enquiry of one type or another. They expressed
an interest in and wished to contribute and assist in my project
in any way they could.
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previously. Many of the teachers that taught me were still at
the school during the time of the project. There was little
doubt that my previous association with the school had assisted

me in gaining access under difficult research conditions.

Any subjective bias arising from my familiarity with the school,
the staff, and my experiences while a pupil there must to some
degree be recognised. However it was felt that the introduction
of bias this situation might encourage was far outweighted by the
positive aspects of access and confidentiality that I enjoyed.
Indeed other researchers have acknowledged the benefits that such
status allows (Wakeford 1969). The use of another school to
which I had no previous association or contact acted as a
’‘control’, helping me to balance out any such bias. My time at
St Hilda’s allowed me to observe the extent of any bias in the
treatment and responses I received from St. Theresa’s, which upon

inspection was found to be minimal.

It can be argued, however, that there is no way to avoid bias in
the interpretation of ethnographic data. The researcher, of
course, brings her own particular view of the world and the way
she perceives it into the study. Stanley and Wise (1983) argue
that subjectivity in the case of feminist research is a necessary
and productive input in to the study of women. The validity of
personal experience, they suggest, has been submerged by the
quest for ’‘objectivity’, and as Rich argues merely represents the

term that men have applied to their subjectivity.
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At a practical level, Adelman (1985) puts forward the following
solution to overcome the misrepresentation so often evident in
ethnographic studies. He suggests that the participant observer
should be a competent member of the culture he or she is writing
about. Reissman (1988)24 discusses the importance of shared
culture and social class when interviewing women. Furthermore,
it has been acknowledged that the quality of research into issues
of race can dgreatly be improved by the interpretation and
perspective brought by black scholars (Lawrence 1981;Lashley

1986) .

In several repects I shared much in common with my respondents.

I was myself young, female, and originated from the West Indies.
Having left one of the schools a six years earlier, I enjoyed a
unique insight into the experiences of the young black women in
the study. It may be assumed, however, that the researcher’s
close identification with the cohort could lead to complications
not only of ’‘internal validity’ (Cohen and Manion 1985), but also
concerning the collection of data from other sources within the
school, especially from the staff who could have perceived the
researcher as a threat. However, this issue proved to be

academic.

The length of time spent in the schools (one year) and the

researchers own position as a teacher made for good relationships

4% This article by Reissman can be found in the journal Gender
and Society, March 1988, as reported in THES (4.3.88)
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being formed between myself and the staff in both schools.?2?

In
fact I enjoyed a curious position among the teachers in both
schools. I was regarded as an ’ally’, often being called upon to
help or advise them in sensitive or problematic issues concerning
their black students, parents, the multi-racial curriculum, and
even colleagques. They saw me not as a colleague, but more as a
person with a particular expertise in issues they often found
difficult or unable to manage. Being regarded as an ‘outsider’
many members of staff felt they could confide in me and even
requested practical assistance from time to time. This position
was reflected in the unconditional access I was given in both
schools to records and reports.

Similarly, I enjoyed a unique, yet dynamic,26

relationship with
the black girls in the study. The young black women,
particularly in the early part of the study, saw me as ’‘one of
the girls’. At this stage of the project they readily parted
with information on their home and school experiences, pleased to
find some one interested in what they had to say, and who they
felt, could understand what they meant. Like the staff, many of
them also confided in me about personal relationships, parents

and school problems, sometimes requesting help or mediation.

However, it must be noted that at all times I was careful to

<> Zweig (Logan 1984:19) states that the art of interviewing is
personal in its character and stresses the importance for the
interviewer to have a degree of self-understanding and a range of
experiences to be able to appreciate and empathise with the
ambivalent concerns of the interviewee. As a teacher and past-
pupil I gained much information during interviews with all
concerned.

26 gchatznam and Strauss (1973) have indicated that research
roles are continually negotiated and re-negotiated.
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remind them (and the staff) of my position as a researcher,
emphasising my reasons for wanting information and my being
there. I reassured them of the confidentiality of their
responses, a matter which Eales (1987) suggests assists in
gaining the confidence of the interviewee and allows them to
relax and part more readily with the information. Letters were

27

sent home to the parents of all the pupils involved in the

study, explaining what the reserch was about and reassuring them

8 It was during this first stage of the

of confidentiality.2
fieldwork that I administered the questionnaires, whose
completion benefited from the girls’ curiosity and willingness to

participate.

Burgess (1983) notes that there are different phases associated
with field work and the role of the participant observer. This
was clearly the case and as the study progressed and I began to
be a familar face about the school my presence among the pupils
became markedly less obtrusive. During this second stage (March-
July: see Timetable) I conducted the interviews and did much
classroom observation. I was also able to do some
’supplementary’ teaching in both schools at irregular intervals,
as and when it was called for. This had useful effect 22 on the
research relationship already established between myself and the

black female respondents. Whereas we had begun as ’friends’ I

2/ gSee Appendix No.4 for copies of the letters sent to parents.

28 The school headteachers and the staff were also reassured of
confidentiality (N.B. the names of the schools, staff and pupils
have all been changed).

29 Hargreaves (1976) also notes that teaching in the context of
the participant observer’s role is important.
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was now acknowledged to have some measure of authority. Thus
while being ‘culturally immersed’ (Adelman 1985) I was

effectively distanced.

Whyte’s 1943 classic study, Street Corner Society, draws

attention to the advantages of an ambivalent researcher’s
.position, where the researcher has both priviledged insight
(i.e.’one of the gang’), but is at the same time not identified
completely as a member of the group. Berreman (1962) also
suggests that some degree of difference in status is important.
He illustrates the fact that informants will select information
according to what they think is appropriate to give and not what
they really think. For example, the girls may not want to tell
their peers, or someone believed to have a similar status to
themselves, certain information that they would readily impart to
someone who was not thought of as a peer. My changing
relationship with the girls, from being, ‘one of the girls’ to
’teacher’, allowed me to collect interview data in varied
observer roles and situations, thus counteracting accusations
often levelled at studies of this kind for containing ’‘insider

bias’.

With regard to other aspects of data collection in the study
similar issues arose concerning my status and role as researcher.
Gaining access to parents for case study material was enhanced by
my ’‘West Indianess’. I was always welcomed and was often invited
for tea or a meal. I was often perceived by the parents as a
'go-between’, between the school and their child; a person with a

genuine interest in the educational welfare of their child, but
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at the same time not a teacher. Thus parents often felt able to
confide in me their deeply held convictions and feelings toward

the school, teachers, work, racism etc.

Access to the school in Trinidad was also simple for much the
same reason that St. Theresa’s allowed me to do research there.
Again it was a school that I myself had attended in the past.30

The girls 31

interviewed, while intrigued by my British
experience, saw me as a past-pupil and readily participated in
the interviews.

32 were keen to

The young women at the Brixton youth centre
participate in the study. Explaining that I was piloting my
questionnaire with them, they were pleased to help me set up my
study, often offering useful and thoughtful advice. Thus we
built up a good rapport. I often visted the centre and was

involved as a participant on a woman’s project doing activities

such as sewing, arts and crafts.

Y It was an all girls, secondary school, partially funded by the
government and aided by the Presbyterian Church to which I have
many family attachments. Government-assisted schools of this type
make up 43% of the schools in Trinidad, the remaining 53% are run
by the government (Ministry of Information 1984).

31 The ethnic mix of the school reflects the racial
characteristics of the Island where 40% of the population is of
Asian origin. Other groups represented in the school, and in the
population are Afro-Caribbean (42%), Chinese( 0.8%),
Syrian(0.1%), mixed (14%)and White (0.7%): Ministry of
Information 1984: 1970 Population Census Bulletin 1A)

32 This was a centre for black youth. It offered facilities for
day recreation for the unemployed; Billiards for the young men
and projects for learning skills such as sewing for the women.
It had a creche for the children and employed a full-time youth
worker.
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Permission was need from the ILEA to gain access to the local
Further Education College in Brixton. Identifying with the topic
of the project, the staff were keen and interested to assist in
the study, supplying much information and written material on
courses and programmes at the college for young black women. In
the same way the local Career Offices were willing to assist,
where permissible, supplying lists of pupils and destinations.33
Several careers officers gave generously of their time to discuss
issues about race, gender and unemployment in the context of
their role as an advisory body. I was able to build up a

particularly good relationship with one of the careers officers,

herself black, who provided me with invaluable information.

II. Methods of Social Investigation

The practical application of the multi-dimensional research
strategy calls for the use of both qualitative and quantitative
methods of social investigation. Such a multi-faceted approach
is not uncommon in educational research. Burgess (1983) refers
to the use of a variety of research methods of investigation as
‘multiple strategies’. However the more widely used term for this
method is ’‘data triangulation’ (Webb 1966:3). Denzin (1971:177)
offers a broader interpretation of this method and argues that
triangulation does not only involve methods and data but

investigators and theories as well.

33 Access to some information was not available, especially
concerning individual pupils. This was a policy of the Careers
Office. However the staff helped me to trace pupils in other ways
that were permissable, often doing this in their own time.
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The accusation often levelled at such ‘multiple strategies’ is
that the method is ’‘quasi-experimental’ (Campbell and Stanley
1963). Criticisms such as these call into question the precision
of the data. However, this method can be justified on several

counts.

Firstly, the question must be asked, is it desirable to employ a
singular or inappropriate methodology in order that one might
claim ’‘external validity?’ The arguments presented in this
chapter suggest that such an objective, at the expense of other
considerations, can result in a limited interpretation of the

findings.

Secondly, as Eggleston et al (1986) observe, the every nature of
school-based research precludes precision. They write:

" In the natural world of schools it (precision) can rarely
if ever be attained." (p56)

In schools, one is dealing with populations and conditions that
are often unique to that particular time and place. For example,
responses to questions often vary according to the interviewer,
or the situation in which the interview is conducted. No two
situations can be set up and replicated as in scientific
research, nor it can be argued should they. The richness of
school-based research comes from its diversity. Any conclusions
from a particular research study can be used to shed light on a

similar situation elsewhere but not explain that situation too.

Thirdly, the size of the sample, which was sufficiently small to

conduct in-depth interviews, as well as being large enough to
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undertake a limited survey, presented an ideal opportunity to

employ, effectively, a multiple research strategy.

(1) The Questionaire

The questionnaire (see Appendix No.l) was designed primarily to
obtain details of school experience and home background,
(including the social class of the respondent), in order to
establish the factors that influence occupational aspirations and
expectations of black and white, male and female pupils. It was
administered to all 198 pupils in the study during their class

time, and in particular their careers lessons.

The questionnaire endeavoured to place the ’‘objective’ criteria
affecting career choice, such as social and family background,
culture and economic status, in the context of individual,
’subjective’ preferences being made with regard to future
occupations. The questionnaire was constructed after a pilot -
study revealed the need for a more detailed, yet open-ended
approach.34 The final questionaire investigated the following

four areas of interest:

3% The pilot questionnaire, requiring precoded structured
reponses, was acknowledged to be rigid and suggestive. It did not
allow for subjective ‘opinion’ data.
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(1) _Personal Characteristics
(race, sex and age)
Questions: 1 & 2

(2)_Fanmily Conditions
(social class variables)
Questions: 3, 7-15,25 & 26

(3)_Educational Experience
(attainment and interest)

Questions: 16-22

(4)_Career Choice:Expectations & Aspirations
(outcomes/consequences of (1), (2) & (3) above)
Questions 4, 5,6,23, 24.

The questionnaire was constructed taking into account the general
principles and guidelines advised by Moser and Kalton (1977) when
designing a questionnaire, i.e.clarity, simplicity, convenience
and applicability. The decision was taken to combine the use of
both factual and opinion questions not necessarily in a
sequential order. It was felt that this strategy had the effect
of lessening the respondent’s tedium or refusal rate which, as
Cohen and Manion (1985) observe, often occurs when personal or
factual information is requested. For a similar reason it was
also decided to use a combination of both open-ended and pre-

coded questions,35

acknowledging the limitations and benefits of
each (Moser and Kalton 1977:341). Open-ended questions allowed
the respondent to freely reply to questions about their
’subjective’ opinion within a structured context, where such a
response was required. These open-ended questions were used in
two ways. They provided important information for a qualitative

analysis, but also could be coded as input into SPSS-X for a more

quantitative approach.

39 gee, for example, question 10 = pre-coded; 15= open-ended.
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A Note on Partial Completion.

Often pupils only filled in part of the questionnaire. This
accounts for the substantial reduction in numbers on some tables.
The partial completion of questions was particularly notable with
regard to open-ended/opinion questions. Factual questions
appeared to receive a better response. When administered the
pupils were told to fill in all the questions, however they were
reminded that it was not a compulsory exercise. With regard to

pupil non-response to my questionnaire, I observed to following:

(1) Some pupils chose not to answer some questions (i.e.
some found it ’‘nosey’ and often wrote to that effect in the

section of the questionnaire left for their own comments)

(2) Some pupils did not have the necessary information
needed to fill in all of the questionnaire (i.e. they did

not know the details of parents’ jobs etc.)

(3) Some pupils did not understand the questions or how to

fill in a questionnaire.

(4) Some pupils felt that they did not have an opinion on
certain questions, and so did not respond (i.e. questions
such as what job would you like , were often left blank for

this reason).

(5) Because the questionnaire was not compulsory some
students did not take it seriously. This was particularly
true of the white boys who often took the opportunity to
‘muck about’ during the time alloted for completion, or

wrote silly replys. This accounts for the lower numbers of
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white boys included in the analysis than actually were in

the sample.

(6) Some pupils were suspicious of the questionnaire. This
was particularly true of the black boys who felt any
information they gave could be used against them.
The Follow-Up Questionnaire
A postal follow-up questionaire was sent to 72 of the young black
men and women in the study four years after the initial 1983-4
survey (see Appendix No.2). This questionnaire was designed to
find out the subsequent educational and/or labour market
destinations of the pupils and was only sent to the black

leavers. There were several reasons why this was done.

Firstly, as the aim of this study was primarily to investigate
the aspirations and expectations of young black women it was felt
that the follow-up survey should concentrate on their experience.
Because of other restrictions, due mainly to a very limited
budget (there was no funding given for this part of the project),
this sort of decision had to be made. Another important
consideration was the problem of access to confidential
information. Because I was not allowed direct access to the
records, reports, addresses, and destination information compiled
by the careers office on individual pupils and on schools, I had
to request, that they, (and indeed one of the careers offices
offered and did), send out my questionnaire on my behalf.

Because of this restricted access to addresses from one careers
office to which the majority of the white pupils belonged, I was

confined in the scope of this follow-up questionnaire.
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All 62 black girls and 10 black young men were sent the
questionnaire using addresses, (where not available from the
careers office), from the original questionnaire. 33 (46%)
replies were recieved, 31 from the females and 2 from the males.
An obvious cause for non-response here was the difficulty caused
by change of address. Several questionnaires were returned

unopened, with the address unknown.

(2) Records, Reports and Results

Additional data on the pupils were available in the schools from
records and reports. In both schools data were also available on
mock and final examinations results. Access to this type of
information was less problematic than anticipated at the outset
of the fieldwork,36 and thus many questions particularly on
parental occupation, family size and ability set, were accessible
and therefore replicated in the questionnaire. Other details
about the pupils, such as punctuality, attendance, conduct and
teachers’ comments, were available in individual pupil records
and provided an invaluable source of information. In both
schools I had access to individual pupil’s examination results
and the ILEA reports on the overall school attainment in
examination performance. The examination results for each pupil
in the study was recorded in conjunction with their questionnaire
details. The quinquennial reports in both schools were made
available, as were other school and staff reports and magazines,

all of which proved to be helpful to the analysis.

3% Access to records and reports (referred to socio-metric data)
was, as explained earlier, permissible because of a number of
factors relating to my status as a researcher.
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(3) Formal and Semi-Formal Interview

Formal and semi-formal interviews were conducted at the several
different sites of the study 37, Formal interview situations
were set up in the two schools. Different groups of pupils were
asked questions guided by a detailed, structured interview
schedule 38 (See Appendix No.3). Each group was selected from
among the pupils in the study according to their race, gender and
school ability allocation. For example, group (1) consisted of
black girls only (high ability n=6); Group (2) was again all
black females, but of low ability allocation n=10 ; Group (3) was
both black and white girls (mixed ability n=16); Group (4) was
made up of black and white boys and girls from all ability ranges

(n=24).

The interviews, undertaken with different groups of pupils,
provided good ’‘control’ conditions for interviewing. The
opinions of black girls in the sample could be looked at under
different peer group influences. It was found that in all-female
situations the girls talked more freely than in the group where

t.39

boys, both black and white, were presen The presence of

37 It must be noted that at all times repondents were made aware
that I was gathering information for research puposes.

38 As far as possible the interview schedule was adhered to,
however during discussions the pupils often wanted to talk or
develop a subject of interest. I was conscious that I should not
suppress the ’‘natural’ flow of the discussion, but often had to
draw the discussion back to the main points in the schedule. My
role as an interviewer in these conditions was to balance the
discussion between spontanieous and controlled responses.

39 In this group, disagreement (often aggressively stated)
teasing and provocation by the boys contributed to inhibited
responses from the girls and less than serious comments being
made by the boys.
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white girls in the interview, on the other hand, did not inhibit

black female responses.

Formal interview data was taped and later transcribed. The
taping of interviews has been the subject of much debate.
However, as Powney and Watts (1987) state, "There is no
substitute for a full tape recording of an interview." (p.124).
Indeed the revelations provided in the transcripts of these
interviews were found to be invaluable to the analysis. To
lessen the obtrusiveness of the tape recorder, a small machine
was used and introduced early into the discussion before the
interview started properly (Keegan and Powney 1987). At this
stage, I allowed the pupils to play with the recorder as they
invariably wished to, usually singing into it as if they were
'pop stars’, or newsreporters. After the initial curiosity wore
off and the interview commenced the tape recorder was soon

forgotton.

Logan (1984) observes that interviewee responses were tempered by
the way in which they had categorised him. It was also
recognised here that the interviewer’s status in the eyes of the
respondents was critical in gaining, what was often deemed as
being confidential opinions, on issues and matters of importance
to the pupils.40 It should be noted that teachers were at no

time present during any of the interviews.

During the year spent in the schools, informal interviews were

conducted among the 5th and 6th year pupils contributing data of

2U gee the earlier discussion on the ’researcher’s status.’
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a less ’controlled’ nature. Less formal interviews were also
conducted elsewhere in the study. For recording informal
interviews, and in an effort to maximise reliable reporting, I
used both short recall and more often, note-taking, done as
unobtrusively as possible if the situation allowed.

(a) The Trinidad school: Semi-structured interviews were

conducted among the 30 young women interviewed here. An
adaptation of the formal schedule was deeemed appropriate and
discussion centred around relevant topics, such as work,
relationships, marriage; children etc.

(b) The Youth Centre: Again, semi-structured interviews were

conducted. Discussion focused on topics such as school, work,
unemployment, racism, marriage and relationships.

(c) Parents: Meeting and interviewing parents in the home was
conducted on an informal basis. Direct questions were asked on
particular areas, such as their daughter’s education, but on the
whole the conversations were casual and friendly.

(d) Teachers: Teachers were asked particular questions about
certain pupils and their progress, school matters, and their own
views on specific issues. However, over the year spent in their
company much conversation was on an informal nature.

(e) School Headteachers, Careers Officers, and College Staff:

Interviews were carried out in the formal setting of their
respective offices. However these interviews though in formal
surroundings, were not structured but focused on matters of

interest.
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(4) Participant Observation

Gold (1958) refers to four typical field roles. Participant as
observer, complete participant, the observer as participant and
the complete observer. In this study I adopted the role of
participant as observer, as I both participated in classroom and
school activities, visited and became friendly with families,
while at the same time observing the actions and reactions of

those around ne.

Participant observation was found to be an invaluable method of
social investigation. It provided a rich source of information
to complement and assist the analysis of the more quantitative
longitudinal data. My position, and the sensitivity of my role
as an observer in the field has already been discussed at length
elsewhere in this chapter.

Participant as Observer: In the Schools

The two schools were studied simultaneously, that is I spent one
day in one school and then the next day in the another.
Depending on the time-table, some days I would spend half a day
in one and the other half in the other. On other ocassions I

might spend several days at one school only.

General observations were made about the school, the daily
regime, the headteacher’s role etc. General staffroom
observation was also undertaken, and school meetings were
attended. Classroom observation constituted a major part of my
time spent in the field. I attended many classes and lessons, in

which my interest was not only to observe teacher-pupil
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interaction but other classroom situations. In particular I was

interested in curriculum content and teaching effectiveness.

The observations in the school were recorded by a system of daily
diary-keeping. Short-term recall was used and observations were
written down, if possible at the time, but if not soon after the
event, during recreation or lunch, after school, or in the
privacy of the staffroom. Diaries were dated and subsequently
indexed.

Participant as Observer In the Home: The Case Study Approach.

Becker (1970:75) makes the observation that, "one only properly
acquires knowledge of a phenomenon from intense exploration of a

single case." Cornell (1984) in her study, Hard Earned Lives,

makes a case for the value of personal accounts in social
research. The emphasis on case studies is seen by Stenhouse
(1978) as a return to close observation. According to him, those
who rely on an obéervational approach attempt to gain theoretical
insights through a careful study and comparison of a number of

cases (i.e a multi-site case study).

It can be argued, however, that the case study approach on its
own, and because it normally relies on single entities and small
scale phenomena, such as an incident, an organisation or a small
community, is, in essence, unreliable. For my purposes such
small scale studies were used in order to supplement or
illuminate data and observations made in other situations,
employing different methodological tools. Used in this context

the case study approach was found to be valuable.
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Case studies of three black young women and their families were

41 5n the basis of their

selected from the larger sample
willingness to co-operate. Homes were visited on more than one
occassion, and parents were interviewed informally (sometimes
other family members were interviewed if present). My method of
recording informal interview data was similar to that used in the
school. In the relaxed home situation where I was often regarded

as a guest, it was not appropriate to use a tape recorder or to

take notes, thus I relied heavily on short-term recall.

(5) 'Spot’ Questions

A useful source of information on the third year pupils came from
quick, one word, written responses to seven short questions. It
was a simple and easy way to get structured information without
administering the long, detailed and fairly complicated
questionnaire. The pupils were asked to give:

(1) Their names.

(2) The jobs they would most like upon leaving school.

(3) To say what influenced their choice.

(4) What would they most like to do if they could do any job.

(5) What job they most disliked.

(6) Their favorite subject at school.

(7) What job did their mother and father do.

(6) Essay Writing

A random sample of fifth year pupils were asked to write an essay
entitled ’‘My Homeland’ as part of their English assignment on the

topic of ’‘nationality’. At the time of writing they were unaware

%1l selection on this basis is referred to as ’snow-balling’.
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that I would be looking at the essays, and thus they were written
free from any bias that might have resulted from this fact.
However, the girls’ permission was sought before I used any of

their written work.

III.Data Analysis:
(1) Qualitative Data Analysis

In a longitudinal project of this nature a great deal of written
data is collected. At the end of my study I had eight field
diaries, each between 80-100 pages in length. In order to
organise this mass of data a three stage, colour-coded, index
system was devised. The primary index referred to, by page, the
details of the entry. The second index then further classified
this primary index into specific subjects, such as parents,
careers, school discipline etc. The third and final index then
placed each of these subjects under one of the following
headings: Gender, Social Class or School Structure. As school
data does not always lend itself to convenient categorisation, a

system of cross-referencing was also used.

Interview data from the transcribed tapes was also indexed. The
headings here were largely determined by the interview schedule.
Racism, Career Expectations, Marriage and Relationships were some
of the categories used. Opinion responses on the questionnaire
also formed an important part of the qualitative data and were
integrated into the analysis according to the race, class, gender

and ability level of the pupil.
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(2) Quantitive Data Analysis

Data for each pupil supplied by the questionnaire was coded and
entered into a SIR data base using a VAX 11/750 (running VMS).
Each of the 198 pupils was given two files, a general file
contained personal and family background information. The
second, a school file, consisted of details of the pupils’
attainment, results etc. The two files together were made up of
80 fields, that is each pupil had 80 variables pertaining to
their home and school life. The SIR data was then transferred
for analysis with SPSSX-X. The analysis consisted mainly of
cross tabulations and frequencies, however missing variables and
small numbers made it impossible for any sophisticated

statistical analysis to be performed on the data.

In conclusion, my attempt to combine a longitudinal survey
approach, with what can be described as essentially a school-
based ethnographic study, was ambitious. However, despite the
difficulty of combining these two(distinct methodological
perspectives into what may be called a multi-dimensional
framework, %t did offer a satisfactory means of studying the
complex influences that affect the career aspirations and

expectations of young black women.



145

CHAPTER 5

OCCUPATIONAL, CHOICE AND THE CULTURAL CONTEXT OF SOCIAL CILASS

A curious state of affairs persists in the study of educational
inequality and social class. On the one hand those studies that
investigate the influence of race and gender inequality in
education often display a lack of understanding of the
fundamental role of social class.l oOn the other hand, studies
that address the issue of social class distinctions in education
nearly always fail to integrate a consideration of race and

2 This

gender disadvantage into their analyses.
compartmentalisation of the various aspects of educational
disadvantage seems especially surprising when we consider that
they are fundamentally interconnected. For how could an analysis
of social class, widely acknowledged to be a major factor in
educational inequality, not take into account the fact that

blacks and females are the two groups known to suffer most from

the effects of educational disadvantage?

1+ It is not uncommon to find many studies assuming the class
homogeneity of Afro-Caribbean and Asian pupils. It is as if an
account of race automatically makes a recognition of social class
invalid. This was especially true of early studies on multi-
cultural education. (For review of literature see: Taylor
(1981,1988); Taylor and Hegarty (1985);Tomlinson (1983a). In much
the same way gender is nearly always absent from analyses of
race, and race from analyses of gender. Many sudies of gender and
education might investigate working class cohorts etc i.e.
Delamont (1980) ,Spender and Sarah (1980) and Stanworth (1984), but
their analyses which emphasise the marginalisation of girls in
schools and the mechanisms of gender oppression do not
satisfactorily account for social class or racial variations.
(See: Brah 1988)

2 See, for example, major studies of educational inequality such
as Douglas (1964), Halsey, Heath and Ridge (1980), Mortimore and
Blackstone (1982).
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This chapter, which explores the inter-relationship between
social class, race and gender, is an attempt to move toward
redressing this shortcoming in the study of educational
inequality. My aim is to investigate the way in which the
educational system appears to interact with culturally-specific
forms of social class. In Part I, I estabish a case for a
cultural evaluation of social class through an examination of the
differences in occupational aspirations among the pupils in the
study. In Part II, I continue with the argument for a cultural
reconsideration of social stratification by examining the
specific class characteristics apparent among West Indians, which
can be seen to contribute to the distinctive aspirations of young

black women.

PART 1

THE CASE FOR A CULTURAL EVALUATION OF SOCIAL CILASS

There is a genuine need for a cultural reappraisal of social
class definitions in the U.K., made immediate, not least because
of the present omission of Afro-Caribbeans in contemporary
British class analysis (Mirza 1985; 1988). Afro-Caribbeans
living in Britain are no more homogeneous in their class make-up

3

than their white British counterparts ~°, yet they are often

> Research in the USA indicates that there are substantial class
distinctions to be made within the black community. This research
suggests that there is a growing polarisation between the the
working class (’‘underclass’: Wilson 1987) and the middle class
blacks. See: Pinkney 1984; Farley and Bianchi (1985); Landry
(1987). While it is debatable whether or not this phenomenon is
occuring in Britain ( or in the USA for that matter), it does
point to an observable lack of class homogeneity among blacks.
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discussed as such. In the same way that class affects
occupational location, access to economic, political and social
resources, values and life-styles among the white British

4 50 too are blacks influenced.’ However, just as

population
blacks differ among themselves, so too do they differ from whites
who have been ’‘objectively’ classified in the same social class
grouping. If black peoples’ class position is defined in terms
of their relations to the means of production, they appear to

hold a similar position to their white compatriots (Miles 1982).

If on the other hand, their class experiences are taken into

account, substantial differences between black and white become

evident.

As a consequence of various historical, cultural, economic and
social factors black working class and middle-class families do
have a fundamentally unique experience in the work place, at
school and within the family, compared to their white
counterparts who occupy ’‘objectively’ the same class position.
The racial dimension of the class experience is crucial to an
understanding of the distinct aspirations and expectations of

black working class people in Britain . As we shall examine later

* For studies on the class characteristics, divisions and
mobility in contemporary Britain, Glass (1954); Goldthorpe,
Llewellyn and Payne (1988); Marshall, Newbury, Rose and Vogler
(1988) .

5 Systematic studies about the social class characteristics of
black families in Britain are less readily available than of the
majority (assumed to be ’‘white’) population. Statistical
analyses give some indication of characteristics of different
parts of the non-white British population i.e Brown (1984).
Other evidence of class characteristics and in particular, the
presence of a black ’‘middle class’ are available in studies such
as Giles (1977), Foner (1979), Pryce (1979), Rex and Tomlinson
(1979).
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in detail, the process of migration has had a significant impact
on the experiences, and hence attitudes and values, of working

class, West Indians in the U.K.

Examples of these distinct characteristics of the black working
class are to be discussed in detail later in this chapter.
However, I shall offer a brief summary of my findings here in
support of my argument for the recognition of a cultural context
of social class. My research indicated that in many West Indian,
working class households the woman can often be found in an
occupation that may be defined objectively as middle-class. (i.e.
social work, classified as SC 2: S.E.G. 5.1) ®. However this fact
is largely obscured by the tradition of taking the male to be the
head of household. Other distinctions are often misinterpreted
because of similar ethnocentric evaluations. For instance, in
the life-cycle of the black working class woman (and sometimes
the black working class man) single parenthood is a not uncommon
stage.7 Furthermore, the presence of relative autonomy between
men and women in many black, working class households means that
both partners are found to contribute equally to the family
income. West Indian attitudes to education are also positive,
the meritocratic ideal being a very important determinant of

occupational and educational aspirations. Homeownership is also

°® Why this family should not be defined as middle class according
to the role and occupation of the women, is the subject of
another debate, see later section on the ’black female
experience’.

7 see Chapter 6 for a detailed explanation of the West Indian
working class preference for compatibility over economic security
in relationships.
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8

a black working class aspiration as are a number of other

values typically identified with a white, middle class

orientation.?

In studies of education and the black experience the consistent
misinterpretation of social class factors is clearly a response
to the rigid and ethnocentric interpretation of social class that
these studies assume. It is often the case that social class
(often referred to as parental influence) is not found to be a
significant factor in educational performance. Many studies
conclude that the effects of ’‘ethnicity’ over-ride that of social

class when accounting for black underachievement* 10

For example
Sillitoe and Meltzer (1985) in their study of West Indian school
leavers illustrate this point. They conclude that:
" controlling for family occupational background has a
negligible effect on the variations associated with
ethnicity." (p 29)
This statement is hardly surprising when we consider that they

not only take father’s occupation as definitive (because they

S In my study 59% of the working class West Indian households
lived in owner occupier homes, compared to only 26% of the white
working class families. The white families were far more likely
to live in council homes: 64% compared to only 34% of black
families.

9 Moses (1985:500 & 503) suggests that among West Indian families
values and attitudes are less different than often presumed,
making class distinctions less marked than among a white
population. Giles (1975:98) stated that white teachers were not
able to make class distinctions among West Indian pupils. The
teachers learned to their surprise that "even among working class
families they had middle-class values." (p39)

10 See, for example, Verma (1986) who suggests that social class
did not predict examination achievement for Bangladeshi, Indian
and West Indian youth. It was only a factor among the Whites and
the Pakistanis. See, also, Craft and Craft (1983) who suggest
that irrespective of social class West Indians are markedly
under-represented as high achievers.
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argue that this is the traditional way of doing things), but
assume that low socio-economic status of West Indian households
automatically accounts for educational underachievement. They
write:
", .although ethnically related factors appear to be entirely
responsible for the abilities of West Indians being lowly
rated, relative to those of whites with similar educational
attainments, there is little doubt that the West Indian

leavers were further handicapped by coming almost
exclusively from manual or lower non-manual families."

(p-30)

When parental background is discussed with regard to black
educational performance, it is nearly always done so in a
negative light. The treatment of race and social class in the
Swann Report (DES 1985) is just one such example of this. 1In
their analysis entitled, ’‘The inter-relationship of racial
discrimination, socio-economic status, social class and
region.’ (p. 71-76), Swann makes the link between low socio-
econonmic status (defined as social class) and poor educational
attainment among black children. The evidence Swann gives for
making this association is the existing studies of white

families 11

which porport to show the presence of just such a
link. Swann projects these culturally specific findings onto the
black experience and makes a logical assumption that black
children from low socio-economic backgrounds must be influenced
in the same way as their white counterparts, only worse. They
write:
" In conclusion, then, we are left in no doubt that the
ethnic minority communities are, on average, markedly more
socially and economically deprived than the White majority,
though to an extent and in a manner that varies as between

different ethnic groups. Secondly, this extra deprivation is
almost certainly due, in substantial part, to racial

11 pouglas (1964); Rutter and Madge (1976); Mortimore and
Blackstone (1982).
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prejudice and discrimination. And lastly, this extra level
of deprivation in turn contributes substantially to
underachievement at school." (sic) (p.76)
Social class is important in such an analysis but only in terms
on its negative contribution to the relative deprivation of black
families. This narrow definition of social class in the West

Indian context precludes a positive cultural evaluation of the

West Indian class characterisics from the analysis.

Other studies also fail to give a satisfactory account of social
class, not because, like Swann, race and class are presumed
synonymous, but rather because of its apparent inconvenience to
their analysis. The Eggleston Report (1986), in its discussion
of black school leavers, is one such study that fails to address
social class in any meaningful way. To recognise social class in
the West Indian context would be incompatible with its

conclusions which favours an emphasis on institutional racism.12

While Brewer and Haslum (1986) quite rightly call for research
that takes into consideration the way in which,"the social matrix
of particular ethnic groups affect educational attainment" (p.20)
they themselves illustrate the negative way that social and

cultural factors can be interpreted even when they are

14 The concept of institutional racism is problematic not least
because of its confused definition (Williams 1985). Swann (DES
1985:28) defines it as " a complex inter-relationship between
individual attitudes and institutional practices and procedures."
(my emphasis). Clearly the notion of negative self-esteem and the
mechanism of the self-fulfiling prophecy remains intact in this
re—appraisal of the operation of racial discrimination, as
Eggleston et al (1986:287) reveal when they conclude that: " Many
black children.... lack confidence in their own judgement and
fail to get reassurances that are apparently experienced by white
children. This lack of encouragement may occur not through overt
action by the teachers but through the ’‘hidden curriculum’that
regulates behaviour both in and out of school."
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recognised. Haslem and Brewer argue that the reason why too few
studies fail to look closely at the influence of home background
on black children is because conventional measures of social
disadvantage are of no use whatsoever in predicting the
educational problems of West Indian children. They suggest that
while children from ethnic minorities do experience considerable
social disadvantages, the association between this and their
educational attainment is not the same as for their white peers.
Brewer and Haslum using ’‘commonsense’ deduction based largely on
secondary sources, suggest that the role of the mother figure in
West Indian families has a negative effect on the educational
attainment of their children. They found that West Indian
mothers’ social class and reading age were statistically
significant predictors of reading attainment among West Indian
children 13. They also suggest that the high rate of single
parenthood and economic activity among black women:

"are an alternative way of explaining the situation of West

Indian children .....Such variables may cut across and
outweigh the effects of the socio-economic conditions
examined so far." (p.31)

There have been other attempts to investigate the complexities of
the ’social matrix’ of West Indian families. In a bid to account
for scholastic success among black pupils, Bagley, Bart and Wong
(1979) suggest that parents who are critical of English culture
and the English education system, speak creole and standard
English, are educated and materially comfortable, produce

children who do well at school. Children who live in poor

13 It should be noted that there has been some controversy
surrounding the statistical data in the Brewer and Haslum study.
Plewis (1987) argues that the calculations made were
mathematically unsound. It should also be noted that other
studies have not found such a link between under-performance and
maternal status (ILEA 1986a).
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material circumstances, are less well educated, and tend to speak
creole at home, do not do so well, the reason being that they
lack the necessary self-esteem to succeed. This attempt, though
imaginative, makes the assumption that a positive orientation to

education is solely a middle class phenomenon.

Clark (1983) offers an interesting insight into the understanding
of class and culture with regard to educational performance. 1In
his study of why poor black families succeed he suggests that the
emphasis should be on family disposition not composition as a
means of explaining the positive orientation of black children
from materially deprived backgrounds 14 ciark argues that:

" It is the family members’ beliefs, activites, and overall

cultural style, not the family unit’s composition or social

status that produces the requisite mental structures for
effective and desirable behaviour during classroom lessons."

(p-2)
By focusing on psychological processes and social communication,
Clark’s analysis (of ten families) is fundamentally flawed, as
Edgar G. Epps acknowledges in the introduction to the book:
" Clark’s study does not inform us about the distribution of
educationally competent families within the stratification
system." (p.xiii)
Though it must be recognised that such studies have serious and
negative policy implications in terms of their claims against the
operation of social class inequalities and emphasis on individual
motivation, Clark’s book however, is one of the few studies to

offer insight into what he calls the ’‘quality of life’ in poor

black homes. The message of the study being that low socio-

1% For example, Clark examines the family life of single parent
families with regard to educational success.
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economic status cannot always be considered as a reliable

predictor of educational outcomes.

A recognition that there is a cultural context to social class
does not render, as Miles (1984:221) suggests, a class analysis
invalid 1°. To acknowledge that there exists a black working
class with distinct cultural and historical origins from the
white working class does not imply that race is subsumed by
class. On the contrary it enhances its meaning, for not only
does it incorporate a fundamental recognition of blacks with
regard to their relations to the means of production but it also

allows a more satisfactory reappraisal of working class black

consciousness.

I. Pupils’ Social Class Career Aspirations and Expectations.

An understanding of the cultural context of social class is
essential to a satisfactory analysis of the career aspirations
and expectations of the different groups of pupils in the study
sample. The findings revealed clear distinctions in the social
class aspirations and expectations of the different groups of
pupils. Table 1 shows the social class of the occupations the

pupils expected to get upon leaving school.

1% In a polemic with the CCCS (1982), Miles takes issue with
their treatment of class as developed in the ’‘radical sociology
of race relations’, comparing them to the the ’liberal tradition’
in the sociology of race relations (as exemplified by Rex and
Tomlinson 1979).
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Table 1

Social Class Career Expectations By Race and Genderl®

Black Females Black Males Other Females Other Males

(57) (11) (75) (36)
SCl & 2 74% 27% 35% 11%
SC3 NM 10% 0 27% 22%
SC3 M 12% 55% 17% 45%
SC4 & 5 0 9% 1% 14%
Unenpl. 0 0 1% 0
Army 2% 0 0 0
Dontknow 2% 9% 19% 8%

As the table clearly indicates there were marked differences in
job expectations according to the gender and race of the young
person, black girls having much higher social class expectations
than any other group. 74% of black girls expected to find work
in either social class 1 or 2, that is jobs classified in the

professional, managerial and intermediate categories 17

, many of
these young women selecting caring occupations such as nursing
and social work were to be found in this group. Only 11% thought
they would obtain employment as skilled, non-manual workers,
office work being by far the most popular occupation in this
category. Compared to their mothers, 36% of whom were employed

as skilled manual workers, only 12% of these girls expected to

find work in the same category. On the whole young black women

1% N.B. The percentages in all the tables have been rounded off
to the nearest figure.

17 The classification groupings, as explained in the
methodological section, are those used by the Registrar General
(See OPCS 1980).
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seemed the most certain of any other group about their job
expectations which is indicated by the small number of girls (2%
compared to 19% ‘other females’) to state that they "did not

know" what job to expect on leaving school.

When we examine the social class occupational characteristics of

the young black men 18

, other interesting patterns emerge. With
27% of the black boys expecting to get jobs in SCl1l & 2
(professional and intermediate occupations), they also had
relatively high expectations of the labour market, however,
nowhere quite as high as their female counterparts. By far the
majority of young black men expected to find employment as
skilled manual workers (55%) (plumbers, electricans etc.). Young
black men were clearly avoiding occupations from where they were
traditionally excluded, i.e. non-manual occupations (office work

etc.).19

When we compare the career expectations of young white women 20

to that of young black women the differences are obvious. White

1% Tt must be noted that this was a very small sample group of
only 11 pupils and, as with all the groups being discussed here,
cannot claim to be representative.

19 Box and Ford (1967), Spilerman (1977) and Gambetta (1988),
drawing on rational choice theory, suggest an important factor in
making a rational job choice is the probability of securing
employment. If there is little chance of succeeding (racial and
sexual divisions in the labour market see to that) this will
affect the likelihood of trying to get certain jobs. Others
(drawing on the functionalist tradition in sociology ) suggest
that job choice is determined by early, primary ’economic’
socialisation (Musgrave 1967).

20 The category ’‘other female’ was largely made up of white
girls. A few young women of other ethnic origin not classified
as West Indian were included in this category. The same was true
for the "other males" (See: Chapter 4 )
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females had much lower expectations concerning their future
employment. Only 35% expected to work as professional,
managerial or intermediate employees, almost twice as many black
young women expected to take up this type of work. In contrast
to the black experience, however, the proportion of young white
women who expected to find employment as non-manual workers was
far greater (27%), suggesting office type work was seen as an
alternative to traditional female ‘caring’ occupations. Many
women who did choose ’‘caring’ occupations chose specific child
care jobs that resulted in their classification in the lower
social class group of skilled manual workers (16% classified as
skilled manual workers). Another notable difference was that
young white women were least sure of their occupational fate.
19% stated that they ’did not know’ what job to expect upon

entering the labour market.

White male expectations were distinctive. They were secure in
the fact that they would be getting jobs as skilled, semi-skilled
or unskilled manual workers. A total of 59% expressed their
expectations of just such employment futures (45% SC3 M, 14% SC4
& 5). The employment expectations of the young white men were
the most downwardly skewed in the sample, with only 11% expecting

to be employed in any professional capacity.

None of the findings here about the social class expectations of
young black and white people are surprising. Other studies have
found similar patterns among their respondents. For example it
has been acknowledged by Fuller (1982), Dex (1983a), and

Eggleston et al (1986) that young black women have particularly
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high expectations of the labour market. Young black men have
also been found to have relatively high and ’‘realistic’
expectations about work (Verma 1986; Eggleston 1986). Working
class white girls are often discussed as being confined to the
lower end of the occupational ladder (Griffin 1985, Wallace
1987). Willis (1977) explains how working class white males

reproduce their manual occupational status.

However, what is significant here is the comparative discussion
of racial and sexual differences in occupational expectations.
The distinctive variations between groups who share objectively a
similar class position, indicates that a cultural dimension to a
class analysis is necessary in order to account for these
differences. Before we turn to such a consideration, other
aspects of the social class career characteristics of the cohort
must be examined to further support the need for a cultural

evaluation.

It should be noted that the career aspirations of young people
embody a different aspect of career choice than expectations.
Career aspirations focus on the hopes and wishes of the pupils
rather than their more rationally-inspired expectations. It is
useful therefore to compliment an investigation into the social
class expectations of the cohort with an analysis of their career
aspirations to see if any differences arise. Table 2 shows the
social class of the career aspirations made by the pupils in the

study.
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Table 2.

Social Class Career Aspirations by Race and Gender

Black Females Black Males Other Females Other Males

(57) (11) (75) (36)
SCl1 & 2 74% 46% 48% 19%
SC3NM 10% 0 17% 28%
SC3M 10% 27% 16% 50%
SC4 & 5 2% 0 5% 3%
unpaid 0 0 2% 0
Army 2% 9% 0 0
Dontknow 2% 18% 12% 0

The NDCS Survey 21 suggests that there was little variation
between the aspirations and expectations of their cohort (p 273).
However my findings‘showed that while this was true of the young
black women in the study, it was less so for the other groups.

The aspirations for the others were markedly higher than their

expectations.

While young black woman appeared assured about being able to

fulfil their hopes when they entered the world of work 22, young

<l gee: Fogelman 1983.

22 1t is interesting to note that 2% of young black women aspired
to jobs of a lower social class than they expected. This
indicated their wish to do certain ’female’ defined jobs that
entailed skills such as cooking or child care which they were
aware were thought of as low status or low paid. These were
clearly desires that they held but did not expect to pursue in

the real job market because they felt it was undesirable in the
long run to do so.
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black men were less confident 23, 1In contrast to their
expectations, the aspirations of the young black men were much
higher. Whereas only 27% had expected to get a job in social
class 1 or 2, 46% aspired to attain such occupations. 1In the
previous table (1) it was apparent that 55% of young black men
expected to be skilled manual workers, table 2, however, shows
that only 27% of these young black men really aspired to a career
where they would be employed as such. What was interesting to
find was the avoidance by young black men of jobs classified as
SC 3 non-manual work. They neither expected nor aspired to these
types of jobs (office work, lower level administrative
occupations), which represented an area of employment, due to
both racial and sexual segregation of the labour market, in which

black men have been traditionally excluded. 24

Young white women were more likely to aspire to jobs in a higher
social class than they expected to achieve. Girls that expected
to be employed in a SC3 non-manual capacity, if given the
opportunity would prefer to be working in jobs classified as
social class 1 or 2. This preference was indicated by the upward
shift from SC3 non-manual to SCl & 2 (professional and
intermediate occupations) of 12%, 10% of whom appeared to come
from the non-manual sector. The lack of confidence of this group

of pupils had about being able to secure the occupation of their

23 yillah (1985), on observing a similar phenomenon, puts forward
the explanation that this is because black females, in contrast
to black males, do not expect to encounter as much racial
discrimination in the labour market.

24 The national statistics of employment patterns of racial
minorities in the U.K bears this point out. See Brown (1984).
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choice was again reaffirmed by the 12% who, upon being asked what
they would really like to do, still stated that they did not

know.

Young white men showed a similar tendency to aspire to jobs of a
higher social class than they expected to get. However there was
a far less marked upward shift in aspirations from expectations
than indicated by either their white female or black male
counterparts. The majority of these young men expressed their
desire to remain by and large wofking in the skilled manual
sector, with 11% of those previously expecting work as unskilled
and semi-skilled workers aspiring to join them or secure
employment higher up the social scale. Several young men
expecting to find work in the non-manual sector indicated that

they would prefer jobs, if possible in SCl1l & 2 (6%).

The evidence presented here shows the distinctive nature of the
career aspirations and expectations of young black women relative
to the other groups in the study. The majority of these women
both expected and aspired to jobs classified in the highest
social class grouping. In contrast young black men, though
aspiring to higher social class occupations than their white male
peers but lower than their black female counterparts, were less
likely to expect to fulfil their aspirations in the job market.
Young white women were more likely to aspire and expect to secure
employment in SC3 both in a non manual and skilled manual
capacity than their black female peers. Though almost as many
did aspire to social class 1 and 2 occupations as SC3

occupations, they were much less likely to do so than their black
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females peers. Young white men were least likely to want, or
expect, a job in SCl1 & 2 of any of the pupils. Their preference
for skilled manual work was marked. However, a fair proportion
did aspire and expect to be employed as non-manual workers, which
was in sharp contrast to the young black men, none of whom

indicated that this area of employment was open to them.

II. Parental Influence on Occupational Choice:

Social class, as measured by parental background has long been
associated with educational and occupational outcomes for

children 22. An investigation of parental occupation on career

a 26 impact of

aspirations and expectations reveals an unexpecte
various aspects of parental influence on black female
occupational choice, and further points to the need for a

cultural evaluation of social class.

The Influence of the Fathers’ Occupational Background

Many studies assert that there is an important link between the
parental background and educational outcome of a pupil by their
use of the paternal occupational yardstick 27, Research on
péternal social class and educational outcome among black pupils
has been less conclusive, (as already discussed), but this

research has nevertheless nearly always used fathers’ social

49 gee: Douglas (1964); Halsey Heath and Ridge (1980); Mortimore
and Blackstone (1982); Rogers (1986); Gray and Jesson (1987);
Heath (1987)

26 Unexpected in the sense that previous research on black
females indicates the central role model of the mother as a
strong influence in determining occupational choice, see: Fuller
(1982); Dex (1983a); Eggleston et al (1986)

27 For example, see: Coleman (1969); Jencks (1972); Rutter and
Madge (1978); Halsey, Heath and Ridge (1980).
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status as a measure of parental background 28 In this section
we shall examine if there is any measurable influence between the

occupational aspirations 29

of the young black women in the study
and their fathers’ occupational location. Table 3 shows the
social class aspirations of young black women in association with
their fathers’ jobs.

Table 3

Young Black Womens’ Social Class Aspirations by Fathers’
Social Class

Fathers’ Occupation

SCl & 2 SC3NM SC3M SC4 & 5 Unenpl. NotPresent
Y.Women (7) (1) (19) (12) (2) (11)
SCl1 & 2 86% 100% 74% 50% 100% 91%
SC3NM 0 0 10% 25% 0 9%
SC3M 0 0 16% 9% 0 0
SC3 & 4 0 0 0 8 0 0
Army 14% 0 0 0 0 0
Dontknow 0 0 0] 8% 0 0

Though the numbers are small (52 girls in all) and therefore
cannot claim to be representative, there is nevertheless a strong
pattern in the data. Table 3 shows that young black women,
whatever the social status of the father, are very likely to

aspire to a job of a high social status. This trend was very

31 See, for example, Sillitoe and Meltzer (1985:28), Mortimore at
al (ILEA 1986a-d).

29 1 only discuss the occupational aspirations of the young black
women in this section of the chapter as there was not much
difference between the aspirations and expectations, and further
more aspirations (i.e. hopes and desires) are a more useful
indicator of subjective occupational choice among all groups in
the study.
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evident among young women with fathers who themselves were in
higher social status jobs. The daughters of men in manual
occupations (i.e. SC3M and SC4 & 5) deviated from the pattern
slightly, by choosing occupations that were classified as non-
manual and manual . Those girls with fathers not working in the
household, either due to unemployment or because they were not
present, had daughters who aspired by and large to SCl & 2, that

is professional and intermediate occupations.

Can we assert from the evidence that fathers’ occupation
influences their daughters’ job choice? The data appears to
indicate that these young women were not reproducing their
fathers’ social status, making their choices independently from
paternal influence. This was made clear by the fact that many
young women whose fathers were in lower status occupations were
aspiring to the same occupational group as those young women who
had fathers in the higher professions. Fathers’ occupational
status could be seen to have some effect when it is observed that
girls with fathers in manual occupations were more likely than

1 30 ang professional backgrounds to choose

those from non-manua
non-manual and manual occupations. However, if the type of work
that these jobs entail is investigated it is evident that they

were not choosing to do the same type of work as their fathers.

3Y The disproportionate representation of black males in the non-
manual occupational grouping should be noted once again.
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These jobs were regarded as high status female work and so in a

sense represented mobility for these young women. 31

The Influence of the Mothers’ Occupational Background

It has been argued that the mother plays a central role in
influencing the educational attitudes and aspirations of their
children (Jackson and Marsden 1963; Hoggart 1957). Other aspects
of the maternal influence have also been ascertained. Some
studies, for example, investigate the psychological aspect of the
maternal influence. Rutter (1981) emphasises its impact on child
cognitive development and Chodorow (1979) on ’sex socialisation’.
Research on white working class women highlight the direct and
indirect role of the mother in the occupational choice process of
girls (Holland 1983). In studies on the black female a similar
case is made for the positive role model of the mother to account
for both the occupational and educational orientation of black
girls ( Fuller 1982; Phizacklea 1982: Dex 1983; Eggleston et al
1986). It has even been asserted that the black mother plays a
crucial part in the maintenance of educational disadvantage among

her children in general (Brewer and Haslum 1986).

The aim of our investigation here is to establish if there is any
direct link between mothers’ job and daughters’ aspirations, and
to examine to what extent any association between the two can be

best explained. Table 4 looks at the findings:

L For example, these jobs are classified as lower status
occupations (i.e. office /administrative work is grouped as
SC3NM, or trained nursery nurses as SC3M). See Chapter 6 for a
discussion of the meaning of ’‘gendered occupations’ to young
black women.
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Table 4

Young Black Womens’ Social Class Aspirations by Mothers’
Social Class.

Mothers’ Occupation

SC1l&2 SC3NM SC3M SC4&5 Uemp Unpaid NotPres

Aspir. (24) (4) (15) (9) (2) (3) (1)
SCl & 2 70% 50% 73% 75% 100% 67% 100%
SC3NM 10% 25% 20% 0 0 0 0
SC3M 10% 25% 7% 0 0 33% 0
SC4 & 5 0 0 0 25% 0 0 0
Army 5% 0 0 0 0 0 0
Dont know 5% 0] 0 0 0] 0 0

Again it must be stressed that this discussion is based on a
small sample population (n=50) and thus the findings are by no
means representative. However, this does not detract from the
fact that there are clear trends emerging in the data that do not
appear to be there by chance and are worthy of mention. What
the findings did show is that young black women, whatever the
occupational status of their mothers, are more likely to aspire
to a high status career than simply mirror their mothers’

occupational experience.

It could be argued that there was some degree of maternal social
class influence, made evident by an increased likelihood among
the girls with mothers in SC3(NM &M) to choose jobs of that
social class, compared with the decision of girls with mothers in
social class 1 & 2, who were less likely to take up a career as a

manual or non-manual employee. This was further shown by the
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fact that 25% of the young women whose mothers were in social

class 4 & 5 opted to do this same type of work.

However this social class influence can be seen to be marginal in
the light of the more marked trend in the evidence that strongly
suggests that the aspiration to a high occupational status was

being made regardless of mothers’ social status, even among girls

from a lower maternal social background.

That the girls’ occupational decisions appeared to be made
independently of their mothers’ occupational status was further
supported by the fact that even girls whose mothers were in SCl1 &
2 (the most common occupational category all round for both
mother and daughter) did not necessarily choose the same job as
their mothers were doing, 20% chose jobs classifed as social
class 3. Thus in conclusion the dynamic that determined high
occupational aspirations among young black women appeared to be

something other than the mothers’ occupational status.

The Influence of Family Occupational Background.

If we are to adequately gauge the social background of the young
black women in the study who themselves are not yet in

employment, and so cannot define their own social status, then we
must assess as best we can the most representative social status

of the family. Given that we are not in a position to redefine
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social classification schema 32

, the most operative way to
achieve this end would be to take the social class of the parent
who could most adequately fulfil the head of household
requirements laid down by conventional stratification theorists

themselves.33

Goldthorpe (1983) articulating the conventional view, puts
forward the following definition of the ’‘head of household’. He
writes:
" The family ‘head’ is the family member who has the
greatest commitment to and continuity in the labour
market." (p 470)

However, he then assumes:

" ,..that this member is usually male is then an independent
empirical observation." (p 470)

32 There have been attempts to incorporate women into a
classification schema. For example, Helen Roberts (1987) presents
the ’City Classification Scheme’ which takes on board the
feminist critique of stratification analysis (see, also, Acker
1973; Delphy 1981; Delphy and Leonard 1986), by her recognition
of the domestic responsibility among women hitherto invisible in
the economy. Britten and Heath (1983) argue their case for cross-
class families where by both male and female economic
contributions are considered. This is problematic not least
because it is difficult to operationalise and the woman remains
in the background of the family. There have been other
concessions to women in stratification analysis all of which have
limitations. The conventionalists for example, (Goldthorpe 1983)
do recognise the woman if a male is not present. This is a method
prevalent in most studies of the black family and result in
highlighting the disproportionate number of female-headed
households in the community. Another attempt is to take the
occupation of the woman separately and to judge her accordingly
when a male is present. This is easy to do and is a common method
in many sociological studies as it does not entail any radical
rethinking of the conventional analyses. N.B. studies on women in
stratification analysis aslo demonstrate their ethnocentricity by
their failure to mention the influence of race and culture. See,
for example, Abbott and Sapsford 1987.

33 For examples of the conventionalist definitions that assert
that the positions of families, and women within families, are
determined by the position of the male head see Parkin (1971:14-
15) ,Westergaard and Resler (1975;475) Goldthorpe (1983:465).
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It is my propostion here, contrary to conventional wisdom, that
employed, married, West Indian women in Britain can be defined as
the ’head of household’, and this is the important part, even
when a husband is present. Furthermore I wish to argue that they
can be defined as such by Goldthorpe’s own criterion that states
that the family head is the one who has the greatest commitment

to and continuity in the labour market.

Goldthorpe regards ahy attempt to include married women into the
class schema as ’‘problematic’. This he claims is because of the:

" discontinuity so characteristic a feature of the
employment histories of women." (p 475).

Goldthorpe makes the ethnocentric assumption 34 that the majority
of employed married women are working part-time and that their
economic participation may have a somewhat impermanent and
intermittent character as they enter or leave the labour force in
response to the needs of child-care or the demands of a husband’s
career. However correct this may be for the majority of women in
Britain (and that is questionable - see Beechey and Perkins
1987), it most certainly is not true for all and is particularly

misleading with regard to the West Indian woman in Britain.

3% It can be argued that conventional stratification analysis is
both ethnocentric (culturally specific) and androcentric (male-
centered). It is androcentric in the sense that it presumes that
the occupational status of the male is the criterion on which a
family’s social status is defined. As a consequence a woman’s
social status is determined by her marriage and not by her own
occupation. By virtue of this androcentricity statification
analysis is also ethnocentric, that is culturally specific. It
is culturally specific because it assumes marriage entails a real
change for most women as regards their economic status. Their
jobs upon marriage are assumed to become a secondary rather than
primary means of support. This was not the case among West
Indian women in Britain.
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The evidence of this study, and indeed that of the PSI survey,

Black and White in Britain (Brown 1984), suggests that there is

no cultural precedent for making this ethnocentric assumption
concerning West Indian womens’ commitment to the labour market.
The characteristics of the black female workforce (discussed in
the following section ’‘Black Female Orientation to Work’, and in
Chapter 3 and 6) indicate that the social and economic
contribution of the black woman to the British labour force is
substantial. It is sufficient to merit recognition by any
credible schema. Thus in the West Indian context to employ a
convention that marginalises the female contribution and presumes
that the male should be head of household when both partners
equally contribute to the family, would, in effect distort social

reality.35

Nancy Foner (1979), in her study of the West Indian migrant to
Britain, makes an interesting observation. She presents evidence
to suggest that to ignore the West Indian woman’s occupational
status in her own right would be problematic when trying to
calculate occupational mobility. She states:

" While Jamaican women clearly do share in their husband’s

income it is another issue to say that their occupational

status is derived from that of their husbands." (p.112)
Foner’s study shows fhat in fact the husbands of nearly all the

white-collar and skilled women in her London sample were in jobs

39 Gill (1984) and Massiah (1982, 1984,1986) make a similar point
with regard to West Indian women in the Caribbean, suggesting
that womens’ contribution to the labour market has often been
misunderstood largely as a consequence of inappropriate
methodological concepts. They call for a redefintion of women’s
work, role and status in the Caribbean suggesting that the
current definitions have led to an incorrect approach to women in
development.
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of a lower status than their wives, and many of them had
experienced downward mobility in England. Thus, to consider the
husband’s occupational status and mobility experiences, rather
than the woman’s would result in mis-classifying them as

downwardly mobile instead of upwardly mobile.

In the same way it was apparent that not to take the females
occupational status into consideration when establishing the
family background of the girls in the study would result in a
misrepresentation. The families in my study would appear
downwardly rather than upwardly skewed in the occupational
heirarchy.36 This was clearly illustrated by the figures which
showed not only that the social class of the black male was much
lower than that of the female, but the social class of the West
Indian family to be substantially altered if the female was

correctly incorporated into the schema.

In every respect the West Indian woman’s labour market commitment
earns her the right to be recognised as capable of defining her
family’s social postion. However, as already discussed, it is
often the case that in determining parental background the
conventional wisdom is to take the occupation of the male head of

household. Studies of black occupational mobility persist in

3% Tn this study the social status of the women who were ’'heads
of household’ were higher than that of the males. 68% of West
Indian women classified as ’head of household’ were in social
class 1 & 2, whereas only 15% of black males were. The majority
of black males who were ’'heads of household’ were in social class
3, manual occupations(i.e. 46%).
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conforming to this methodological convention 37 by maintaining
that males are in every cultural setting still the most committed
and involved in the labour market. It is this ethnocentric
convention in established stratification analysis that has yet to

be successfully refuted.

Returning to a consideration of the effect that family background
has on occupational aspirations we shall now consider Table 5
which shows the relationship between the family social status and
daughters’ occupational aspirations. The social status of the
West Indian families in the study is defined here in terms of
either a male or female occupation of that parent who most
adequately fulfils the requirement of family head according to
Goldthorpe’s own defintion. If both members appear to contribute
equally to the family position 38 then the parent with the higher
social status was taken to be the definer of the family’s social

background.

>/ In one of the few studies to investigate the extent of
occupational mobility among blacks, McNabb and Psacharopoulos in
their paper ‘Racial Earnings Differentials in the U.K.’ (see Heath
1981;108-3) mirror the methodology employed by the National
Social Mobility Enquiry of 1972 and its follow up in 1974 by the
Oxford Mobility Group (See Goldthorpe 1980 for a descrption of
these studies) and accept the convention of using an all male
sample population.

38 The parents commitment to the labour market was judged by work
characteristics such as if they engaged in full-time work or
part-time work. Other aspects such as distance travelled to work
helped to assess their level of involvement in the labour market.
With a more adequate questionnaire administered to the parents
(and not to the children, as this was) such aspects of length of
employment and time off work for child rearing could be included.
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Table 5

Young Black Womens’ Social Class Aspirations by Head of
Households’ Social Class

Head of Households’ Occupation

SC1 &2 SC3NM SC3M SC4 & 5

Aspirations (21) (4) (16) (7)
SC1l & 2 72% 75% 75% 72%
SC3NM 10% 25% 13% 14%
SC3M 10% 0 12% 0

SC4 & 5 0 0 0 14%
Army 5% 0 0 0

Dont know 5% 0 0 0

While the numbers are few, there appears to be a pattern in the
data that indicates much the same trend that has been observed in
our previous consideration of maternal and paternal occupational
influence. The evidence suggests again that young black woman
are choosing labour market destinations independant of the
occupational status of the head of household. This is shown by
the fact that the majority of young women (over 70% under any
head of houshold grouping) chose careers in SCl & 2 (i.e.
professional and intermediate occupations). Girls from social
class 3 families (non-manual and manual) are as likely to choose
occupations from their own social background as SCl and 2 girls,
20% of whom wanted to do work classified as social class 3

occupations.

Other findings indicate that the majority of heads of households

classified as professional and intermediate workers are in fact
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female (68%). In the same way male heads of household tend to be
skilled manual workers (46%). This finding together with the
observation that young black women aspire to high status
professions, whether the heads of households are themselves
manual or professional workers, presents further evidence that
maternal or paternal social status is of little consequence in

the decision-making process.

In conclusion, family background, as more accurately gauged in
the West Indian context through a more representative definition
of the head of household (whether male or female), appears to be
marginal.39 This finding, not unlike our previous observation
concerning maternal and paternal influence, provides further
proof that the link is weak between the first and the second
generation occupational aspirations among West Indians in
Britain, suggesting that young black woman do not necessarily

wish to reproduce their social class status however defined.

37 Blau and Duncan (1967:430) similarly conclude that family
background has no significant effect on occupational status
independant of educational attainment. They put forward the
argument for a Parsonian theory of movement suggesting that there
is a trend from ascription to achievement in society. In our
case family background was notaimportant indicator of career
aspirations not because ascription had taken place or was likely
to take place but because of the belief in the meritocratic ideal
by West Indians. They believed in achievement despite the fact
that the effects of ascription and social inheritance (Bourdieu
1973) are clearly seen in the West Indian occupational structure.
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PART II

BRITISH WEST INDIAN SOCIAL CILASS CHARACTERISTICS

It was clear in the last section that parental social class,
however defined, was not directly related to the aspirations of
their daughters. 1In this section we ask the question as to
whether there was another way in which the parental background
operated to affect social class aspirationseyoung black women
that cannot be measured by the conventional association of
parental status to pupil outcome. In this study there appeared to
be two ways in which parents influenced aspirations: One, the
positive orientation to education and the other, the black female
orientation to work, both of which can be regarded as British
West Indian working class characteristics. I shall now turn to
an assessment of these two important class characteristics in
order that we may move toward some explanation for the high

aspirations of young black women.

I. The Migrant Effect and Parental/Pupil Orientation to Education

It is often the case that people migrate for ’‘a better life’.
This is as true of the West Indians who came to the U.K. as any
other group of people. West Indians came to Britain in the
1950s, in what can be argued as a both a male and female headed
migration (see Chapter 3), in search of better opportunities for
themselves and their children. While objectively occupational
opportunities for migrants are restricted by specific constraints
with regard to their disadvantaged labour market position there

is another dimension to migrant life: that of their own
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subjective occupational orientation. This internal cultural
dynamic of migrants, what I call the ’migrant effect’, refers to
the degree to which migrants themselves pursue the goal of upward
occupational mobility, particularly for the next generation, by
striving for educational achievement and qualifications 40 The
influence of this ’‘migrant effect’ on educational outcomes may
vary according to the culture of the migrant group, the country
of settlement, economic and social conditions ( especially
significant is the extent of racial exclusion and
discrimination), but it nevertheless remains a characteristic
feature among many migrant groups.41 Glazer and Moynihan (1963)

discuss in their study of American migrant society, Beyond the

Melting Pot, the drive for educational credentials among the many

migrant groups in the U.S. They describe the Jews ’passion’ for
education (p.155); the Italian concept of (family) social status
through the professional occupations of their children (p. 206);
the Puerto Rican capacity for hard work and the value they place

42

on schooling (p.114). Of the West Indian migrants who came to

the U.S.A in 1920-1925 Glazer and Moynihan write:

U Glazier and Moynihan (1977:346) provide evidence of this trend
to 'move on’ among ethnic groups in New York when they observe
that occupation (as well as homeland and religion) as a form of
ethnic identity is declining, indicating that these ethnic groups
(Jews, Italians etc.) do not reproduce themselves from one
generation to the next but change, often forming new but
different identites as they become increasingly mobile. (N.B. this
trend is not necessarily the same for black Americans who do not
have the same sort of access to resources)

41 por literature detailing the various experiences of different
ethnic groups in the occupational structure see : Nee and Sanders
(1985) on Asian Americans, Zenner (1985) on Jewish Americans,
Nelson and Tienda (1985) on Hispanics in America,and Alba (1985)
Italian Americans.

42 West Indians made up one third to one quarter of the black
population in America.
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" The ethos of the West Indians....emphasised saving, hard
work, investment and education...buying homes and in general
advancing themselves." (p 35)
They remark that West Indians, ’‘furious’ at the prejudice they
encountered in America (which they felt was far greater than that
among the whites in their home islands), turned to radical

43

politics. They observe:

" Negro communists and labour leaders, it has been said,
were disproportionately West Indian." (p.35)

lLeggett (in Bettelheim and Janowitz 1977) supports this thesis of
political involvement, claiming that blacks, having the lowest
ethnic status have therefore the highest level of class
consciousness. Indeed a degree of political consciousness among
early black migrants to the U.K. has been demonstrated by the
’Black Education movement’ set up by this generation of migrants
(Chevannes 1979; Tomlinson 1985). The struggle for basic
educational rights has been a political focal point for the
’black community’ since the 1960’s. However, as Tomlinson
observes, it is not so much a radical movement but one that seeks
to ensure equality of opportunity for migrant children within the
education system. Confirming that migrant parents have strong
educational aspirations for their children, Tomlinson (1982)
writes:
" The parentsfﬁ%ry much aware of the discrimination their
children could face in seeking employment after school
placed great faith in the aquistion of educational
qualifications to help overcome this" (p.34)
Parental recognition that the British education system
discriminates against the black child has resulted in the

establishment of black supplementary schools, spearheaded by the

action, in particular, of black women (Tomlinson 1985:69). These

%> For example Marcus Garvey.
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separate black schools embody the belief that education will
ultimately help black children to succeed in an ‘English’ system
by providing them with the credentials necessary for employment,

or further education and training in the majority society.

Parental Attiudes Toward Education

It was found in the study that black parents wanted improved
educational standards for their children, and despite the general
feeling of disillusionment and mistrust towards the schools their
daughters attended, still retained their faith in the
meritocratic ideal. Among the parents interviewed it was clear
that securing educational opportunities for their children was of
central importance, as one father explained:

" We work to give our children opportunity. We earn to pay
rent, buy a little food. Man, there was no time for
bettering ourself. Our children, they now have the benefits
to better theyself, education and so on. We didn’t have
these opportunities our childrens now have these
opportunities and we’s work hard for them." (sic)

(Mr Burgess, LRT maintenance).

Parents were ’‘realistic’ about employment opportunities and their
knowledge of British racism, gained from their own experience,
made them anxious for their children. They had a clear
understanding of the ’‘make or break’ situation that faced their
children in Britain today, as Mrs Pierre, a mother of one of the
girls, explained:

" When we came here, there was so many jobs, we could ’‘ve
move from one to another. The first night I arrive I get a
job with my cousin. But the more of us come the less work ,
but we had relatives then an that make it easier. But now
these children, they don’t understand. They have it harder
to get a job now, there is much against them that we not
have then. But now they have opportunity. We are here to
help them get on and we can help them educate themselves.
They don’t have to find the money for rent. You see, we had
our children here and so they grow up expecting different
things." (Mrs Pierre: auxilary (night) nurse )
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Clark (1983) puts forward a thesis on why poor black families
succeed in education. He argues that too often studies emphasise
family composition (i.e. single parent families etc.) and not
family disposition (i.e. beliefs and values). This is an
important point, black girls in the study did seem to derive much
of their determination for ’‘getting on’ 44 from their parental
orientation and both the passive and active support this
engendered. It was apparent that West Indian parents did
encourage their daughters and were proud of their successes in
many different ways. A parent, a canteen worker for 24 years
since her arrival from Jamaica in 1954, outlined her ideas and
values on education and her daughters’ success:
" Tt is important that she does what she wants, then she
will do well...Anita should stay on and finish her studies.
I d